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ABSTRACT 
 
This exegesis follows the development and application of an informal learning model for 
marginalised young people frequenting the inner city area of Melbourne, Australia. The 
research was tied to a project funded and managed by RMIT University. The Melbourne 
Youth Learning Opportunities (MYLO) project emerged in response to an increasingly 
visible community of young people frequenting the city campuses and a simultaneous 
wave of public concern about young people’s options in Melbourne around the turn of 
the millennium. The University held a search conference with community representatives 
in June 2000 to explore options for this cohort. The conference led to the creation of a 
network of interested parties and, in turn, to the allocation of University funds for a 
dedicated research project. I was employed as the project researcher and this paper 
reflects my decision to link the project with a postgraduate degree. 
 
Due consideration is given to relevant literature with particular attention paid to the 
grouped themes of youth marginalisation and homelessness, resilience and 
connectedness, education and learning pathways and, finally, engagement, participation 
and empowerment. These themes reflect the understanding that engaging and retaining 
marginalised young people in learning programs requires not only a keen understanding 
of their circumstances and the principles of positive intervention, but also a marriage 
between contemporary pedagogical and youth work practices. The initial literature 
review considers perspectives on each of these themes up to the time of the project’s 
creation. The concluding chapter offers a further reflection on the literature emerging 
against each of these themes in the time since. 
 
The application of an action research model was central to the research and is reflected 
throughout this exegesis. The recurring steps of reflection, planning, analysis and action 
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are witnessed throughout the life of the MYLO project on both micro and macro scales. 
The research methodology reflects action research principles of consultation and 
continual improvement whilst simultaneously catering for traditional academic principles 
of rigour and validity. Combined qualitative and quantitative data collection was 
supported by careful data reduction and display before the determination of findings and 
according actions. Collegiate and transparent decision making processes were applied 
to each of the key methodological stages, including planning, consultation, model 
development, model trial, evaluation, reporting, model pilot and forward planning. 
 
This exegesis follows each of these steps in great detail, summarising the growth of the 
model through this process and the substantial outcomes emerging for participants. In 
turn, the exegesis traces the evaluation of the trial, the dissemination of project results, 
efforts at forward planning and the eventual piloting of the model. Throughout this 
analysis the reflections of the project team and, more particularly, myself as the primary 
researcher are closely considered. The exegesis concludes with an analysis of 
developments in literature since the time of MYLO’s creation, the contribution of the 
project to this body of knowledge, the long term outcomes for the MYLO model and the 
long term outcomes in terms of my own personal and professional development. 
 
Those elements of good practice central to the development of the MYLO Model were 
borne out in their practical application through trial and pilot. By rigorously maintaining a 
focus on respectful, flexible and individualised engagement the model reached and 
retained those most marginalised of young people. Self-determination and ownership of 
the group by the group was consistent and was well justified by the eventual outcomes. 
The opportunity for calm and enjoyable social interaction was seen as conspicuously 
rare in the lives of the target group and was particularly popular as a result. Moreover 
the participation rates, evaluation responses and substantive outcomes for platform and 
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pathways participants demonstrate that the initiative met or surpassed all expectations of 
success. It is the contention of this exegesis that MYLO has made a significant 
contribution to my own development as a practitioner, to the methods and tools of the 
University and local community sector and, finally, to the global understanding of good 
practice when engaging marginalised young people in informal learning. 
  
 
 
 
 
 
 
 
 
 
THE MELBOURNE YOUTH LEARNING OPPORTUNITIES PROJECT
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Chapter One  
INTRODUCTION 
1.1 About this Exegesis 
This exegesis follows the creation, development, results and implications of the 
Melbourne Youth Learning Opportunities (MYLO) research project. The bulk of the story 
takes place between 2001 and 2002. The years since have seen a further piloting of the 
MYLO model and the later incorporation of key MYLO themes into the practice of both 
the researcher and other stakeholders from the original research. In addition to tracking 
the progress of the project itself, this exegesis tells the story and lessons of MYLO with 
the added value of hindsight. The work maps the knowledge contributions made to 
literature, youth pedagogy and to RMIT University, the creators and owners of the 
project. Simultaneously, the exegesis follows my own development as a practitioner and 
professional. 
 
Preparation of this paper was originally intended to be completed in 2004 however 
opportunities to write up and reflect upon the experience of the MYLO initiative were 
particularly scarce during the years 2004-2005. My professional career blossomed 
during this time, in no small part due to the confidence and maturity I developed as a 
result of MYLO, leaving me little time to take stock and do justice to all that had passed. 
Moving from community youth work and research into national and international 
consultancies resulted in a range of concurrent, overlapping and demanding 
professional obligations. Fulfilling several interstate and overseas postings during this 
time simply did not allow adequate opportunity to revisit MYLO. In 2006, although still 
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very busy and following an exhaustive travel schedule across the Asia-Pacific region, I 
have been able to negotiate the time necessary to reflect and write. 
 
The result of this extended candidature is a possibly unique model of exegesis, where 
the story offers both historical and contemporary perspectives. The literature review and 
methodological analysis in the body of the paper reflects the setting and knowledge base 
at the time of MYLO’s emergence, just as the narrative reporting and analysis of the 
project itself is set firmly in that time (2001-2002). When drawing reflections on the 
learning and implications of MYLO, however, it has made sense to consider the 
progression of relevant literature, methodology and programmatic responses to young 
people in the time since. Chapter Five of this exegesis follows the implications and 
reflections of MYLO in the context of more contemporary literature, research modeling 
and youth program development. The resulting product takes the form of a replicable 
process where participants are successfully engaged and, as a result, learning 
opportunities are realised for marginalised young people. As an action research 
initiative, this exegesis also follows my own professional journey in the years from the 
creation of MYLO to the present day. 
1.2 Creation of the MYLO Project 
In the year 2000, well prior to my involvement with the project, RMIT University held a 
search conference to explore the issue of marginalised young people frequenting the city 
area. Conference papers developed within the University (RMIT CIECAP, 2000: 3) 
explained that particular attention was generated by an increasingly visible community of 
young people using public spaces on and near the city campuses at varying times of the 
day and night. The concern generated was in part a response to increased levels of 
criminal activity and in part to the lack of apparent options for this group. The conference 
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brought willing people and partners from various departments within the University 
together with interested parties from the city's community at large. Community 
representatives included those from government departments, the Victoria Police, the 
business community and community organisations. 
 
Given the significant physical and cultural presence of the University in the city area, it 
was envisaged that existing and emerging partnerships between RMIT and these 
community representatives might be harnessed to respond to the identified target group. 
This notion included the use of existing services, skills and resources in better reaching 
marginalised young people within the city area. The conference raised issues of access 
to learning, education and employment for the group that could not be adequately dealt 
with on the day. As a result, the most significant outcome of the conference was the 
creation of a networking forum that RMIT would host regularly to further explore issues 
raised at the conference (RMIT CIECAP 2000 [2]: 2). 
 
The networking forums took the form of community lunches where members could voice 
and explore related issues. Records from these discussions repeatedly touched upon 
issues of access to learning options for the target group. It was consistently felt that, for 
a host of reasons, such young people lacked new opportunities to learn. It was 
commonly perceived (without substantive evidence) that these young people often had 
negative experiences of formal education that may further limit their willingness to learn.  
 
Other thoughts generated by the forums included a sense that learning needs of this 
group were particularly complex, extending beyond a simple focus on employment, 
education and training. Broader learning needs such as social skills and self-confidence 
might be considered more pressing than traditional technical or academic aspirations. 
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The network determined that this issue required greater focus and attention than the 
forum could provide and key participants formed a Project Team (RMIT CIECAP 2001). 
The forum, through the project team, sought and received seeding funding from the 
University to establish, develop and implement a learning project for marginalised young 
people in the city area.  
 
When introduced to this short history of project origins I felt keenly the uncertainty and 
nebulous premises associated with the idea. A sense existed of many people wishing 'to 
do something' whilst being uncertain of who their audience might be and what they might 
seek to offer. This even extended to the terminology in use early in the project's 
development where after some debate the term ‘disaffected youth’ was brought into 
play, a concept not particularly common to the youth policy arena and not entirely 
accurate for the young people in question.  
 
There was a distinct lack of youth work experience and expertise represented in these 
initial steps, and an according lack of familiarity with the life experience of young 
unemployed people frequenting the city area. There was also an unsettling sense that 
social control was among the motivations, whether directly or indirectly understood by 
participants in the process. A potential clash with the participatory empowerment 
approach of youth work was apparent. The project also had an unreasonable breadth of 
focus. As this is often the case during early stages of a new initiative this was not of itself 
a pressing concern, however my notes from the time identify the need for greater clarity.  
 
Development of a specific project brief fell to the then Director of Community and 
Regional Partnerships (CandRP), Professor Graham Mulroney. Within CandRP, the City 
Interactive Education Co-ordinated Area Program (CIECAP) was deemed the most 
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appropriate location from which a research project of this nature might be based. A 
project scope document was created to outline a general plan for researching and 
developing a learning program for the target group, and a position description drawn up 
for a researcher to oversee the project (Durable Record: Appendix One). At this stage it 
was anticipated that the researcher might be someone with skills across the three key 
areas of action research, marginalised young people and education. 
 
As the successful candidate I was able to offer recent experience overseeing a 
substantial action research project (Bond 2000), combined with a qualification and 
extensive experience in youth work with homeless and other marginalised young people. 
I had also been involved in a variety of education programs associated with young 
people and as such was well positioned to take on the role. I began work on the project 
some five months after the University's search conference on the topic. The project was 
initially funded for twelve months. 
 
Meetings of the networking forum and project team were held immediately following my 
commencement with the project. At this juncture I was able to gather a sense of 
participant individuals and organisations, and promote participation by key players in a 
reference group to steer the investigation. It was anticipated this group would provide 
monthly opportunities for reflection and discourse on the project actions. Given the 
central role this group was expected to play in the chosen project paths, the project team 
sought a variety of expertise and awareness across the fields of youth and education. 
This approach mirrored the partnership model favoured by funding bodies and 
simultaneously supported the chosen action research methodology.  
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At the time of my recruitment into the project I was particularly confident and enthusiastic 
about what I may offer the idea. Having just completed a highly successful youth 
research project based on a very similar action-research methodology, I was well 
positioned to tackle the dual roles of researcher and practitioner. I was also encouraged, 
given the loose status of the project origins, that I was the selected applicant. Given my 
background in youth work and practical solutions for young people with complex needs, 
it felt affirming that the project team was seeking out a youth work professional rather 
than an educator or research specialist. Whilst this brought with it the weight of ‘expert’ 
status, it also allowed me confidence that those associated with the project would like to 
move the idea forward in an appropriately youth-focused, youth-driven manner. 
1.3 MYLO as Research by Project     
Bridging the MYLO project with a Research Masters degree by Project offered an 
excellent opportunity to recognise and enhance the academic standing of the existing 
study. This was particularly true given the action research orientation of the MYLO idea 
and its location within the University. The dedication of additional time and consideration 
to proposing and analysing this work was seen by those attached to the project as a 
substantial gain, or as a 'value-adding' mechanism. The first six months of 2001 became 
both the time of project development and establishment and the time of Masters 
Proposal preparation. 
 
The expectation of participation in a research methods subject associated with the 
degree allowed for a deeper mode of reflection than might otherwise have been afforded 
the position. The simultaneous attention to developing the project itself and developing a 
Masters Proposal brought with it rich perspectives and a rare clarity in project tasks. 
Preparation of situational analysis data, ethical procedures and methodology 
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considerations was substantially more creative as a result. An unexpected reward of the 
combination was the particularly timely research history analysis associated with the 
research methods subject 
 
I felt it appropriate, if not necessary, to seek the respect of my peers within the University 
through the linking of the project with an academic qualification. This suited my own 
personal desires and I felt it would also contribute to the regard with which MYLO would 
be held in the academic circles surrounding me. With this step there also came a 
bridging of my personal and professional lives in a manner beyond the expectations of 
self-awareness in action research. The application of my time and intellectual investment 
to the research methods subject and masters proposal offered me a valuable 
introspective and historical grounding for my work. The Research Proposal was 
defended and accepted in June 2001 (Durable Record: Appendix Two). 
1.4 Exploration and Narrative  
Chapters Two and Three explore the literature base and methodological grounding for 
undertaking MYLO in the chosen manner in 2001-2002. Chapter Two (Review of 
Relevant Literature) locates MYLO within national and international discourses on youth 
marginalization, resilience, learning and engagement. Chapter Three (Methodology) 
details the data collection and analysis undertaken in developing and evaluating the 
MYLO Model, the positioning of this work within an action research framework and the 
use of narrative tools in analysing and displaying findings. Together, these chapters set 
the scene for the reflections, developments and learnings considered in Chapters Four 
and Five.  
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Chapter Four, ‘The Project Experience’, is a narrative exploration of the entire MYLO 
Project Experience, from the earliest idea to the eventual community funding and piloting 
of the program. The exploration is broken down into the clear developmental stages of 
Project Development, Consultation and Model Development, Model Trial, Reporting and 
Dissemination, Funding and the MYLO Pilot. Within each developmental step, sub-
sections are explored in some detail. Each sub-section is accompanied by an italicised 
series of comments on my personal experiences, concerns and reflections as the solo 
researcher, taken from my journaling and notes throughout the life of the project. 
Particular attention is paid to my ‘insider’ status and to the strengths and constraints of 
my position in the research cycle. 
 
Chapter Five maps those findings that emerged from the project experience against the 
literature and program development witnessed in the time since. The chapter considers 
what has been learnt as a result of the project, both for myself as researcher and for the 
broader community of stakeholders. Moreover, Chapter Five, explores the direct and 
indirect contributions made by MYLO to marginalised young people and those that seek 
to work with them. 
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Chapter Two 
REVIEW OF RELEVANT LITERATURE 
2.1 Introduction 
The MYLO project was grounded in a contextual awareness of the literature base 
underpinning issues of learning and engagement for marginalized and homeless young 
people. It is from this base that project methods were devised and against which project 
findings, at least in part, are determined. Of key consideration for MYLO were 
contemporary views on youth marginalisation and homelessness, notions of resilience 
and connectedness among young people, pedagogical practice associated with youth 
learning and, finally, perspectives on engaging excluded youth.  
 
This literature review explores texts and articles across each of these four concerns, with 
a partial bias towards the local context (Australian and Victorian sources and opinions). 
Particular attention is given to the situation for young people at the turn of millennium 
and references published prior to the creation of the MYLO Project. Against each aspect 
of the inquiry the review seeks to explore prevailing wisdom and commonalities before 
reflecting on the public policy context at the time. The tone was thus set for the 
management, delivery and review of the project. 
2.2 Youth Marginalisation and Homelessness 
The 1990s witnessed an increased focus on the marginalisation and economic exclusion 
of young people by researchers and policy makers in Australia, with particular attention 
to the transition from education to work (Sweet 1998: 19). In 1998 a large, cooperative 
research exercise detailed a disturbing picture of marginalisation ‘engulfing’ 15-19 year 
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olds on a scale that was both larger than generally understood and growing (Dusseldorp 
Skills Forum 1998:5). Furthermore, this research suggested that the focus and reliance 
on figures for youth unemployment was inadequate, with the marginalisation of young 
people necessarily extending well beyond official employment rates.  It was argued that 
marginalisation figures must include those young people not involved in full time work or 
study (at least as many again) and pay attention to the educational attainment and 
employment stability of people in this cohort (Dusseldorp Skills Forum 1998:19). 
 
Around the turn of the millennium voices from the right of the political spectrum 
suggested Australian welfare and intervention practices were more likely to promote 
fragmentation than cohesion and that the American model of promoting individual 
success was the obvious way forward (Saunders 1999: 6, Saunders 2003: 9). Further, 
such voices suggested poverty measures were too generous and that disharmony was 
being encouraged by distorted and misleading facts about income distribution (Hughes 
2001: 13). However, despite the economic growth and failing unemployment rates 
typifying the Australian economy of the 1990s, the marginalisation of 15-19 year olds 
was seen to rise sharply. The number of teenagers ‘at risk’ of not making a successful 
transition from education to stable employment (either unemployed, working part time 
but not improving educational or skills qualifications, or not involved in the labour market 
at all) grew by almost 50% during the 1990s (Spierings 1999: 2). Transition to stable 
employment was similarly worsening for young adults aged 20-24 years, with delayed 
progress to stabilization in the workplace and longer financial dependence on parents 
(Curtain 1999:31).  
 
Within this broad understanding of economic marginalisation for young people at the end 
of the millennium, additional attention was drawn to the compounded risks and threat of 
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greater social exclusion experienced by people in this bracket. Youth unemployment and 
economic marginalisation have been linked with criminal behaviour (Wearing 1997, 
Chapman 2002), mental health concerns (Morell, Taylor and Kerr 1998) and suicidal 
behaviour (Victorian Suicide Prevention Taskforce 1997, McMillan and Marks, 1999). 
Whilst the relationship between (and interdependence of) various risk factors is complex, 
it was clear that engaging the most marginalised young Australians required an 
awareness of social factors and determinants beyond education and employment. 
 
Of particular interest to the MYLO project were young people whose marginalisation 
included an experience of homelessness. Increasing Government attention to youth 
homelessness, beginning with the prominent Burdekin inquiry of the late 1980s (HREOC 
1989) and further entrenched with the mid 1990s Report on Aspects of Youth 
Homelessness (House of Representatives 1995) brought the severity and complexity of 
the issue into sharp relief. This attention was mirrored by a broadening research base 
and consensus on how youth homelessness might be understood in an Australian 
context (Neil and Fopp 1992, Burke 1993, Chamberlain and MacKenzie 1992). Central 
to this discourse was the need to define homelessness, and to remedy the divide 
between ‘bureaucratic definitions’ (generally narrow) and ‘advocacy definitions’ 
(generally broad). Chamberlain and MacKenzie (1998: 21) suggest some resolution to 
this debate with their three tiers of: 
• Primary Homelessness: People without conventional accommodation, 
• Secondary Homelessness: People moving frequently from one form of temporary 
shelter to another, and 
• Tertiary Homelessness: People living in single rooms (generally boarding 
houses) who lack tenure and facilities equivalent to community standards 
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Working within these definitions, it becomes important to recognise youth homelessness 
as a process (described by Chamberlain and MacKenzie as the ‘homeless career’ 1998: 
71). Young people may move between tentative breaks in and out of home, or in and out 
of accommodation types before making a permanent break typified by involvement in the 
homeless subculture. In some instances, should this involvement continue, people may 
progress to chronic homelessness and acceptance of this as their way of life. The 
implication of this model is that the earlier the intervention along the path of a homeless 
career, the better the chance of redress and positive outcomes for the individual 
(Chamberlain and MacKenzie 1997:76).  
 
In addition to recognising the dynamic and often progressive nature of homelessness, it 
was important for MYLO to appreciate the particular circumstances and lifestyle choices 
of homeless youth in the project locale. A report on disadvantage and homelessness in 
the City of Melbourne in 1998 identified poor health, high levels of drug use and high 
levels of transience among survey participants. Transience was a particular concern with 
more than 75% of participants sleeping at their current location for less than two months, 
more than 60% for less than one month. Among participants of under 21 years these 
figures were even more concerning: against the percentage summary for all ages almost 
twice as many young people reported their health as ‘poor’ and an ongoing pattern of 
transience was significantly higher (Driscoll and Wood 1998). Recommendations from 
this report regarding the interdependence of health, transience, income patterns and 
drug use among homeless people in Melbourne are similarly reflected in texts on 
effective service provision for homeless people (NYCH 1997, Mallet, Rosenthal and 
Myers 2001, National Youth Affairs Research Scheme 1996). 
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Around the turn of the millennium both Australian and Victorian Governments built 
homelessness response platforms addressing the interconnectedness of homeless 
experiences and the critical need for early intervention practice. The National Youth 
Homelessness Taskforce Report (Prime Ministerial Youth Homelessness Taskforce 
1998), the Victorian Homelessness Strategy (Department of Human Services 2001) and 
the more recent Youth Homelessness Action Plan (Department of Human Services 
2004) are reflective of this increased awareness and describe the public policy setting in 
which MYLO would operate. 
2.3 Resilience and Connectedness among Young People 
Literature regarding youth service provision commonly considers the notions of risk and 
protective factors. Specifically, the 1990s witnessed a growing evidence base that 
successful interventions for young people should focus on reducing known risk factors 
and increasing known protective factors (Catalano and Hawkins 1996, Catalano 1997, 
Dekovi 1999). Within this discourse increasing attention was drawn to the notions of 
‘resilience and connectedness’ as protective factors among young people. Building 
resilience can be seen as identifying and promoting those factors that buffer against 
stresses linked to adverse physical, social or psychological outcomes for youth (Resnick 
Harris and Blum 1993: 3). Central to resilience, connectedness involves an 
understanding of young people’s social relationships and feelings of connection to others 
as they develop and change (Resnick, et al 1993:4). 
 
There are a range of commonly agreed risk factors and predispositions for youth 
marginalisation and homelessness. They are commonly grouped into family, community, 
school and individual risk factors (Fuller, McGraw and Goodyear 1998, Bond Thomas, 
Toumobourou, and Patton 2000) and research strongly supports inter-relationship and 
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co-morbidity among risks (Beautrais 2000, Fuller 1998). Although risk awareness and 
reduction had been central to youth intervention theory for an extended period, many 
researchers and practitioners were looking beyond this to protective factor promotion 
(effective resilience and connectedness models) at the time of the MYLO Project’s 
creation. Just as research supports co-morbidity among risks, the evidence similarly 
supports the notion of ‘contagion’ among protective factors: that is, given one protective 
factor, a young person is more likely to accumulate a second (Department of Human 
Services 2000)     
 
In 1999 and 2000 the Victorian Government committed substantial resources to 
investigations around risk and protective factors through two major reports. The 
Communities That Care report explored an international review prevention approaches 
to build resilience among young people (Department of Human Services 1999). The 
Improving the Lives of Young Victorians in our Community report reflected a 
comprehensive survey of risk and protective factors among young Victorians (Bond et al 
2000) and was supported by a summary report outlining findings and motivations for this 
approach (Department of Human Services 2000). As such, the public policy setting was 
very familiar with the language of resilience and connectedness when research for 
MYLO began. 
2.4 Education and Learning Pathways 
Dwyer and Wyn point to an ‘ambition paradox’ for young people assessing future options 
and choosing steps for transition. In particular, the paradox reflects a divide between the 
way young people interpret their choices and risks and they way these choices are 
perceived and interpreted in literature and policy. Further, an expanding gap is apparent 
between educational and/or labour market ambitions and actual opportunities for young 
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people (2001: 13). The impact of global and domestic changes in the economy and 
labour market are reflected in challenges for all young people in transition to adulthood 
and economic independence, but none more so than the marginalised and 
disadvantaged (Smyth, Hattam, Cannon, Edwards, Wilson and Wurst 1999: 54). The 
lack of appropriate options and the competitive nature of learning opportunities are 
compounded for young people who have left school early and greatly magnified where 
transience, ill health or risk taking are also characteristic of the young person (Crane and 
Brannock 1996:106). For homeless young people, particularly those in primary and 
secondary tiers of homelessness, preparation for and participation in traditional 
educational systems and structures is severely constrained by lifestyle (Chamberlain 
and MacKenzie 1998).  
 
Youth service providers commonly report that marginalised young people seeking help 
have left school early and experience difficulty making the transition to post secondary 
education and learning pathways (Crane and Brannock 1996:35). Analysis of service 
user records demonstrating the overrepresentation of early school leavers, unemployed 
youth and educationally excluded young people accessing support provides a broad 
statistical evidence base to defend this position (Chamberlain and MacKenzie 2001, 
AIHW 2001). Given what we know about the difficulties of transition in the modern 
economic setting and the critical nature of transition in terms of the social, economic and 
psychological outcomes for young people (see above), the evidence suggests that post 
compulsory  education models and systems require redress. This change has been 
described as an “approach to post compulsory education that is inclusive of all traditional 
sectors of community education and extended to include other agencies involved in 
education and training” (Kirby 2000:27).  
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Assuming access by marginalised young people, significant pedagogical questions must 
be asked of the teaching content and methods. Where their experience of formal 
education has been negative, either due to shortfalls in delivery or to circumstances 
outside of school, learners must be supported to separate experience from expectations 
(Te Riele 2000: 4). Similarly, where confidence is low based on previous experience or 
recent personal experiences, confidence building becomes the first step on a necessarily 
longer path to engagement and positive learning outcomes (Reid and Klee 1999, 
Connor, Ling, Tuttle.and Brown-Tezera 1999). Whilst the availability of work, training or 
education opportunities is critical, the methods used and expectations set down for 
participation are equally important for those most marginalised of learners (Milne-Home 
2000:103). 
 
It is recognised that on the path to establishing their own self-image, young learners 
display egocentric behaviours in academic settings often at odds with their experience or 
knowledge base (Milne-Home 2000:107). For young people out of home, particularly 
those having joined prematurely ‘adult’ communities common to the youth service 
system, such behaviour is combined with genuine independence and self reliance 
generally assumed to be beyond their years (Jeffs and Smith 1999: 10). Academic 
expectations for marginalised and disconnected learners, therefore, need to respect the 
unique combination of independence, egocentrism, underlying self doubt and 
fundamental inexperience common to this cohort. This may in part be achieved by 
carefully tailored teaching techniques but also implies the contextualising of a learning 
opportunity in the context of a young person broader life path. This approach is tied to 
the notions of ‘informal education’ emerging from the United Kingdom since the 1970s, 
where informal learning is a lifelong experience linked to daily experiences and exposure 
(Coombes and Ahmed 1974: 8). The effectiveness of informal education has been 
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closely linked with its location and leadership (Smith 1999: 1) as well as how flexible, 
relevant and ‘learner-centred’ the experience is for participants (Fordham 1979). 
 
The notion of ‘pathways’ development looks beyond a single educational or employment 
outcome to a more holistic support model considering pre-conditions as well as short, 
medium and long term goals for individuals (Raffe 2001:4). Around the turn of the 
millennium, state and Federal governments both invested heavily in pathways planning 
for young people paying particular attention to marginalised and excluded young people 
as a priority group for pathways programs and support. The federal government’s 
Footprints to the Future report comprehensively outlined good practice in pathways 
support and specifically recommended improving the capacity of institutions and 
services to understand and manage pathways programs. More specifically, the report 
identifies those young people “in difficulty or at risk of disconnection” as well as those 
who are “disconnected and see no way forward” as pathways priorities (Eldridge 2001: 
vii). Similarly, among the sweeping pathways reforms recommended by the Victorian 
Governments’ ‘Kirby Report’ was an impetus for improved participation and outcomes for 
those young people currently experiencing poor outcomes (Kirby 2000:14). 
2.5 Engagement, Participation and Empowerment 
Exploring models of learning for marginalised and homeless young people implies a 
bridging of education and youth work, in both theoretical and practical senses.  Key 
social and political perspectives directly influence youth work models. In the public policy 
arena youth are commonly described as passive victims of social structures or as a 
community ‘problem’ that requires social control (Bessant, Sercombe and Watts1998: 
77, White 1990: 193). Sociologists and social theorists instead tend more towards 
exploring youth in terms of oppression, class, race and gender (Jensen and Thompson 
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1990: 1009, Stewart 1998: 37). Youth development is underpinned by an awareness of 
youth as a social construct (Wyn and White 1997:10, Bessant and Watts 2002: 172) and 
through cognisance of societal misconceptions regarding commonality among young 
people (White 1990: 10). Youth work practitioners operate within and between socio-
political stances depending on the expectations of their funding sources, the political 
positioning of their employers and their own professional grounding.  
 
Notions of youth work as a profession in Australia have been discussed and debated 
since the Second World War, often reflecting the emerging policy priorities related to 
young people (Irving, Maunders and Sherington, 1995: 15). The 1960s and 70s 
witnessed an increased youth ‘consciousness’ and the creation of dedicated 
bureaucratic structures for Youth Affairs, and since that time a ‘diverse body of 
practitioners who identify as youth workers’ has emerged in Australia (Bessant et al 
1998: 230, Irving et al 1995: xv). Whilst debate and discussion over youth work 
professionalism and definitive understandings of what constitutes youth work have 
typified this period (Bessant et al 1998: 230), certain commonalities have emerged from 
the literature. The themes of engagement, participation and empowerment appear 
regularly.  
 
Engagement, described by Slattery as a young person’s connection to what is occurring, 
their feeling that it has meaning, that it is relevant and that it fits their personal style 
(Slattery 2001: 35-6). Participation, more than young people simply taking part, has 
come to require clarity over the intentions of an interaction, participation in an exploration 
of the deeper meanings of that interaction and the conscious consent to engage (Young 
1999: 85). The notion of empowerment offers both a philosophical and practical 
foundation for contemporary youth work, where young people are liberated from social 
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and structural constraints whilst simultaneously moving towards autonomy and personal 
goals (Young 1999: 87, AusYouth 2001: 7). The three themes have commonly merged 
with learning pathways through models of informal education that emphasise links 
between education and communities (Brookfield 1983), personality and curriculum (Jeffs 
and Smith, 1990) and between democracy and learning (Jeffs and Smith, 1996). 
2.6 Implications of the Literature 
In summary, advice from the literature was most helpful in setting the tone and priorities 
for MYLO consultations and model development. Firstly, it became clear that MYLO 
would need to respond simultaneously to uniform understandings of youth 
marginalization and the warnings apparent in literature regarding the importance of the 
individual. Due attention was be paid to the diversity and complexity of lifestyles for 
homeless and other marginalised young people, acknowledging the socio-political 
constraints common to the group whilst simultaneously recognising the unique nature of 
each individual’s past and potential.  
A commitment to enhancing protective factors underpinned efforts at learning 
engagement, taking into account the well documented limitations of the formal education 
system in adequately supporting this cohort. On the advice of the literature, MYLO would 
seek to address risks factors through the promotion of resilience and a particular focus 
on connectedness for participants. Moreover, a merging of the principles of youth work 
with contemporary informal education and lifelong learning pedagogies formed the base 
from which MYLO would grow. Bridging the gap between youth specific engagement 
processes and relevant informal learning methods had become the critical MYLO 
function. 
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Chapter Three 
METHODOLOGY 
3.1 Action Research 
The MYLO project employed an action research model in achieving its outcomes and 
objectives. McCutcheon and Jung combine various definitions to describe this approach 
as a systemic inquiry that is collective, collaborative, self-reflective, critical and 
undertaken by participants in the inquiry (1990: 148). More specifically, action research 
involves a continuous cycle of planning, action and review (Cherry, 1999). The review 
process includes carefully considering the detail and implications of previous activities 
when planning future actions. This process is commonly described in the two further 
stages of observation and reflection (Kemmis and McTaggart, 1990; Zuber-Skerritt, 
1991) or reflection and analysis (Cherry, 1999).  
 
This approach to research provides a necessary objectivity when considering significant 
project steps, yet need not be confined to the core stages of a research project. Cycling 
can occur on a weekly, daily or even hourly basis throughout the life of a project to the 
point where “reflection has become integrated into every aspect of the action research 
cycle” (Cherry, 1999: 2). The MYLO Project applied the four steps of planning, action, 
reflection and analysis at all levels of project activity. 
 
Kemmis recognises that in reality the spirals of research cycling are likely to be fluid and 
responsive, not necessarily neat and self-contained throughout the life of a project. 
Stages overlap and plans may quickly alter in the light of new learning (Kemmis, 1995: 
35). This researcher also identifies a separation in action research activities between 
  
(22) 
those grounded in ‘functional reason’ (where rational-purposive actions are taken in 
order to ‘get on with the job’) and those grounded in ‘critical reason’ (where 
communicative actions are employed to allow greater reflection on ‘what the job is and 
what it might otherwise be’). Kemmis argues that in the process of research cycling 
functional reasoning and critical reasoning may alternate with (and complement) each 
other (1995: 41-2). The MYLO project sought to co-ordinate these two approaches by 
focussing on substantial practical outcomes whilst undertaking broad communicative 
reflection. 
 
Action research is generally grounded within a ‘thematic concern’, something typically 
generated and described by a group of interested parties. Unlike other methods, action 
research must include an explicit investigation of the relationships between participating 
individuals and this broader group (Kemmis and McTaggart, 1990). In addition to the 
collaborative development and review of findings, action research simultaneously 
recognises local circumstances and the role of individuals in determining or applying 
such findings. Thus, action research generates local knowledge grounded in local 
realities that is likely to be of use to local participants (Herr and Anderson 2005: 98). 
 
Action research combines diagnosis and reflection, and seeks to bridge the gap between 
research and practice (Cohen, Manion and Morrison, 2000: 227). Furthermore, the 
approach seeks to remedy the perceived historical failure of research to impact upon or 
improve practice (Rapoport, 1970: 499). The MYLO Project sought to link research 
findings with practice improvements for both participants and the broader community.  
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3.2 Positioning MYLO within the Action Research Model 
The spiralling, cyclical approach central to the action research model was demonstrable 
alongside the project plan throughout the life of the study. Whilst core tasks for each 
week, month and stage of the project were described in tasks and outcomes, a parallel 
process of research cycling was also apparent. For each core task or action and for 
each smaller step within such stages the cycle of reflection, analysis, planning and 
action was applied. In the first instance, this was undertaken by the researcher when 
interpreting results and choosing the next step. On a more substantial level, the project 
team (approximately once a fortnight) and the project reference group (once a month) 
provided a mechanism for considering the steps most recently undertaken and 
employing these reflections in planning the next action. These critical reflections are 
described in detail throughout Chapter Four (The Project Experience). 
 
Figure One (page 25) displays the action-research spiral that operated alongside the 
more clinical project plan. Based on the cycling model of a similar action research 
project (Bond, 2000), this figure demonstrates eight ‘core actions’ and the reflective 
processes that accompany each of these. It is important to recognise that the creation of 
models and development of the strategy may also be seen as one full cycle (i.e. 
reflection, planning, analysis and action on the largest scale). Kemmis (in Reason and 
Bradbury, 2000: 5) identifies three categories by which action research processes may 
be defined. Among these are: 
• technical, where research targets functional improvement measured by changes 
in particular practice outcomes;  
• practical, where technical aspirations are included yet a broader goal exists to 
inform the decision making of practitioners; 
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• emancipatory, where research seeks to achieve functional improvements and 
inform practitioners, whilst also providing a critique of practitioners work  
 
The MYLO project is most appropriately placed in the ‘practical’ category. The proposed 
outcomes include the evaluation and measuring of specific functional models, yet the 
broader project aim is to inform the practice of the university and its partners over time. 
The development of a strategy document and forward plan was central to the MYLO 
vision. Whilst this categorisation may be seen as the most fitting, it is also worthy of note 
that the MYLO project was always expected to demonstrate ‘emancipatory’ elements. 
Emancipatory approaches seek to investigate ideology and power and to release human 
potential from structural constraints (Herr and Anderson 2005: 27), and although more 
firmly prioritising practice change MYLO also sought to contribute to such progress. 
 
Within the action research framework and central to the MYLO project was a process of 
narrative inquiry. The reflective cycle accommodates both technical observations and 
the narrative reflections of key participants (the researcher, the reference group, young 
people themselves). Goodfellow argues that narrative inquiry provides opportunities for 
an individuals ‘self’ to be actively or thoughtfully involved when gaining insight into 
phenomena, and that the richness or resonance of narrative data enhances a study’s 
credibility (Higgs, 1997: 82). Connelly and Clandinin (1988) also suggest that narrative 
inquiry allows us to explore our personal histories in an effort to understand how who we 
are impacts on what we value and what we do. The 'evidence' consists of narrative 
accounts which help researchers look inwardly as a legitimate part of decision-making 
(Green 2002: 4). In addition to reflecting narrative contributions, this exegesis employs 
narrative inquiry to explore developments from the perspective of the researcher over 
the life of the study. 
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Figure One: MYLO Project Methodology Graphic 
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In positioning MYLO and its participants within the action research paradigm, of 
particular importance is the role of the primary researcher. As the Project Officer 
employed to manage the MYLO project and as the writer of this exegesis, my own role 
requires attention and exploration. Herr and Anderson (2005:31) offer a continuum of 
‘positionality’ in action research, with a spectrum of six positions a researcher and team 
may take in action research, each with varying expectations and validity criteria. These 
include: 
 
1. Insider (studies own self/practice) 
2. Insider in collaborations with other insiders 
3. Insider(s) in collaboration with outsiders 
4. Reciprocal collaboration (insider-outsider teams) 
5. Outsider(s) in collaboration  
6. Outsiders study insiders 
 
As the primary researcher my own role in MYLO was that of an insider collaborating with 
outsiders (stage three on the continuum) with elements of the study dedicated more 
exclusively to my own practice (stage one) or that of the project team and young people 
themselves (stage two). The project team added rigour to decision making through 
consistent collaboration and reflection. Young people became participants in the process 
as well as the model, contributing to the management, journaling and reflective aspects 
of the research whilst participating as individuals in the learning opportunities 
themselves. 
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3.3 Data Collection 
During the development of the MYLO project a number of preliminary questions were 
identified, including: 
• What factors constitute learning opportunities that will be attractive for 
marginalised young people in Melbourne? 
• What nature of partnerships between RMIT and the youth service community are 
necessary to facilitate learning model provision? 
• What aspects of organisational change will promote the development and 
implementation of MYLO project outcomes within RMIT? 
• What understanding of marginalised young people is necessary to facilitate 
project success? 
• What evidence base exists for the relevance of various learning models for 
marginalised young people? 
 
Emerging from these two overarching research questions were agreed upon, namely: 
• What learning models should the MYLO project seek to trial with young people in 
Melbourne? 
• What lessons on creating learning opportunities for marginalized young people 
should the MYLO project seek to promote at the project’s end? 
 
All of these questions inform the collection and analysis of data. The following passages 
describe the data collection methods agreed upon during the development of the MYLO 
Project. This is an expression of the methodological planning rather than data collection 
results. Details of the actual data collected, including specific numbers, findings and 
actions are described in Chapter Four, Sections 4.3 (Consultation and Model 
Development) and 4.7 (Trial Outcomes and Evaluations). This text is supported by 
tables and summaries provided as appendices in the Durable Record, as referenced 
throughout Chapter Four. 
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As identified in the project plan there were three primary processes of data collection. 
Firstly, a process of record keeping and reflection occurred during the exploration of 
relevant literature and the development of key partnerships. Next, the consultation stage 
of the project involved a three-tiered strategy of information collection across the three 
sections of the community seen as most valuable to the project outcomes. The three 
data collection methods for consultations included surveys, interviews (using the survey 
model as a guide) and focus groups. The three community groups approached included 
marginalised young people, youth service providers and interest groups from the 
community at large. 
 
There was a target of five youth focus groups and five service provider focus groups. 
Based on apparent demand or enthusiasm within the broader communities of interest, 
anywhere from two to four focus groups were expected with these ‘other’ parties. The 
project sought a target of 100 surveys and/or interviews with young people and a similar 
number with service providers. Smaller numbers of surveys and interviews were 
expected from other interest groups in the community.  
 
Mechanisms were put in place early in the life of the project to secure pathways for 
effective consultation with each of the specified groups. Young people were contacted 
through existing links with project partners (service providers, police, community 
facilities). Youth service providers were reached through established partnerships and 
through the network operations already in place for services in the city area. The 
community at large had the opportunity to contribute through three avenues, namely the 
MYLO networking forum, the Police Community Consultative Committee (PCCC) and 
the ‘Business Precinct’ bodies already established in key city areas. 
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Finally, when trailing the model for learning opportunities developed out of MYLO’s early 
investigations, data collection was undertaken in a number of ways. Records were kept 
of attendances, return rates, enthusiasm and apparent strengths or weaknesses of the 
model. Young people were consulted pre and post participation and asked a series of 
unobtrusive questions regarding their experience within the models (refer to Chapter 
Four, section 4.3: The MYLO Model Trial). Similar consultations were undertaken with 
any project partners participating in or witnessing the models trials. At project’s end, 
interested participants (partners, reference group, networking forum, community at large, 
young people themselves) were invited to reflect on the project as a whole and comment 
on direct or incidental implication of the study. The researcher sought evaluative  
contributions from all people involved in the study, from consultation to closure. 
3.4 Data Analysis 
In the MYLO Project quantitative data was collected and analysed using consistent tools 
and simple mathematical methods, as explained wherever such details are drawn upon. 
Given the action-research approach central to the project, however, quantitative data 
alone was seen as an inadequate mechanism with which to judge results. Whilst a 
quantitative analysis of statistics arising from consultations and research records was 
necessary and applied, the qualitative data was also critical. In anticipation of this, 
MYLO approached collection and analysis of such data very carefully to ensure 
credibility when determining and acting upon findings. Smith (cited in Higgs, 1997: 97) 
offers five key criteria which are necessary for quality in qualitative research. They 
include: 
• Rigour (consistent, systematic research and reporting) 
• Consistency (research consistent with canons/assumptions identified in 
methodology) 
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• Validity (ensuring the readers/audience are able to understand/connect with 
research) 
• Evidence (a clear/visible basis for any claims made in the research) 
• Interest (the research reported is interesting to the readers/audience)  
 
Miles and Huberman (1994) point to three linked sub-processes within their definition of 
data analysis that should be applied before, during and after data collection. These three 
aspects include: 
 
• Data Reduction (where potential data is reduced through choices of questions 
and instruments, and collected data is reduced through coding, clustering 
summarising or other means); 
• Data Display (where reduced data is organised and assembled to facilitate 
conclusion drawing or action taking); 
• Conclusion Drawing and Verification (where displayed data is interpreted 
through transparent means in order to draw meaning) 
 
The reduction and display of quantitative data was achieved through the use of SPSS 
software with the assistance of the Centre for Youth Affairs Research and Development 
(YARD). Qualitative data was reduced and displayed through clustering and coding 
according to deductive and, in turn, inductive themes (refer to section 4.4 for greater 
detail and links to relevant appendices). The quality criteria were primarily met through 
the use of the project team and YARD who were explicitly charged with reflecting upon 
and ratifying the rigour, consistency, validity, evidence and interest of collection and 
analysis methods throughout the project.  
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3.5 Ethical Safeguards 
Among the ethical concerns associated with qualitative social research is the issue of 
informed consent. Allan Kimmel explains that informed consent is considered by many 
the central norm governing the relationship between investigator and research 
participant. Originally designed for biomedical research, the procedure can be less 
readily applicable in social research as it is often difficult to assess the degree of risk 
involved (Kimmel, 1988: 68). The nature of inquiry proposed in the MYLO project offered 
virtually no risk to participants, however steps were taken to ensure subjects were more 
than adequately informed. Specifically, three criteria identified as critical to informed 
consent by (Kimmel, 1988: 69) were maintained. These included: 
 
• A Statement offered to subjects indicating that participation is voluntary 
• A Description offered to subjects of what can be expected (in terms of 
purposes, methods, risks, benefits and alternative procedures) 
• A Statement offered to subjects inviting questions and explaining the freedom to 
withdraw at any time (refer to Durable Record: Appendix Ten) 
 
Of similar ethical concern in social research is the process of participant selection. 
Kimmel identifies that a danger exist of ‘coercing individuals from among the most 
powerless groups in society into programs researchers consider to be beneficial to 
them.’ He suggests the possibility that researchers, influenced by their own confidence 
in the potential strength of a particular technique or program, may make promises whilst 
recruiting that cannot be guaranteed (Kimmel, 1988: 77). Conscious of this concern, the 
MYLO project ensured that all young subjects were advised that although the project has 
a reasonable chance of creating positive change (and little or no chance of producing 
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negative effects), no guarantees could be made about the benefits for any given 
individual. It was the MYLO premise, furthermore, that the relative strength or weakness 
of project interventions is central to the investigation itself and participants should be 
encouraged to be as honest as possible in their appraisals. 
 
The project team sought to further reduce the risk of negative effects on participants 
through a number of important steps. Firstly, targeting marginalized young people 
implied certain vulnerabilities in terms of potential attachment to staff and the danger of 
building unrealistic expectations. The extensive professional experience of the project 
officer as a practitioner with the target group (marginalised young people) ensured the 
project was sensitively prepared and undertaken. Moreover, the project team ensured 
that those project partners likely to come into direct contact with young participants 
(either during the consultation or trailing stages) were also those most skilled in 
boundary setting and a clinical expression of the project limitations..  
 
Recognising the legitimate fear for many young people in the target group that personal 
information may be shared between agencies, all contributions to the research 
(consultation, model trial or evaluation) were strictly confidential, and no personal details 
were kept with the data collected. Participants were informed of this commitment and no 
information was shared without prior written consent specific to that individual and the 
intended recipient of information. As an additional safeguard, mechanisms were set in 
place to provide timely referrals should any issues arise (outside of the project scope) 
that require support. 
 
Recognising the ‘insider’ status of myself as the primary researcher, and the potential for 
confidence in my own expertise to overly influence my methods, all actions affecting 
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young people directly were discussed consultatively with the Reference Group and, 
where appropriate, the broader MYLO Networking Forum. The narrative voice described 
in section 1.4 and employed throughout Chapters Four and Five, whilst generally a tool 
for tracking MYLO’s contributions to knowledge, also pays particular attention to this 
conscious study of my influence as the primary researcher.` 
3.5 MYLO in Practice: The Project Plan 
The MYLO project sought to work flexibly within a clearly structured and strategic plan. 
The project plan, as with most other key elements of the project, was determined 
through reflective processes within the project team, the reference group and the MYLO 
Network. It was anticipated that components of the project plan would alter somewhat 
when responding to reflections and research findings and this proved to be the case. 
 
For clarity, the MYLO project plan was broken down into sections beginning with Project 
Preparation and progressing through Stages One to Eight (refer to Figure One). Action 
research modelling was consistently applied. For each stage the tasks, timelines, 
responsibilities and record keeping mechanisms were established and then held under 
cyclic review by the project reference group. The plan was carefully prepared to achieve 
the project outcomes within the 52-week (12 month) timeline, with flexibility for extension 
to 78 weeks should this be required and allocated. 
3.5.1 Project Preparation:  
Preparation for the project involved five basic steps to set up the framework from which 
the project may develop. These five steps were determined in consultation with the 
MYLO Network, and included developing a project officer position description, preparing 
a draft project scope document and vision statement, recruiting and finally appointing the 
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Project Officer/Researcher. It was also during this period that secretariat and reference 
group responsibilities were mapped 
 
3.5.2 Stages One, Two and Three: Building a Base 
Stage One saw the first discussions and reflective processes regarding possible project 
models as informed by the initial review of relevant literature and refreshing of the 
project scope and vision. Stage Two included an audit of existing RMIT curriculum and 
facilities of relevance to the MYLO project. This was also the appropriate window to 
initiate contact with key internal and external partners and explore potential opportunities 
for complementary funding (an ongoing function). Stage Three involved the 
consolidation of key project partnerships and planning for all tasks outlined in the project 
objectives. 
 
3.5.3 Stages Four and Five: Designing and Undertaking Consultations  
Stage Four saw the creation of the MYLO consultation strategy, building on the 
partnerships and ideas generated in previous stages. After reviewing and agreeing on 
the strategy, Stage Five was the actual application of the consultation process, gathering 
data on key areas of inquiry and ensuring data was collected and analysed in a 
consistent and transparent manner.  
 
3.5.4 Stage Six: Model Development and Trial 
Stage Six was the application of triangulated data and consultation findings in the 
creation of the MYLO model. Stage Seven saw the application of the newly formed 
model in a trial and was perhaps the most critical stage in terms of the final outcomes 
and potential value of the MYLO project. A key component was ensuring rigorous trial 
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data collection and the ongoing analysis of this information. This was the major ‘action’ 
window where the reflection, analysis and planning of the previous stages was applied 
and measured. 
 
3.5.5 Stages Seven and Eight: Evaluation, Reporting and Forward Planning 
Stage Seven involved development of evaluation mechanisms before collecting and 
analyzing this data in conjunction with trial data. Finally, Stage Eight was primarily one of 
summarising the project activity and meeting key project outcomes. Actions included 
exploring final reflections by the project team, reference group, networking forum and 
other interested project participants before preparing and distributing the draft project 
report and strategy document. Following amendments according to comments on the 
draft a final version was produced for dissemination. Stage Eight also included a public 
launching of the Project Report. Recognising the potential for the project to move 
immediately on to a new stage (should funding bodies and the project owner seek 
implementation of the forward plan) efforts were made to simultaneously prepare for a 
next stage of MYLO. 
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Chapter Four 
THE PROJECT EXPERIENCE 
4.1 Introduction 
What follows is a narrative exploration of the entire MYLO Project Experience, from the 
earliest idea to the eventual community funding and piloting of the program. The 
exploration is broken down into the clear developmental stages of Project Development, 
Consultation and Model Development, Model Trial, Reporting and Dissemination, 
Funding and the MYLO Pilot. Where the evidence drawn upon for describing each stage 
is not apparent in the text itself, a reference to the appropriate appendix within the 
durable record is explicitly cited. Within each developmental step, sub-sections are 
explored in some detail. Each sub-section is accompanied by an italicised series of 
comments on my personal experiences, concerns and reflections as the solo researcher, 
taken from my journaling and notes throughout the life of the project. Particular attention 
is paid to my ‘insider’ status and to the strengths and constraints of my position in the 
research cycling process.  
4.2 Project Development        
Among the most pressing initial tasks was to clarify the project scope in line with the 
sharpened picture of what was to be achieved and how it may be done. The original 
scope document was broad and somewhat loose, perhaps as a result of the uncertainty 
associated with likely project content.  
 
The newly developed Project Scope (Durable Record: Appendix One) provided a 
succinct summary of proposed project outcomes. After a participatory reflective exercise 
  
(37) 
in broadening, reviewing and narrowing the focus of the project, the researcher, team 
and reference group agreed to six fundamental outcomes (refer to Durable Record: 
Appendix One) that would be sought over the life of the project. These outcomes 
included steps or 'landmarks' that would be achieved on the way to the final and perhaps 
most significant of outcomes, a strategy document that would reflect the project's results 
and a forward plan for project findings. This strategy document took the form of  the 
MYLO Project Report (Durable Record: Appendix Three) and offered a lasting record of 
the attempts made at researching and creating a new model of learning opportunities for 
marginalised young people. Regardless of the relative success of the model, application 
of reflective practice and action-learning principles to the creation of this eventual 
product provided a valuable resource for the University, the Youth Work sector and 
community at large. 
 
In reaching this primary outcome, a number of other achievements were proposed. The 
first, a relatively minor component of the project, was a summary of resources within the 
University that might be of relevance to the project, the model and the young people 
targeted. A complementary funding strategy was also flagged as a necessary outcome, 
and the reference group deemed this to be an ongoing process rather than a finite task, 
which would be regularly up for review and consideration. Similarly, a fourth proposed 
outcome was for formalised partnerships with both internal and external stakeholders. 
This, as with the funding strategy, would be up for review as the project developed and 
needs changed. 
 
The remaining two outcomes proposed were for a series of results from consultations 
and a series of results and evaluations from the piloting of the MYLO Project model. 
These formed the base of the eventual strategy document and the findings of the MYLO 
  
(38) 
project as a whole, however it was also anticipated that these elements would stand 
alone as valuable records of the project's findings. 
 
The internal research outcome was to be the first and perhaps simplest of these 
outcomes to be achieved. An extensive series of meetings across the University offered 
the opportunity to familiarise various sections of the institution with the aims and 
motivations of the MYLO project whilst also providing MYLO with a sense of what 
resources may be available. Records from these internal meetings were reduced and 
developed into an audit of both curriculum and facilities relevant or attractive to the 
project or the project's target group. Areas of particular practical relevance (such as the 
Department of Access and Preparatory Studies, a potential educator of MYLO 
participants) were drawn together in a list for the reference group and MYLO Network 
(Durable Record: Appendix Four).  
 
Partnership Development was, unsurprisingly, a far more substantial outcome to be 
addressed, and as suggested above did not have a clear beginning or end. Those same 
meetings employed in generating a summary of internal resources formed the 
beginnings of the internal partnerships. During the same period, early in the life of the 
study, similar meetings occurred with potential partners met through the MYLO Network 
or sought out elsewhere in the community.  
 
As the project path became clearer, the researcher set about extending relationships 
that were important in the impending consultation process. It was determined that youth 
service providers in the city area were best placed to act as conduits between the MYLO 
project and young people. This was necessary for the purposes of consultation and, 
later, the model trial. Much time was spent meeting with such service providers to 
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encourage their ownership of the consultation process and to secure commitments for 
their active participation throughout. Additional project activity during this time was spent 
on formalising the methodology and mechanisms for data collection. A partnership was 
also formed with the Centre for Youth Affairs Research and Development, a section of 
the university dedicated to youth research issues, for support when determining and 
analysing data collected during the study. 
 
Project Development Personal Reflections 
It is the nature of research questions and action research projects that there is a 
tendency for ideas and expectations to balloon unreasonably on a regular basis, only to 
be tied down again as clarity develops. Minutes and notes from this time demonstrate 
this was particularly true of this period in the project. In exploring the thematic concern 
participants were seen to consider the breadth of related issues and to attempt, 
seemingly, to do justice to all of them. I did not regard this as a problem so much as 
something all concerned would have to keep track of and manage well. The process of 
internal investigation was particularly valuable for me as in meeting the needs of the 
project I was also able to familiarise myself with the complex and (at that time) 
somewhat foreign world of the University. RMIT is particularly varied in this regard given 
its dual sector (TAFE and Higher Education) role.  
 
It was during these early developments that I first became aware of the power and 
influence I alone would play over the eventual outcomes of the project, by nature of my 
expert status and the insider position as solo researcher. This awareness was valuable 
from an action-research framework and something that would continually appear and be 
considered over the project lifespan. A particular reward of this period in MYLO was my 
growing cognition of the extraordinary need and support expressed across the relevant 
  
(40) 
communities for what we were doing and what we hoped to achieve. My confidence, in 
both the project and my own capacity, lifted substantially as I moved the project forward. 
 
4.3 Consultation Strategy 
Creating a strategy for consultation raised fundamental questions of what to include and, 
implicitly, what to leave out of the investigation. This difficult balance steered the project 
and limited the scope of the study. The project team consciously sought to restrict and 
target consultation in a manner that might offer rich and appropriate data without 
reaching into areas outside the parameters of the research. This process required 
awareness on the part of the team that the project would be directly affected by 
judgments made at this early stage, and that the role and opinions of the researcher 
would hold great sway in the eventual outcomes. This was also a pragmatic and 
professional mechanism for ensuring that the project remained manageable and realistic 
within the time and resources available.  
 
Through reflective discussions and reporting between the primary researcher, the project 
team and the MYLO network, issues of content were considered and re-considered. The 
literature on marginalization and engagement (see Chapter Two) supported the notion 
that the fundamental challenge facing the project was recruiting and maintaining those 
young people who had long ago lost touch with any form of education and/or lost 
confidence in their ability to participate in formal learning programs. Employing the 
expertise of researcher and others involved, it was determined that the MYLO should 
promote a particular focus on concepts of engagement, environment and educational 
styles. Supported by literature and the expertise of participants, these bridges between 
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youth work practice and educational approaches were identified as the pillars supporting 
a successful learning intervention for the MYLO target group.  
 
It became necessary for the project to seek a pool of data in each of these key areas. 
MYLO could then seek to support the data collected with clear notions of what learning 
content should or could be included in the model to be developed. Once again this would 
be, at least in part, a suggestive process framed by the influence and opinions of the 
researcher and project team. It was recognised that content ideas put forward for 
inclusion in the consultation strategy would directly influence the outcomes, and related 
results would be accordingly influenced. The reference group felt, however, that with due 
caution this process was a legitimate tool to seek ratification on key areas for learning 
model content (Reference Group Minutes, August 2001). It was also determined at this 
point that wherever possible consultation participants would be encouraged to put 
forward their own, unsolicited ideas regarding appealing learning content.  
 
Having explored issues of what information would be sought, a process for consultation 
was considered, debated and eventually ratified in a skeleton consultation strategy 
(Durable Record: Appendix Five). The strategy unsurprisingly identified the key 
participants as young people from the target group and professionals working with those 
same young people. Data generated by these individuals would also be supported by 
opinions from interested parties elsewhere within the MYLO and RMIT networks. The 
primary consultation tools decided upon were questionnaires (initially one for young 
people and another for youth professionals), supported by focus groups covering similar 
content. Anticipating that some young people may not feel confident with the 
expectations of a focus group, and may not posses the literacy/numeracy skills to 
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complete a questionnaire, it was determined that individual interviews could also be 
undertaken, employing the questionnaire as a guide (Durable Record: Appendix Five). 
 
A draft youth questionnaire (Durable Record: Appendix Six) was drawn up in a relaxed 
and highly informal style, using a mixture open and closed questions. A preamble was 
drawn up explaining what the questionnaire was seeking and for what purpose, and 
further explaining that advice was being sought to make sure the eventual learning 
models were interesting and relevant to the young people MYLO sought. The 
questionnaire asked for open comment on ‘Making MYLO fun’ and ‘Making MYLO worth 
coming back to’ (Engagement and Environment). Participants were then asked to rank 
ideas for learning models in order of importance and relevance to themselves and a 
system was drawn up to gauge the importance and likely popularity of the four model 
suggestions. It was made clear that these model ideas were only possibilities and that 
participants could rule them out by weight of numbers. Finally, simple circle-answer 
questions were asked regarding appropriate numbers, regularity and venues for learning 
models (education styles). 
 
The reference group held some discussion and debate about employing a separate and 
slightly more sophisticated questionnaire for youth work professionals where the 
language might be altered to appeal to the differing audience (Reference Group Minutes, 
August 2001).  A separate draft ‘adults’ questionnaire was developed (Durable Record: 
Appendix Seven). It was determined, however, that adult participants would be asked 
the same series of open questions, which were refined and improved in a final, 
consolidated questionnaire for use with all respondents (Durable Record: Appendix 
Eight). The ‘about you’ section of the questionnaire enabled the project team to 
differentiate between adults and young respondents. 
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Focus Group Prompts were designed to generate individual responses and group 
discussion on the established themes (Durable Record: Appendix Nine). As these 
discussions would be steered by the researcher and offer greater flexibility than the 
questionnaires it was agreed caution and consistency would be critical when writing up 
and analyzing this data. Key themes for focus group discussion included education 
styles, engagement styles, environments, model ideas, and aspects of model 
presentation. In each of these areas participants were asked not only what they felt 
would work, but just as importantly what would not. What to avoid was given the same 
critical standing as what to include. In addition, focus group prompts included 
assessments of the popularity, relevance and likely barriers to success in the four 
examples of learning ideas. 
 
Interview prompts mirrored those questions asked in the questionnaire and took the form 
of an informal discussion. This was planned in such a manner that it might be possible to 
record the responses in the questionnaire format and add these to the broader data 
collection. Consistency was seen as key to easily combining the data when it came to 
reduction and analysis. This consistency ensured that the researcher could approach 
analysis with confidence, particularly in the event that assistance should be provided in 
the collection of responses. 
 
Each of the tools was drafted for consideration and reflection by the MYLO project team 
and the MYLO reference group. Implications of inclusion and exclusion were vigorously 
explored, as were issues of accessibility and relevance. Similarly, the manner in which 
data could and would be interpreted following the consultations was discussed and 
reviewed at length. This was a process of negotiation and concession, and was once 
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again influenced significantly by the time and resources available to the project. After 
several drafts and several meetings of varying sizes, the consultation strategy and 
consultation tools were ratified by the MYLO Reference Group (Reference Group 
Minutes, August 2001). 
 
Audience was once again considered and, employing those partnerships engineered 
and maintained throughout the project to this point, the researcher set out to gather 
findings. Questionnaires and a Plain Language Statement (Durable Record: Appendix 
Ten) were made available in key youth services, supported by an introduction and 
explanation by the MYLO researcher. It was determined that questionnaires be provided 
widely in unlimited numbers, rather than to a strictly managed audience of respondents. 
Focus Groups were planned through key partners and their client groups and set up to 
coincide with the timelines for questionnaire completion. Youth professionals associated 
with the consultation were advised, and through them their clients, of the availability of 
the interview alternative. These steps were supported by 'active marketing' on the part of 
the researcher, physically seeking out potential respondents in the waiting areas of 
partner agencies. 
 
Consultation Strategy Personal Reflections 
It was during the development of the consultation strategy that my personal influence 
over the project, first identified in the project development stage, became of critical 
importance. I was conscious of the delicate balance between imparting my expertise and 
experience on the strategy without governing it or manipulating the outcomes too 
greatly. The reflective role of the reference group was very useful during this time, and I 
took the opportunity to regularly remind that forum of this challenge and defer to their 
shared expertise as a counteracting balance for my own. 
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As is always the case in tightly funded initiatives, another balance to be struck was 
pragmatism versus depth. The realities of resources and time are fundamental factors in 
what may be done and the parameters to be laid down. In terms of youth consultations 
in particular, pragmatism and a desire for the project to achieve must be balanced with 
rigour and genuine commitment to open findings. It is my experience and a truth of the 
research community that when pushed in a given direction, results can be made to meet 
desires. When the target group includes young people lacking confidence and skills this 
is ever more the case.  
 
I sought high levels of rigour and validity throughout the consultation strategy 
development, and consistently sought affirmation from the reference group and peers. In 
particular I stepped carefully over the focus group mechanism, in the knowledge that 
whilst rich in quality, this device is vulnerable to over facilitation and questionable 
findings as a result. It proved quite difficult, at times, encouraging the reference group to 
analyse this process instead of deferring to my expertise. 
4.4 Consultation Results 
A total of 140 participants took part in the consultation process. Of these, 70 percent 
completed surveys (98 respondents), 25.5 percent took part in focus group discussions 
(36 respondents, 7 groups) and 4.5 percent were interviewed (6 respondents). The data 
collection resulted in a substantial body of both quantitative and qualitative information.  
 
With the assistance of the Centre for Youth Affairs Research and Development (YARD), 
quantitative survey data was reduced and displayed through SPSS tables where 
frequency distributions were clarified and percentage responses detailed. This data was 
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also disaggregated according to the age, gender and entry point of respondents. The 
qualitative aspects of the survey were also displayed as text and coded according to 
theme.  
 
Focus group and interviews records were reduced through the clustering and coding of 
responses under each area of inquiry, deductive themes according to key areas of 
inquiry and inductive themes according to emergent ideas. A summary of the reduced 
quantitative data (Durable Record: Appendix Eleven) and reduced qualitative data from 
all sources (Durable Record: Appendix Twelve) was then taken to a transparent, 
reflective forum with the MYLO reference group. Commonalities were discussed and 
interpreted before conclusions were agreed and drawn up.  
 
The following passages reflect these consultation findings, as agreed and discussed by 
the MYLO Reference Group, emerging from discussions with focus group facilitators and 
consideration of the reduced quantitative and qualitative results (Appendices 11 and 12). 
4.4.1 Consultation Results: Education Styles 
Results regarding educational styles were consistent with prevailing literature (refer to 
Chapter Two) and the researcher's own experience in working with highly marginalised 
young people. Reduced consultation data explained that facilitators or teachers required 
respectful, non-judgmental attitudes towards participants if the learning program was to 
be successful in attracting and retaining young people. Consistent advice from workers 
and young people themselves also suggested that workers needed to be aware of and 
sensitive to the skills and needs of individual young people rather than assume common 
characteristics across the group. It was apparent that a meaningful one-to-one 
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connection was necessary to maintain interest and enthusiasm, and that generic 
approaches to learning might quickly be dismissed. 
 
Incentives were seen as critical for encouraging first-time and repeat participation. Focus 
group discussions explored this issue and it was clear that additional motivations for 
participation not only offered additional appeal to the program but engendered a sense 
of reward for stepping into an educational sphere. Recognising, once again, the negative 
experiences and attitudes regarding education common to much of the target group, 
such advice was highly valued. Suggestions for incentives uniformly included the 
provision of food, and often included additional ideas such as drinks, groceries, transport 
tickets and shelter. 
 
Consistent responses were also received regarding the diversity of activities necessary 
to maintain the interest of the target group. Focus group references to short attention 
spans and a tendency to ‘bore easily’ were supported by ideas about combinations of 
activities and delivery styles that varied within learning sessions themselves and from 
week to week. Further, the educational expectations of the program needed to be highly 
flexible with regard to attendance and assessment, with many consultation participants 
suggesting that should strict demands be placed on learners in this initial environment 
they would quickly withdraw. 
4.4.2 Consultation Results: Structure 
Consultation participants generally agreed that some structure and/or discipline was 
necessary in the creation of a model. Focus group discussions pointed to this offering a 
necessary separation between the learning program and other programs or services that 
young people may be engaged with. Specifically, respondents pointed to a regular time 
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and place for model activity that could be regarded as specific to the learning program 
and, as a result, an opportunity for a different ‘headspace’. A sense was required that for 
a given period, at a given place, there would be a unique and consistent learning 
opportunity. 
 
Within this learning opportunity, however, flexibility and self-determination was 
absolutely essential. Given that the lives of young people in the target group are often so 
complicated, and so driven by crisis management, it was a fundamental prerequisite that 
the learning program not apply penalties or disadvantage to young people missing 
sessions. Perhaps even more importantly, consistent advice was gathered regarding 
those concepts of self-determination and participatory decision-making. It was common 
across the collected data that choice must be provided in all planning and decisions, for 
all aspects of participation in the program. The reduced data pointed to regular 
opportunities for young people to own, determine and change both group and personal 
goals. 
 
Additional information was similarly analysed regarding session times and practices. 
Specifically, the majority of consultation participants sought one weekly session (or a 
maximum of two). Sessions needed to take place in familiar and unthreatening 
environments, ideally close to other services or facilities useful to young people in the 
target group. Focus Group participants explained that the learning program should also 
start after midday, in keeping with the time clocks of those participants sought. 
Recognising, once again, the issues of short attention spans and the negative 
experiences of educational environments, regular breaks would be required and 
sessions should extend for no more than two to three hours on a given day. 
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4.4.3 Consultations Results: What to Avoid 
Throughout the consultation process, particularly the focus groups, MYLO was regularly 
reminded of the fact that homeless and other marginalised young people had often had 
serious difficulties with the formal education system. For a host of varying reasons, the 
experience of secondary education had been particularly negative and opinions of all 
education and learning environments had been deeply tarnished. As such, it was felt 
great care should be taken to distance MYLO from the secondary school style. This 
'distance' included several program characteristics that MYLO should actively avoid. 
Facilitators, at all costs it seemed, should "not be like school teachers".  The physical 
environment should not resemble a secondary classroom. There should not be any 
formal assessment processes (at least in the first instance) and the formal relationships 
between teachers and students should be abandoned.  
 
In keeping with the advice collected on structure and educational styles, it was made 
clear throughout the consultation that any program inflexibility, high demands or 
perceived formality would work against the success of the initiative. When asked what to 
avoid, consultation respondents generally suggested these same points time and again. 
Of additional interest was the advice that if the young people involved could not quickly 
develop a respectful and personal connection with the learning model facilitator, it was 
felt they would quickly lose interest. As such, MYLO should avoid waiting too long to 
engage with learners on a personal and individual level. 
4.4.4 Consultations Results: Additional Learnings  
Additional data was gathered through the open ended questions (both questionnaire and 
focus group) regarding key project elements and pooled for consideration during the 
model creation stage. Physical locations were suggested that generally included spaces 
young people knew and with which they felt familiarity. Characteristics of good and bad 
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facilitators were suggested by focus group participants, with a particular emphasis on 
effective facilitation being linked to traditional youth worker skills such as empathy, active 
listening and informality. In particular it was felt that the presentation of ‘experts"’would 
not work, and that ‘good’ facilitators would be willing to seek expertise and 
understanding from participants rather than simply deliver their own knowledge.  
 
The notion of rewarding young people for their participation in the learning model was 
explored, and findings were once again quite consistent. Focus group participants felt 
that acknowledging the contributions and substantial steps undertaken by young people 
just by being part of such a program was appropriate. In particular, formal 
acknowledgements such as a ceremony on completion and presentation of certificates 
were seen as highly valuable and potentially popular amongst the target group. In 
addition, occasional recreational rewards (described as ‘treats’) might also acknowledge 
efforts and work as part of the variety that was sought in the week-to-week delivery of 
the learning program. 
4.4.5 Consultation Results: Learning Model Content 
With regard to learning needs and model content, key ideas were each analysed 
according to consultation results. The four primary suggestions were each met with 
much enthusiasm. Quantitative results from the questionnaires offered sound direction 
and information that was later teased out through analysis of focus group results. Two 
proposals were particularly popular with over 90% of questionnaire respondents 
supporting an Information Technology based learning model, and over 80% supporting a 
Peer-Support learning model. Approximately 70% of respondents supported both the 
recreational and email/internet based learning models. 
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The focus groups shed greater clarity on these individual concepts, where similar 
support for each idea was complemented by additional suggestions or qualifications. 
There was strong and consistent advice that a combination or learning models rather 
than a single, specific type, might best engage and maintain the interest of the target 
group. Results suggested a combination might also provide a platform for building 
confidence and gauging interest for more specific, personal learning interests. It was felt 
that if given a variety of content in a variety of styles, participants might have greater 
opportunity to discover their own strengths or preferences and through this, take steps in 
their own learning development. This advice was especially valuable given the 
overarching project theme of enhancing learning opportunities for individual young 
people.  
 
MYLO was warned repeatedly throughout this component of the consultation that guest 
presenters or designated ‘experts’ required those same skills of communication and 
respectful interaction required of facilitators to win the confidence and interest of 
participants. A similarly valuable finding of this part of the consultation was the 
suggestion by several respondents that recreational opportunities would be interesting 
and engaging, but perhaps better as an occasional or surprise aspect of the learning 
program. 
 
Consultation Results Personal Reflections 
The consultation outcomes were a particularly rewarding achievement, particularly given 
the struggles in getting the process right. Consistent and legitimate findings were 
uncovered that, whilst generally in keeping with knowledge and expectations, also 
offered new and valuable insight. A new clarity was generated for the project, supported 
by surprisingly practical and tangible advice. Similarly, the consultation results offered a 
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welcome reassurance of the community need, waiting audience and willing participants 
for a learning model of this type. 
4.5 Model Creation   
Creation of the MYLO Model involved the triangulation of data generated as a result of 
the consultation strategy with the literature and findings of the project development stage 
and, finally, the resources and partnerships available to the project. The challenge within 
this was to create a practical, applicable learning model that would recognise the broad 
consistencies identified whilst remaining manageable within the time and facilities at 
MYLO's disposal.  
 
Partnerships created before and during the consultation process became critical as a 
model was developed. Program delivery and learning outcomes were shared between 
MYLO and other providers, avoiding duplication of services and recognising that learning 
needs for the target group could not be met independently of other pressing concerns. 
The partnership development achieved early in the life of the project, whilst useful during 
the consultations themselves, was tested in the day-to day realities of service delivery. 
 
Through reflection, analysis, planning and action, the researcher, project team and 
reference group cyclically identified key model elements until a theoretically functioning 
product was developed. Data collected throughout the project to this point was 
represented in the rationale for the draft design. Those concepts identified as most 
critical for the target group (engagement, environment, educational styles) were given 
due focus and the eventual model represented a balance between identified needs and 
appropriate service methodologies.  
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The MYLO Graphic (Figure Two, below) offers a visual representation of the model as a 
tool for simplifying and explaining the fundamental elements and their interaction with 
each other at the point of engagement. Details of the content are explored below. 
 
Figure Two: The MYLO Model Graphic 
 
 
 
 
 
 
 
 
 
 
4.5.1 The MYLO Platform 
The Platform is the core of the MYLO Model and the opportunity to represent many of 
the research findings. It was developed as the centre-pin of all project activity, from 
which all learning opportunities and outcomes were eventually derived. Based on a 
facilitated peer-support model, the platform took the form of a weekly meeting of young 
people in a space that met identified needs at a time advised through the consultations. 
It was envisaged that in the platform young people begin to identify and develop their 
own group and personal learning needs. Should the group deem it appropriate, they 
would be supported with a group project that might offer individual and communal 
learning outcomes. 
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The platform design sought to address those central findings of the consultation period 
regarding structure, flexibility, self-determination and connection to both group and 
individuals. Those elements of good practice identified were examined and tested in the 
weekly group environment. Rewards, incentives and regular breaks were offered. 
Assessment, formality and attendance demands were avoided. Specific learning needs 
of individuals were identified and hopefully met outside the platform environment after 
referral to specific learning streams. Referrals were designed and directed by basic 
learning plans, developed in negotiations between MYLO, the young person themselves 
and (where appropriate) the partner provider. 
 
Recognising the platform as the critical ‘point of engagement’ with the target audience, 
both platform and group project (should one be established) were highly flexible and 
ongoing, regardless of a person’s involvement in any of the learning streams. It was 
anticipated that MYLO, delivered in such a manner, might encourage the development of 
those social skills and confidence levels that were identified as critical both prior and 
during the consultation stage. Such factors were regarded as necessary pre-cursors to 
success in broader learning goals for many of the young people experiencing crisis and 
detachment from education. 
4.5.2 Pathways Planning Learning Stream 
Members of the MYLO Platform were encouraged, if interested and when ready, to 
begin considering their personal pathways development. The pathways learning stream 
was designed to assist young people in determining goals and developing a plan to 
achieve these. The focus of such plans was to include, whilst not being limited to, 
thoughts about employment, education and training. Provision of support in this (and all) 
the MYLO learning streams was sensitive to the complex circumstances of those in the 
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target group, and may start with very simple goals about living skills and personal safety 
before extending to include career issues.  
4.5.3 I.T. Support and Email and Web Support Learning Streams 
In recognition of the consistent identification of Information Technology as a popular and 
appropriate learning interest for young people from the target group, two specific 
learning streams were proposed for young people wishing to explore this area further. 
Reflective discussion among project partners and the reference group identified what 
particular drivers encouraged interest in this field in the hope of clarifying delivery and 
outcomes specifications. It was felt that such enthusiasm, whilst it may include some 
awareness of the omnipresence of IT in education, employment and training 
opportunities, was more likely a reflection of the community wide interest in computer-
based skills and accessing the Internet.  
 
As a result, where young people in MYLO Platform sessions demonstrated interest in 
enhancing IT skills and learning new applications, an IT learning plan was developed 
linking MYLO, the young person and an appropriate IT provider. For those not 
necessarily interested in advancing their technical skills but demonstrating enthusiasm 
for email and web surfing, a separate learning stream in the form of an online group was 
available.  Both options included learning goals however, as with all the learning streams 
and all aspects of MYLO, these goals were realistic, manageable and open to change. 
4.5.4 Personal Development Learning Stream 
 
A final, somewhat generalised learning stream was created for those young people 
participating in the MYLO Platforms with learning needs outside the realms of pathways 
planning or IT related activities. Where someone was not interested in the planning 
process but was able to express a different learning or personal development goal, this 
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stream was created as an option. If, for example, someone was seeking music training 
or anger management advice or a yoga teacher, they were supported to take up these 
learning interests through this stream. Once again a three way personal learning plan 
was created. This stream provided some of the flexibility and responsiveness alluded to 
in the consultation results. 
 
MYLO Model Creation Personal Reflections 
After a rigorous, if somewhat laborious process of reflection and analysis I felt great 
optimism for the credibility and likely success of the model. During this period I submitted 
an abstract for an International Youth Services Conference at the University of 
Strathclyde in Glasgow which was accepted. I wrote and presented a paper on the 
MYLO Project in September 2001, immediately before the trial period began (Durable 
Record: Durable Record: Appendix Thirteen). The affirmation and consolidation I gained 
through this experience was reflected in my confidence moving into trial preparation. 
4.6 The MYLO Model Trial       
4.6.1 Planning The Trial 
The MYLO Project had seventeen weeks to trial and map the newly created model in 
action. The most difficult aspect of this period in the project was determining what to plan 
and what not plan. Respecting the advice and research base demands that self-
determination be sought at all times seemed in conflict with the extraordinarily tight 
schedule permitted for the trial. Preparations sought to allow for (and adequately prepare 
for) a multitude of possible directions whilst imposing too many pre-determined values or 
expectations. 
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A plan was generated that identified a number of probable paths the trial might take, and 
included a number of unavoidable presumptions deemed necessary to increase the 
likelihood of the group's success. It was certain, for example, that the group would be 
asked to determine their own group rules early in the trial, something that may not have 
arisen without prompting. Similarly, venue rules were in place and adhered to wherever 
MYLO was held. Participants also needed to be aware from the outset of the short-term 
nature of the trial and that plans made by the group needed to be practical within that 
period. By balancing such minimal interventions and opening as many possibilities as 
possible, MYLO sought to adequately prepare for the trial without disempowering the 
participants and process owners. When partnerships were formalised and decisions 
finalized, flyers were produced (Durable Record: Appendix Fourteen) and all previous 
partnering agencies were contacted to generate interest within the target group. 
 
4.6.2 Preparing Model Components: Platform 
Recognising the need outlined in the consultations for a youth-friendly venue, linked to 
other useful supports and centrally located, a partnership was forged with the Salvation 
Army's Urban Heart Community Centre. After negotiation with a number of possible 
venues, the project team settled on this option for a number of reasons. Aside from 
meeting all of the obvious expectations, Urban Heart also had an existing learning space 
on the premises that was non-threatening, non-academic and appropriately 
proportioned. This suitability was greatly enhanced by the availability of several Internet-
enabled computers in the available space as well as on-site access to support workers, 
emergency relief facilities, public showers and a comfortable community lounge. A 
mutually suitable time was negotiated and the venue was confirmed. 
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4.6.3 Preparing Model Components: Pathways Planning 
During the consultation stage of the project and after some promotion of the work being 
undertaken, MYLO secured additional resources to pilot a Managed Pathways Program 
in line with the style of the MYLO Model. This was accompanied by some funding (from 
the Department of Employment, Education and Training) that allowed for a part-time 
pathways worker. As a result, this fundamental learning stream was bolstered and the 
pathways resources became, in effect, the primary partner provider to MYLO. In the 
absence of such resources this role would have fallen to services (in particular JPET 
services) elsewhere in the community. Instead, MYLO was able to manage and support 
links to this learning stream internally. The MYLO Researcher and the Pathways worker 
were able to share facilitation of the sessions and share management of Personal 
Learning Plans (Durable Record: Appendix Fifteen) and a range of Pathways Support 
processes (Durable Record: Appendix Sixteen). 
4.6.4 Preparing Model Components: IT, Email and Web Support 
A powerful, existing partnership with Youthnet, an IT skills and web access service for 
marginalised young people, was put to good use in planning the IT streams. 
Representation of Youthnet on the MYLO reference group ensured familiarity with 
MYLO's aims and objectives and allowed us to confidently link the two programs. MYLO 
participants were able to gain advice and use resources at Youthnet through co-
ordinated Personal Learning Plans. Support arrangements included anything from 
learning how use a keyboard and mouse to more advanced PC applications.  
4.6.5 Preparing Model Components: Personalised Learning 
A database of varying organisations, including services, community programs and 
educational institutions, was set up for use in the event a MYLO Platform participant 
wished to take up a learning plan outside of pathways and IT.  
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4.7 Seventeen Weeks of MYLO 
The MYLO workers (group facilitators) developed a range of basic tools to assist with 
data collection during the trial. Particularly important were the simple contact forms 
created to summarize what information could be reasonable asked of participants at 
their first contact (Durable Record: Durable Record: Appendix Seventeen) and the 
simple journal tool to record the basic outcomes of each session (Durable Record: 
Durable Record: Appendix Eighteen). The following reflections on each week of the trial 
are taken directly from these records. 
 
Week One: Wednesday 31st October 2001 
The first of the MYLO Platform sessions was held. Key activities included discussing the 
short-term nature of the MYLO trial and the various possibilities that the group could and 
should achieve for its members. ‘Welcome to MYLO’ forms were provided that explained 
the trial in plain language (Durable Record: Durable Record: Appendix Nineteen) A 
particular focus was placed on encouraging these early members to consider what they 
felt could be best achieved in the initial stages of the project. This was a very successful 
session developing the first-draft of group rules (and a theory for policing these) as well 
as some early thoughts on a group project. An introduction to the ‘CBD Pathways 
Project’ was presented. Much time was spent discussing what the members might seek 
to achieve through participation in the platform sessions. Four participants attended. 
 
Week Two: Wednesday 7th November 2001 
The second platform session began with a review of the basics expectations of the 
MYLO trial followed by a review of the first week’s activities. The members considered, 
discussed and ratified the self-determined group rules before discussing the external 
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Learning Streams and possible ideas for recreational activities. Further discussion was 
held regarding the possibility of guest presenters, however it was felt the group needed 
to decide on a topic for the communal project before this could be confirmed. The 
strongest idea for a group project was a single-issue magazine that all participants could 
contribute to if they so chose. Five participants attended (including two new members, 
for a total of six). 
 
Week Three: Wednesday 14th November 2001 
This session included another review of the key facts about MYLO (particularly for the 
new members) and a review of Platform activities thus far. Confirmation that the 
magazine idea should go ahead was followed by a general focus on ideas for content. 
Animated group discussions over guest presenters to assist with the group project and 
specific tasks for individuals. The platform facilitators used this session to strongly 
promote opportunities for learning support outside the MYLO sessions. Seven 
participants attended (including three new members, for a total of nine). 
 
Week Four: Wednesday 21st November 2001 
The arrival of many new members saw the Platform really gain momentum at week four. 
After reviewing group rules and the basic facts about the MYLO Trial, a very strong 
session followed focussing on content for the magazine and people’s preferences for 
support outside the platform sessions. An excellent opportunity for discussions, the 
session included a broad discourse on issues confronting group members and how 
these may be represented in the MYLO magazine. Platform facilitators focused on 
securing pathways appointments and email-support appointments outside the group 
sessions. Twelve participants attended (including five new members, for a total of 
fourteen). 
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Week Five: Wednesday 28th November 2001 
The arrival of many new members and a large group of previous participants made for a 
challenging session. This week proved to be an unexpected test of the facilitator’s skills 
(and also of the small space being used for the platform sessions). A mixture of loud, 
boisterous and overtly sexual behaviour was exhibited by the group. Where focus could 
be maintained, there was a general assessment of who was doing what and how 
everyone was progressing. Confirmation of a guest presenter to discuss the legal issues 
associated with printing a magazine. Eighteen participants attended (including seven 
new members, for a total of twenty-one). 
 
Week Six: Wednesday 5th December 2001 
Consistent attendance by a core group of participants provided a relaxed and 
enthusiastic session. The group appeared to naturally determine a focus on reviewing 
decisions and ideas from the previous week before discussing new ideas and next 
steps. An enforced reflection on the group’s own rules was undertaken before the 
session got underway, with a particular emphasis on the previous week. The group 
reviewed and acknowledged the flaws in the previous week’s activities and uniformly 
owned the decision to redress those elements. The group also reflected well on their 
progress with the group project and the external learning streams. Many worked on their 
contributions within the platform session. Fourteen participants attended (including four 
new members, for a total of twenty-five). 
Week Seven: Wednesday 12th December 2001 
At the request of participants, Week Seven was an ‘Expert Learning Session’ where 
Sarah Nicholson (from the Youthlaw Service) was a guest presenter discussing issues of 
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importance to the group project. There was a particular focus on defamation and racial 
vilification law as they apply to the media, stemming from ideas for magazine 
contributions that may have fallen outside such laws. Excellent interaction was 
demonstrated between the group and the presenter. A focus on progress with articles 
and other contributions after the presentation was completed. A participatory group 
exercise was conducted to determine the title for the magazine. Thirteen participants 
attended (including four new members, for a total of twenty-nine). 
Week Eight: Wednesday 19th December 2001 
The final session before a break for Christmas saw the return of a few faces that had 
been missing for a couple of sessions and the disappearance of some among the most 
regular. Once again a very relaxed and enthusiastic session was held where all parties 
appeared to own the MYLO process. Work on group projects contributions and a final 
decision on the magazine title. Keep Walking was seen to reflect a perception common 
across the group that doors were forever closed and opportunities always a few steps 
away. The session ended with a review of progress and tasks for the Christmas break. 
Fourteen participants attended (including five new members, for a total of thirty-four). 
Weeks Nine and Ten: The Christmas and New Year break.  
Week Eleven: Wednesday 9th January 2002 
A smaller group than those previous, week eleven was a particularly focused and 
productive session. Conscious of the approaching deadlines for the group project, most 
attention was paid to specific contributions by individuals. Six participants attended 
(including two new members, for a total of thirty-six).  
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Week Twelve: Wednesday 16th January 2002 
The second ‘Expert Learning Session’ with a guest presenter, on this occasion Ben 
Butler (a freelance writer and editor from the Big Issue magazine). The focus was on the 
editing process and the reasons behind changes to contributions before a publication 
goes to print. Once again great interaction occurred between the group and the 
presenter. A confident exchange of ideas followed the departure of our guest and the 
focused changed to once again preparing contributions for Keep Walking. Eight 
participants attended (including four new members, for a total of forty). 
Week Thirteen: Wednesday 23rd January 2002 
The session focused on planning, particularly exploring the layout, printing and launch of 
the MYLO Magazine. The planning process was particularly fluid, expressive and 
confident this day. Tasks and activities focused, once again, on completing contributions 
and reviewing the involvement of group members that had lost contact with MYLO. A 
final decision was reached on the recreational exercise for the week before the launch 
(Go Karting). Six participants attended (including two new members, for a total of forty-
two). 
Week Fourteen: Wednesday 30th January 2002 
As for week thirteen, this session predominantly focussed on planning the layout, 
printing and launching of Keep Walking, with the addition of some group discussions 
about external MYLO Learning Streams. Typical of the sessions late in the trial, week 
fourteen was small, focused and highly productive. Six participants attended (including 
one new member, for a total of forty-three). 
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Week Fifteen: Wednesday 6th February 2002 
The final ‘normal’ MYLO session was attended by a small group of dedicated parties. 
The contributions completed, much of this session time was spent discussing the launch 
of the magazine and finding members of MYLO who had been otherwise engaged in the 
last weeks but may be able to participate in the launch of the project. Five participants 
attended. 
Week Sixteen: Wednesday 13th February 2002 (Recreational Excursion: Go Karts) 
A Go-Karting expedition to Port Melbourne was held one week before the launch (as a 
reward for participation in MYLO). This exercise was employed by the MYLO Project 
Officer as the first opportunity for post-trial evaluations with participants. Sadly, after 
much enthusiasm, the event was poorly attended. This was perhaps related to the 
expectations of independent travel (away from the city area). The afternoon was great 
fun for the four individuals that did participate. 
 Figure Three: Platform Attendance Figures Weeks 1-8 and 11-15* 
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Week Seventeen: February 20th 2002 (Launch of the Keep Walking Magazine). 
The launch took the form of a final farewell for the young people who had participated in 
the MYLO Trial. Session activities included presentation of certificates from RMIT 
(Durable Record: Appendix Twenty) and, of course, the public launch of young people’s 
work in the form of the Keep Walking magazine (Durable Record: Appendix Twenty-
One). Nine group members were able to attend and receive their rewards. Several more 
were unable and apologised, opting to pick up their magazines and certificates up at a 
later point. The young people owned and thoroughly enjoyed the experience of the 
launch. This opportunity was also used by the MYLO Project Officer to undertake 
participant evaluations of the MYLO Trial. 
  
MYLO Trial Personal Reflections 
The journal and cyclical reflections applied throughout the trial offered ample opportunity 
to consider my personal perspectives on the strengths and shortcomings of the trial 
period. Most apparent during this period was my growing confidence with the model as a 
tool to engage homeless learners and with my own skills as a facilitator and coordinator. 
There were peaks and troughs, most notably with the numbers attending week by week 
and in the cohesiveness of the group, but generally each week offered a progression in 
the model’s development and apparent success. The parallel process of individual 
support through the learning streams was particularly noteworthy and mirrored the 
suggestions of young people during consultations that if the hurdle of engagement (and 
fear) could be overcome, these most marginalized of young people would seize the 
opportunity to explore their own pathways. As the primary researcher I recognised my 
own personal investment in the model may have influenced my interpretation of the trial 
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processes, so relied heavily on the reference group and my pathways support colleague 
(and co-faciltator of platform sessions) for objectivity in this respect. 
4.8 Outcomes and Evaluation    
As the close of the trial approached, and in keeping with the action-research model, the 
reference group sought to reflect upon and analyse the process of the project to date to 
plan and enact an evaluation strategy. Revisiting the thematic concern, the key research 
questions and the cyclical learning throughout the project, points for evaluation were 
considered, debated and eventually ratified (Reference Group Minutes, February 2002). 
We targeted ‘insiders’ to the project, namely participants from the MYLO Model Trial and 
members of the Reference Group. The evaluation was to contribute to demonstrating the 
value of our work in the report and strategic recommendations to follow. 
 
Quantitative results were verified through various record-keeping means and displayed 
in clear numeric forms. Of particular interest were the numbers reflecting overall 
participants, returning participants (‘repeat custom’), pathways support participants and 
specific outcomes for individuals linked to their participation in MYLO. Numeric 
outcomes were combined with notes from group meetings over the course of the trial 
and analysed by the reference group in a one-off discussion (Durable Record: Appendix 
Twenty Two). Salient points and commonalities reduced from this discussion can be 
found under the heading Reflections on the Trial Outcomes below. 
 
Qualitative interview prompts were developed for participants that explored the relative 
success of the trial against the advice in the initial consultations and our expectations of 
success for individuals (Durable Record: Appendix Twenty Three). These prompts 
explored how comfortable and inviting platform sessions were, how welcoming the 
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environment was, what benefits were apparent through participation in the group and 
how successful MYLO was at attracting their notoriously difficult target audience. 
Prompts then extended into personal outcomes as a result of participation, personal 
reflections on the model itself and ideas for progressing the model beyond the trial. 
Responses were reduced and coded into commonalities or themes, with due reference 
to exceptions to such commonalities. In reporting, quotes were used that most closely 
expressed identified themes (Durable Record: Appendix Three). 
 
Focus groups prompts were also developed for the practitioners of the reference group 
that looked beyond the individual to the success of the project as a whole against our 
project goal (Durable Record: Appendix Twenty Four). Reference group respondents 
were encouraged to consider how well the model reflected the initial consultation 
findings and responded to learning along the research path. This was also an 
opportunity to critique the reflective practice model, including the role of the reference 
group and others in managing the research. As with the participant interviews, data from 
these evaluation exercises was reduced and presented as themes in the report (Durable 
Record: Appendix Three). 
4.8.1 Quantitative Trial Outcomes  
Employing the strictly maintained quantitative data collection methods (particularly the 
weekly record keeping and the pathways and referral support records) a number of 
numeric outcomes of the trial were available. A summary table reflecting this data is 
provided in the Durable Record (Durable Record: Appendix Twenty Two). 
 
Participants in the MYLO Platform ranged in age from 14 to 25 years, with an average 
(mean) age of just over eighteen years. Over the period of the trial a total of 43 young 
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people participated, a figure far in excess of the anticipated total of 20 participants. 
Weekly attendance varied from 4 to 18 participants, with an average attendance of 8.4 
young people in each session (again above the anticipated average of 6 participants per 
week over the life of the trial).  
Figure Four: Substantive Outcomes for MYLO Platform Participants 
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As expressed in Figure Four (above) records show that thirty-six of the forty-three 
participants in platform sessions either came back to another platform session or made 
appointments outside the MYLO group for pathways support. This represents more than 
eighty percent (83.7 %) of total contacts choosing to participate further. Thirty young 
people, or seventy percent of total contacts, took at least the first step into pathways 
support. This included at the very least identifying barriers to education and employment, 
a process the initial research suggests is a challenge in and of itself for the MYLO target 
group. Twenty-six individuals joined the email support learning stream and/or developed 
IT learning plans, including at least eight first-time email users (some participants were 
not explicit about their historical use of email).  
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Figure Five: Substantive Outcomes for MYLO Pathways Participants 
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Tallies were also maintained for those more time consuming and dedicated 
commitments demonstrated by participants, regarded by many in the project as the 
greatest successes of the intervention. Some eighteen young people participated in the 
group project: the development and production of the Keep Walking Magazine.  As 
expressed in Figure Five (above), thirteen pathways participants enrolled in formal 
education courses (including VCE, CAE literacy studies, Alternative Year 10 courses 
and others). Five pathways clients found work whilst being supported by MYLO. 11 
participants were supported into alternative learning pathways (or support) programs 
including one who enrolled in an informal IT course and one who enrolled in a summer 
tutoring programming in anticipation of a return to school the following year. Six 
participants were supported into creative arts and/or personal development programs, 
including writing, dance and music classes. 
 
4.8.2 Reflections on the Trial Outcomes 
In a once-off extraordinary meeting, the MYLO Reference Group reviewed notes from 
the reflective sessions throughout the trial in combination with the quantitative outcomes 
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from the trial. It was thought that the evaluation and, in particular, the eventual project 
report would benefit from an informed review of this data. The results were coded and 
condensed before being ratified by the group and, later, included in the MYLO project 
report (Durable Record: Appendix Three). A summary of these reflections and learnings 
is provided below. 
 
In addition to the groups and personal outcomes already explained, a number of 
characteristics of the MYLO target group became apparent over the course of the model 
trial. It was clear, for example, that the realities of daily survival for homeless participants 
meant that appointments, tasks and attendance at the MYLO Platform sessions could 
not always be made a priority. Moving from one crisis accommodation option to another, 
often at very short notice, consistently arose to impact on learning opportunities 
(Reference Group Minutes, December 2001). Similarly, legal issues (contact with police, 
court appearances and incarceration) were regularly seen to restrict the capacity for 
even the most dedicated participants to maintain their involvement. A number of MYLO 
members also lived either full-time or occasionally in ‘squat’ housing and displayed the 
inconsistencies in availability so common to this difficult lifestyle.  
 
The MYLO Model was prepared with these conditions in mind and, as a result, was 
careful not to exert any negative consequences on those individuals that failed to meet 
agreed arrangements. All parties were consistently reminded that no penalties applied in 
MYLO, that every contribution was voluntary and that every attempt to participate could 
only lead to positive outcomes. In this way, those most marginalised young people were 
engaged and re-engaged in MYLO activities in the full knowledge that they would not 
lose face or importance if they were not able to follow through on every occasion. Whilst 
perhaps obvious to practitioners of youth work, this approach is not common in 
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educational settings and was seen by the Platform members and facilitators as a great 
strength. The minutes and trial records also suggested the need for a longer operational 
period, as in many instances the MYLO project was over before participants were able to 
return. 
 
The vast majority of advice provided to the project during consultation and strategy 
development was to prove accurate and effective. Respectful communication 
techniques, non-judgemental attitudes, appreciation for the broad variety of learning 
needs and capabilities and personalised communication with individuals was seen to 
improve both participation levels and outcomes. It was also apparent that the 
productivity of the learning sessions was greatly enhanced when the ratio of workers to 
participants was lower than the initial guideline of a 1:10 maximum. It is a learning of the 
MYLO trial that generous space must be provided (the venue for MYLO became 
troublesome when more than 12 or 13 attended) and that a worker/student ratio of 1:6 or 
1:7 is most appropriate for the MYLO cohort.  
 
Further reflection on the week-to-week experience of the MYLO Trial suggests that 
success in reaching so many young people was greatly supported by the young people’s 
enthusiasm for the model. The advertisements were well placed and well received, 
however the real basis for the trial’s logistical success was the word-of-mouth 
advertising that occurred within the community of marginalised young people. MYLO 
was able to generate significant goodwill and when participants were successfully 
engaged they, in turn, encouraged others to attend. Recognising this, the facilitators 
consistently promoted this form of advertising throughout the trial. The trial process 
demonstrates that this mechanism should not be underestimated in the event of any 
future MYLO activities.  
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Finally, the reference group felt that a review of the MYLO trial would not be complete 
without recognition of the clear and evident need that exists for informal learning 
amongst the MYLO target group. For all of the apparent challenges associated with 
encouraging, engaging and maintaining interest in learning by this group, MYLO 
demonstrates that it is not only possible, it is popular. During the peak of MYLO interest 
(approximately seven weeks into the trial) the reference group was forced to consider 
denying new members access to the project. This was avoided, fortunately, however it 
remains a lesson of the MYLO Trial that space and resources are more pressing 
limitations than the numbers of willing participants. 
4.8.3 Evaluation Outcomes: Participants 
A summative evaluation exercise was undertaken with available participants at the end 
of the MYLO trial. The evaluation targeted 15 such participants for their reflections and 
impressions of the MYLO Model and Trial, endeavouring to secure these interviews from 
a sample list of 20 young people. The sample included those involved right up until the 
final moments of the trial (the magazine launch) and those who had left the platform 
sessions earlier. In the end, fourteen such interviews were held including eight active 
participants and six who had ceased their involvement in the MYLO sessions before the 
trial was complete. An anonymous list of participant evaluation respondents is available 
in the Durable Record (Durable Record: Appendix Twenty Five). 
 
Of the fourteen evaluation participants, all but one had been involved in the group 
project, the ‘Keep Walking’ magazine, and all but two had been involved in MYLO 
Learning Streams outside the MYLO Platform. All respondents claim to have found this 
broader participation both enjoyable and satisfying. The only additional comment 
regarding learning activities outside the MYLO Platform came from one respondent who 
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wished that more contact with the group had been possible. All respondents would have 
chosen to be involved in MYLO over a longer period if that were possible. 
 
Responses were transcribed and reduced into themes or commonalities. Exceptions to 
commonalities were duly noted and reported, without exception. A more complete range 
of quotes and findings from the participant evaluations is available in the MYLO report in 
the Durable Record (Durable Record: Appendix Three). Key points and representative 
quotes are provided below under themes. 
 
Engaging Atmosphere 
Respondents uniformly felt that the weekly sessions were both comfortable and inviting. 
Additional comments included praise for the friendly, conversational nature of the 
Platform sessions and the fact that there was ‘something to do’ each Wednesday 
afternoon. When asked the broader question of what they most liked about MYLO, the 
themes of a pleasing atmosphere and a good opportunity for meeting other people were 
the most consistent. 
 
“It was a great atmosphere with good people. Everything was great. It kept me off 
the streets, anyway!” 
Participant Evaluation Respondent 11 
 
“ Yes, because everyone was always talking and getting to know each other” 
Participant Evaluation Respondent 3 
 
Similarly, respondents uniformly felt personally welcome in the weekly sessions. The 
responses to this question were consistently strong and additional comments included 
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suggestions that the group facilitation and the calm environment added to the welcoming 
atmosphere. 
 
“Yes, most definitely. I’m a very quiet person and was a bit nervous, but the way 
the group was run was good. There was respect and this made all the difference. It 
wouldn’t have worked otherwise.” 
Participant Evaluation Respondent 1 
Engaging Marginalised Young People 
All respondents felt that MYLO had done well in attracting the target group. When 
prompted, several also offered suggestions for broadening this attraction to reach more 
people. One respondent felt that the short-term nature of the trial restricted our ability to 
get people back who, for one reason or another, had drifted away. 
 
“Yes, it definitely did. Especially when people came through the door and found out 
that it was actually quite good!” 
Participant Evaluation Respondent 6 
 
Personal Benefits and Outcomes 
Respondents uniformly felt a personal benefit from their participation in MYLO. The 
answers were very confident and covered a variety of reasons for this pleasing result. A 
palpable sense of accomplishment was apparent in many of the answers. 
 
“Definitely. It helped me focus so I didn’t get further off track.” 
Participant Evaluation Respondent 12 
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The respondents were naturally varied when describing the most significant outcomes 
for themselves individually. Answers generally fell into three categories: the 
accomplishment of goals, the social benefits of participation and the education or 
employment outcomes they experienced. Several also mentioned getting their name 
and/or contribution printed in the Keep Walking magazine. 
 
“I guess for me it was the social experience …and improving my email skills” 
Participant Evaluation Respondent 9 
Many evaluation respondents spoke of the goals they had achieved and linked these 
responses to their best personal outcomes. The goals most commonly achieved 
included getting into courses, writing the magazine article, getting a job and/or meeting 
new people. In most cases respondents demonstrated a clear sense of ownership over 
their achievements. 
 
“I widened my social group, improved my email skills and got my name in print. I 
think the newspaper (magazine) was really good for self-esteem.” 
Participant Evaluation Respondent 3 
 
Other answers referred to learning outcomes, the chance to have one’s work recognised 
and a sense of achievement 
 
“The chance to have something constructive to do. It’s what everybody is looking 
for… something that interests them.” 
Participant Evaluation Respondent 10 
“It was a good experience. Something I can look back on and say I’ve done.” 
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Participant Evaluation Respondent 12 
Reflections on the MYLO Model and Project 
When asked what they would most like to change about MYLO, five respondents offered 
suggestions of positive changes for the MYLO model. Of these, four were suggesting an 
increase in the size and number of MYLO activities. The fifth comment asked for a 
stronger task-orientation in order to achieve greater outcomes. 
 
 “If it was a bit stricter more things would get done.” 
Participant Evaluation Respondent 12 
 
Respondents uniformly felt that MYLO worked, should keep going and/or start again as 
an ongoing program for young people in Melbourne. Some added that the scale should 
be enlarged or that new activities should be planned. 
 
“It should keep on going, with new activities and a new issue of the magazine.” 
Participant Evaluation Respondent 2 
 
Respondents appeared very confident and quite persuasive in their explanations for 
MYLO expanding. Uniformly they were able to provide reasons for a continuation. 
 
“…because MYLO is a manageable learning course for us.” 
Participant Evaluation Respondent 4 
4.8.4 Evaluation Outcomes: Reference Group 
The reference group consisted of ten members (Durable Record: Appendix Three). Of 
these, eight were active participants throughout the MYLO project and two stepped in 
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with specific expertise early in the project. Employing the focus group prompts 
developed for the evaluation strategy, the group was consulted in an extensive 
evaluation session (taking the form of a focus group). Only five of the eight active 
members were able to participate, so interviews (using the prompts as a guide) were 
held with the other three active members to ensure a complete range of perspectives.  
 
As with the participants’ evaluations, responses were transcribed and reduced into 
themes or commonalities. Exceptions to commonalities were duly noted and reported, 
without exception. A more complete range of quotes from the reference group 
evaluations is available in the MYLO report however key points and representative 
quotes are provided below: 
 
Achieving Project Goals and Outcomes 
 
There was a clear consensus that MYLO had not only achieved the core goal but that 
the engagement had led to exceptional outcomes for many of its cohort. Key reflections 
focused on the quality of individual results. It was clear that reference group members 
felt the model trial had exceeded expectations in terms of learning outcomes, enhanced 
confidence and personal development for individual participants. The group was wary of 
the engagement of marginalised young people being somewhat tokenistic, however as 
the participants had ‘owned’ the trial from the outset and there had been a marked boost 
in confidence as a result of participation, this was not felt to be the case in the MYLO 
project. The fact that a number of young people had stayed involved right until the 
closure of the trial was seen as further evidence of success. The ability of the model to 
attract and maintain individuals in a group that was never the same from week to week 
was also highly regarded. 
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“Absolutely. We not only engaged young people, but we reached those truly 
marginalised individuals we sought.” 
Reference Group Evaluation Respondent 3  
 
Community Attitudes and Ownership 
Reference Group members felt that MYLO had greatly contributed to a sense of 
community among the target group, particularly by enhancing social skills and 
opportunities for interaction. MYLO was seen to offer great ownership and strength to 
participants. The results and learnings from the trial were regarded as very substantial 
outcomes as they demonstrate need and enthusiasm, whilst also offering a practical 
model that actually works. The high percentage of young people successfully supported 
in pathways planning was further evidence of project success and was therefore also 
among the best outcomes. Discussion led to the negative notions of education and 
learning often held by the MYLO target group. The reference group felt that perhaps the 
best outcome of all was MYLO’s success in changing these long-standing notions by 
presenting education and learning in an attractive and self-determined light. 
 
“It (The MYLO Trial) shows not only the need and the desire for participation in 
informal learning, but it shows something that works!” 
Reference Group Evaluation Respondent 5 
Applying Research Findings 
The reference group clearly believed that the consultation results that led to the 
development of the MYLO model were accordingly represented in the actual provision of 
the model for trial. The advice and research findings remained critical factors throughout 
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the development process and there was consensus within the group that all key 
elements were included and maintained throughout the sixteen weeks of trial. 
 
“Yes. What young people wanted was clearly represented. All the vital ingredients 
were included” 
Reference Group Evaluation Respondent 1 
 
Reflective Project Management 
Reference group members appeared very positive about the appropriateness and 
relative success of the group itself and reflective practice model they employed. 
Reflection offered opportunity for debate and a ‘hands on packing and unpacking of 
ideas’. The group was able to regularly return to the key principles of the project and 
review the status of the work accordingly. Group members felt ownership and 
recognition for their contributions. 
 
“The reference group was good for floating ideas and consistent peer review.” 
Reference Group Evaluation Respondent 3 
 
“It was a sound example of the practice. Effective use of the (reference) group as a 
sounding board.” 
Reference Group Evaluation Respondent 1 
 
The strengths identified mirrored the reasons for satisfying involvement in the reference 
group. Put simply, the group felt the process was engaging and practical for the workers 
and the members themselves. An additional strength was identified in the effective 
balance found between written and oral reporting by the MYLO and Pathways workers. 
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Improving the MYLO Model 
The only suggested change to the reference group and/or the reflective practice model 
was to consider including someone from the target group on the reference group itself. 
This brought about some discussion over tokenism and other perils associated with this 
model of practice, however the sense was that if it could be managed effectively (to the 
benefit of the project and the individual concerned) it is a step MYLO should consider. 
 
“Representation on the reference group by members of the target group.” 
Reference Group Evaluation Respondent 4 
 
The reference group felt that funding constraints were the key limitation on the project’s 
progress. It was felt the best MYLO could do with this restraint was to use the evidence 
of the MYLO trial to engage government and community in adequate funding support. It 
was clear than limited resources and, in turn, limited time had a negative impact on the 
MYLO project development. There was some consensus that securing adequate funding 
in the first instance would reduce pressure on the workers and permit more flexibility in 
the involvement or outcomes for young people. 
 
 
“ Funding is the key. More, earlier, would reduce pressure on workers and, in turn, 
young people.” 
Reference Group Evaluation Respondent 2 
 
The reference group was also aware of the difficulties faced by workers seeking to find 
learning solutions for young people once they were effectively engaged. Having won the 
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battle to attract young people and inspire consideration of educational pathways, 
institutional barriers often made advancement very difficult for MYLO clients. This, it was 
felt, is a common and difficult problem to overcome. Suggested solutions were to use the 
experience of MYLO to promote cultural, organisational and policy change. 
 
“Systematic challenges, particularly with other institutions, after young people had 
been successfully engaged.” 
Reference Group Evaluation Respondent 6  
 
Extending the MYLO Project 
There was a clear consensus that the reference group felt that on the basis of the MYLO 
Trial results, the project needed and deserved to be extended into a longer term project. 
 
 “MYLO clearly demonstrates effective and positive changes in the lives of 
marginalised young people. This is very good evidence for keeping it going.”  
Reference Group Evaluation Respondent 7  
 
The group’s only additional reflection for moving forward was that all partners in the 
initiative deserved recognition for both the attempt and the outcomes. 
 
“ MYLO has been admirable and noteworthy attempt by RMIT to ‘do something’. 
The success of the project adds directly to cultural change and has the evidence to 
influence planning mechanisms (across sectors and institutions).” 
Reference Group Evaluation Respondent 7 
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Trial Evaluation Personal Reflections 
Above all else, the evaluation of the MYLO trial was a source of affirmation for me and 
for all of those who contributed so greatly to the MYLO project. Whilst we actively sought 
both positive and negative stories, and considered both intended and unintended impact, 
the results were overwhelmingly positive. When shortcomings were identified they were 
generally systematic (referral options out of MYLO to other services) or additions to the 
model (youth representation on the reference group) rather than problems with the 
model itself. Despite my own concern that the role of young people may have been 
underplayed in the management of the project, this was generally a time of affirmation 
and consolidation for the process and the content of the MYLO trial. 
4.9 Reporting and Dissemination 
The MYLO project was discussed at length by the reference group during its planning, 
writing and review. In keeping with the action research paradigm the report was 
expected to balance accessibility with analysis, and to provide specific advice on a way 
forward with the thematic concern. This ‘way forward’ was naturally to be based clearly 
and empirically on the based on the critical reflections of participants. 
 
The report (Durable Record: Appendix Three) documents the origins of the project, the 
methodology and consultation findings, the development and trial of the model and the 
critical reflections throughout. It goes on to document a preferred use of the research 
and future for the findings. This ‘future’ was represented in five key recommendations, 
as listed below. 
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Recommendation One 
That the principles guiding the development of the MYLO Model (regarding environment, 
communication, engagement practices and education styles) be recognised by policy 
developers, practitioners and the RMIT community as critical to the successful 
engagement of marginalised young people in informal learning 
 
Recommendation Two 
That the MYLO Model be recognised as a proven and successful primary intervention for 
assisting marginalised young people to engage in informal learning, pathways planning 
and personal development 
 
Recommendation Three 
That the MYLO Report be taken as evidence of a substantial gap in community and 
education resources for marginalised young people 
 
Recommendation Four 
That RMIT and partners continue the research and evaluation begun by the MYLO 
Project (regarding informal learning for marginalised young people) 
 
Recommendation Five 
That the MYLO Model, including the provision of pathways planning, be funded to 
continue fulfilling the learning needs of marginalised young people made evident in the 
MYLO Trial 
 
Given the strategic nature of these recommendations, their publication and 
dissemination formed the completion of the major action research cycle for the 
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researcher and the reference groups. On the largest scale the team had planned, acted, 
reflected, analysed and planned again. The recommendations of the report quite 
explicitly paved the way for the next action, thereby moving into the next research cycle. 
The report was publicly launched to an audience of participants, advisors, community 
representatives and supporters. Furthermore, it was dispatched to a range of external 
organisations and individuals who might have been well positioned to support the 
findings and promote that next cycle of action. 
4.10 The MYLO Pilot 
Following the launch of the MYLO Report in March 2002, members of the Project team 
used the documented findings in the preparation of funding submissions to a number of 
sources. In July 2002, the University found a likely funding source in the form of a 
philanthropic trust with a keen interest in youth and education (the R.E. Ross Trust). The 
successful submission (Durable Record: Appendix Twenty Seven) led to a funding grant 
for a twelve-month pilot of the MYLO Model as it was applied during the MYLO trial. In 
August 2002 the reference group was re-established, the project researcher was re-
employed as Project Co-ordinator and a position for a supporting project officer was 
developed and filled. With the arrival of the second worker, MYLO platform sessions 
began once more in late September of 2002. This point in the action research cycle 
represents the second full circle of MYLO on the largest scale, from reflection to analysis 
to planning and, finally, action for the second time. 
 
An RMIT document summarizing the Pilot outcomes (Durable Record: Appendix Twenty 
Eight) explains that the project Team sought to apply the same reflective, action 
research methodology to the pilot program as it had done in the research, development 
and trial of the MYLO Model. MYLO sought to vigorously apply such notions to the 
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formal and informal management of the pilot. The project staff, the project team and the 
project reference group each made time to employ those fundamental steps of reflection, 
analysis, planning and action throughout the pilot. On each level those involved sought 
to review actions in the light of all the lessons learnt during research and development of 
the model. In this way programmatic challenges and weekly issues were never 
addressed without consideration of the fundamental pillars on which MYLO was built.  
 
To maintain this rigour during the day to day hurdles of service delivery was challenging 
at times, particularly when the group was seen to stall or lose momentum, however the 
eventual success of the pilot can be directly related to this willingness to maintain group-
governance principles. Reflective practice was further enhanced by the introduction of 
key topics for reflection at each of the monthly reference group meetings. In tandem with 
the usual analysis of recent events and planning of steps to follow, key issues of interest 
to the MYLO staff were formally flagged for discussion each month.  
4.10.1 Pilot Outcomes and Statistics 
The Pilot Summary document (Durable Record: Appendix Twenty Eight) explains that a 
total of over one hundred homeless and marginalised young people took part in the forty 
MYLO learning sessions held during the pilot period. Significantly over 80% of these 
young people returned to participate again. Approximately 60% of the total group 
became members of the email support group, sharing news and information about 
MYLO and personal learning goals over the Internet. Approximately 40% of the total 
participants were successfully engaged in individual support exploring education, 
training and personal development pathways.  
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Peter 
Peter had just turned 20 at the time of engaging in MYLO. Family breakdown had led to 
homelessness, and he was residing in a short-term youth refuge. Although obviously 
bright and apparently very capable, Peter was unsettled and restless at the time of 
coming in contact with the program. Participation in the group environment unearthed 
dramatic change in his confidence and communication skills, and within a very short 
time Peter was among the most active participants in the group. A generous contributor 
of time and energy, he was central to the success of the group project. With this 
development came a new sense of optimism. With extensive one-to-one pathways 
support, barriers were overcome and a manageable plan of re-entering formal 
education was formulated. With the assistance of a JPET service and the MYLO 
worker, enrolment was secured in a community services certificate course. At the time 
of the pilot’s conclusion Peter had blossomed into his work, having had field 
placements and recently securing casual work in the field. He was proud and 
appreciative of his work and success as a member of MYLO. 
 
A limitation of these findings is the absence of information on those young people that 
did not return to participate more than once in the pilot. Given the complex needs and 
marginalised position of the young people MYLO reached a repeat participation of over 
80% is significant, however it is recognised that those not engaged may have had 
contrary attitudes to the bulk of participants. Notwithstanding this constraint, three case 
studies are provided within this section to offer some insight into the range of people that 
participated the MYLO intervention. These details are taken from the Progress Summary 
2003 (Durable Record: Appendix 28, Pages 7-8). Names have been changed to protect 
anonymity.  
 
Paul 
When arriving at MYLO Paul was 17 and highly transient with very complex support 
needs. Paul did not successfully make the step into pathways planning, nor has he 
found a formal education opportunity that suits his needs. He had, however, been 
successfully engaged in a calm, respectful group environment where he has 
demonstrated extraordinary developments in communication and self-confidence. As a 
detached and often unhappy young man, involving Paul in any learning opportunity 
presents something of a challenge. In the MYLO environment however, he has become 
willing to listen to others, willing to wait his turn and willing to contribute an opinion 
without fear of criticism. He had also begun to consider personal development 
pathways that might help him progress to independence. Whilst not as tangible as other 
outcomes for MYLO clients, the success of the MYLO model as an intervention in 
Paul's life is no less valuable. He is proud of his participation and is stronger as a result. 
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The most substantial group project was the development of the MYLO website 
(previously available at www.mylo.net.au, Durable Record: Appendix Twenty Nine) that 
offered opportunities for young people to express themselves, provide social comment, 
advise other young people in crisis and gather technical expertise. As with the Magazine 
developed during the MYLO trial, the website was chosen and developed by the 
participants themselves and was broad enough to cater for a variety of group and 
personal learning outcomes. A smaller group project was also developed late in the pilot 
in the form of a segment for community television. MYLO members explored the issue of 
homelessness drawing on facts, experiences, statistics and public opinion. 
 
Mary 
Mary was seventeen years old when she first arrived at MYLO. Complex circumstances 
had led her to homelessness, and she had only just secured housing support through a 
youth housing program. Having been frustrated by the formal education environment of 
her secondary school, she had dropped out mid semester. Although shy and obviously 
frustrated by her circumstances, she found MYLO a welcoming and supportive 
environment. In particular, she found the opportunity to meet new friends in a safe 
environment a real benefit of the program. Mary participated in the group project and 
took up the opportunity for one-to-one pathways support, where she was quickly able to 
express her learning needs. Specifically, she wanted to complete her VCE in an adult 
environment where her lifestyle and relative maturity would be advantages rather than 
disadvantages. After much support and advocacy by the MYLO worker, including 
securing financial assistance and attending enrolment interviews, Mary was able to 
convince an adult education provider that she was bright enough and responsible 
enough to secure an adult place in spite of her age. AT the completion of the MYLO 
pilot she was well on the way to successfully completing her VCE studies. 
 
 
For the 42 individuals involved in personal pathways support, outcomes were many and 
varied. All received advice on employment, education and training options and all 
received assistance with pathways and barrier planning. More than 50% took part in 
supported, onward referrals to other services that might assist with identified pathways 
needs. Significantly, particularly given the complex needs of the MYLO target group, 
approximately 30% took up enrolments in formal education. A further 10% were referred 
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or placed in short courses of one sort or another. More than 10% of those receiving 
personal support were in voluntary work, apprenticeships, part-time work or full-time 
work at the time of the pilot closing. Together, these results provide the necessary 
evidence that the experience of the MYLO trial can be repeated and extended over time. 
 
The Summary Document goes on to describe and tabulate the specific pathways 
outcomes of participants, their living arrangements (between 70% and 86% of 
participants were homeless at the time of engaging with MYLO, depending on the 
criteria applied) and a range of additional achievements occurring during this period. 
Such achievements included the replication of the MYLO model in a northern suburbs 
setting and an invitation to present a second (follow up) conference paper at the 
University of Strathclyde in Glasgow (Durable Record: Appendix Thirty). This paper in 
turn developed into a refereed article in the Scottish Youth Issues Journal (Bond, 2003). 
The summary document also outlined lessons learned and potential future modeling of 
MYLO beyond the highly successful pilot phase (see Durable Record: Appendix 29 for 
details).  
4.10.2 MYLO Members Living Arrangements 
 
It became apparent following the MYLO trial that readers were keen to understand the 
living circumstances of young people when they made contact with the program. Given 
the focus on young people experience housing instability or crisis, such a study offers 
insight to the program’s effectiveness at reaching the target group. This detail was 
captured in the MYLO pilot and is in keeping with the literature regarding diverse 
experiences of social exclusion. Of 100 participants some 71 were homeless, with a 
further 16 in either transitional housing or supported housing environments. Access to 
such programs is generally granted on the grounds of homelessness. Only 11 of the 100 
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young people suggested they enjoyed secure housing conditions. Two young people 
declined to provide details of their living arrangements. 
 
Figure Six: Living Arrangements Table: 
 
Emerg. 
Accomm
odation 
43 
Sleeping 
Rough or 
Squatting 
7 
Office of 
Housing 
 
1 
Relatives 
or friends 
 
14 
THM 
or 
YHP 
16 
Unstable 
Housing 
 
7 
Stable 
Housing 
 
10 
 
 
KEY to Living Arrangements Table: 
 
Emerg. Accommodation: refers to young people staying in refuges and hostels, along 
with other Emergency Accommodation measures such as Hotels and Caravan Parks. 
Sleeping Rough or Squatting: refers to any participant who has no formal shelter at all. 
Office of Housing: anyone with a permanent lease in Public Housing. Relatives and 
Friends: anyone who is staying temporarily in these environments, including “couch 
surfers”. THM and YHP: anyone staying in Transitional Housing independently or 
housed in transitional Accommodation through a supported Youth Housing Program. 
Unstable Housing: anyone at home or in private rental who suggests they are at risk of 
homelessness. Stable Housing: anyone who feels stable at home or in Private Rental, 
anyone in some other form of Accommodation regarded as stable. 
 
MYLO Pilot Personal Reflections 
The significant quantitative and qualitative outcomes for our target group were an 
obvious highlight of the second major MYLO cycle, exceeding expectations and 
confirming the strengths of the process. However the most significant personal reflection 
coming out of the pilot period, for myself as researcher and project coordinator, was the 
success of the action-driven reflective practice model. The reviews and debriefs 
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following each session with the pathways worker, the project team communications on a 
weekly or fortnightly basis and the more sophisticated monthly reflections of the 
reference group added depth and integrity to the program. The concerns I experienced 
during the model development and trial about the heavy dependence on myself as the 
‘insider’ and driver were alleviated through the application of lessons learned and a more 
robust reflective system. It was clear at the time that this was not simply a matter of the 
model’s effectiveness, but was in part due to the better funding and the growing 
experience of the project team. 
 
In terms of my professional development the confidence and know-how generated as a 
result of the MYLO project was already bearing fruit by the end of the pilot period. In 
addition to the research and program itself, opportunities to write papers and participate 
in educational fora offered invaluable experience and professional confidence. By this 
time, combining the experience gathered during MYLO with my earlier work, my career 
was blossoming with invitations to undertake planning, development and evaluation 
activities in a range of youth related settings.  
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Chapter Five 
BEYOND THE TRIAL, REPORT AND PILOT 
5.1 Developments in Literature and the Contribution of MYLO 
In the years following the creation of the MYLO Project, literature on youth 
homelessness and marginalization continued to explore and clarify the issue. Reflecting 
the approach defined by MYLO, practitioners are advised to avoid defining young people 
by their experience of homelessness or assume common characteristics of young 
people from this cohort in terms of pathways or preferences (Council to Homeless 
Persons 2005:2). Similar advice linking youth pathways with the social and political 
context of young people (Wyn 2004:7) rings particularly true of those most marginalized 
young people. On the advice of the consultations MYLO promoted the relationship with 
workers and fellow participants as fundamental to the success of the learning model, 
and this too is reflected in recent literature regarding homeless young people. Notions of 
trust, support, flexibility and safety remain pressing and primary concerns in such 
relationships, so much so that it has been suggested the quality of relationships with 
workers may be more important that the actual service received (Rossiter Mallett, Myers 
and Rosenthal 2004:4). 
 
The census of homelessness among students in 2001 led to comprehensive analysis of 
the expanding scale of the problem (Chamberlain and MacKenzie 2002) and, in turn, of 
variations within this population according to geography and the availability of early 
intervention programs (Chamberlain and MacKenzie 2003). Building on the enumeration 
and analysis, the same authors expanded notions of good practice early intervention 
with recommendations for expanding the national ‘Reconnect’ program, further piloting 
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of adolescent community placement program, further coordination of early intervention 
services across the system and the introduction of national benchmarks for student 
welfare in schools (Chamberlain and MacKenzie 2004). Given this, MYLO’s operational 
connection with such programs and provision of an early bridge between leaving 
secondary school and re-engaging with education programs has become increasingly 
relevant with the passage of time. 
 
Resilience and Connectedness continue to feature strongly in youth literature, reflecting 
a continued push away from deficit and correctional models of youth policy to positive 
and preventative approaches (Damon 2004, Catalano, Hawkins, Berglund, Pollard and 
Arthur 2002). Moreover, increasing attention is being paid to the links between specific 
activities (problem solving, decision making, planning, goal setting) and the development 
of protective factors in young people (Oliver, Collin, Burns and Nicholas 2006: 2). The 
consistent opportunities offered MYLO participants to decide, plan, and act upon group 
and personal goals, along with the support and encouragement necessary to facilitate 
this, led to those tangible developments for individuals that are reflected in the outcomes 
and evaluations from both trial and pilot (refer to Chapter Four). 
 
Contemporary education model and learning pathway developments are similarly 
consistent with MYLO outcomes. Power and Waters provide one such example in their 
exploration of lessons learned from community learning models that may enrich 
classroom pedagogy. Specifically, formal schooling shortcomings such as a lack of 
options, relevance and connection are overcome, at least in part, by linking ‘play’ with 
adult responsibilities, by providing choices that include the learning venue and time, and 
by promoting the value of participant ideas in the learning process (Power and Waters 
2004). Other authors offer evidence similarly supportive of the MYLO approach, 
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particularly around engagement through unstructured learning (Choy and Delahaye 
2003), linked learning and service provision (Cole 2004) and education practice that 
seek, respect and value the contributions of individuals (Cole 2004, Kostos 2005).  
 
Such pillars of the MYLO model and community learning broadly are increasingly 
reflected in Government policy and platforms, such as the South Australian 
Government’s Community Learning Statement 2005-2010 which acknowledges that 
innovative and responsive methods increase pathways to learning, training, employment 
and personal growth (Government of South Australia 2005). The Victorian Government 
has also continued the focus on cohesive and holistic education and learning pathways 
through continued support for Local Learning and Employment Networks and the 
expansion of programs such as Managed Individual Pathways and the Youth 
Employment Education and Training Initiative. Such progression has reflected the need 
to ‘expand and diversify’ young peoples transition options and consider the skills and 
expertise necessary not only for work but to shape community, economic and political 
life’ (Department of Victorian Communities 2006: 9). The MYLO project, through its 
reports, articles and papers, has contributed to this evidence base for alternative 
learning models and principles for effective engagement. 
 
The youth work priorities of engagement, participation and empowerment remain themes 
of related literature since the time of MYLO’s inception. MYLO approach to bridging 
broader engagement techniques with educational pathways is mirrored in recent 
research (Livock 2004: 11) where flexibility and an individualized approach are seen as 
central to effective engagement in learning. Similarly, the participatory and reflective 
nature of MYLO’s decision making processes are coherent with the more recent 
literature, particularly when applying a rights-based approach to youth work and social 
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exclusion (Burfoot 2003, Jonssen 2003). The political nature of the empowerment model 
reflected in MYLO’s early development (refer to Chapter One) is also in keeping with 
more recent youth work literature, where youth work practice extends beyond the 
wellbeing of young people to the pursuit of justice (Bessant 2004) and youth work 
professionals are still implored to look beyond simplified models of problematic 
behaviours to acknowledge the structural constraints many young people face (Wyn 
2004).  
5.2 Long Term Outcomes: Youth Learning Models 
MYLO demonstrated a successful blend of youth work principles, stakeholder 
awareness, pedagogical theory and reflective practice in reaching and surpassing its 
goal. As described in the Progress Summary 2003 (Durable Record: Appendix 29)… 
Those elements of good practice central to the development of the MYLO 
Model were borne out in their practical application through the MYLO 
Trial. These fundamental lessons are the pillars of the Model and have 
remained fundamental to the delivery of pilot program. By rigorously 
maintaining a focus on respectful, flexible and individualised engagement 
the pilot has continued to reach and retain those most marginalised of 
young people. Self-determination and ownership of the group by the 
group has been consistent and is well justified by the eventual outcomes. 
The opportunity for calm and enjoyable social interaction is still seen as 
rare in the lives of our target group and is particularly popular as a result. 
Perhaps most importantly, a priority outcome of the MYLO project is that 
participants, including those that might only participate once, recognise 
themselves as the owners of the group and as stakeholders in any 
outcomes achieved by the group as a whole.  
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At the end of 2003 the findings and practices of MYLO had been shared among the 
Melbourne youth service system, throughout RMIT University and across the education 
community at large. Through the local, national and international networks established 
during the project cycle lessons learned during the Project contributed to the shared 
notions of goods practice in youth learning, particularly as these apply to the most 
marginalised of young people.  
 
The pilot program operated out of a multi-sectoral youth service (Frontyard Youth 
Services) managed by Melbourne City Mission (MCM) and included a range of service 
options for young people. MCM and the constituent services became key partners in the 
success of the model as it was applied under the auspice of RMIT University. The 
Progress Summary provided in Durable Record: Appendix 29 also included a forward 
plan for the model which was handed over (along with the MYLO Report and range of 
supporting documents) to Melbourne City Mission (MCM). Whilst they were unable to 
assume the funding responsibility for the forward plan at that time, key elements of the 
model can now be seen reflected in the service delivery and participatory learning 
exercises of related youth services at Frontyard. 
 
Within RMIT, the model and associated evidence for practice was embraced by the 
Youth and Community Partnerships Group (CYPG, formerly CIECAP/NIECAP), now 
applying a reflective action research platform for all of their work linking young people 
and their communities. Specific advice from the MYLO experience was now reflected in 
a range of CYPG activities including ‘Linking Young People with Education and 
Training’, the Local Community Partnerships Initiative and the RMIT VET Pathways 
Program. The MYLO report is still quoted in RMIT planning and reflection around 
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informal learning and the CYPG Report Creating Opportunities for Young People offers 
evidence of the ongoing contribution of the MYLO experience (RMIT YCPG 2005). 
5.3 Long Term Outcomes: Personal and Professional 
Development 
The impact of MYLO on my own personal and professional development cannot be over 
stated. My confidence with reflective action-research methodologies, evaluation 
techniques, participatory practice, service delivery and program development and 
planning all lifted markedly as a result of my role. During and since my time with RMIT I 
have undertaken consultancies and contracts in youth and education related posts in 
not-for-profit, governmental and multi-lateral (UN) agencies across Australia and the 
Asia Pacific. Up to and including my current role as a senior manager and Program 
Quality Advisor for Save the Children Australia, all such posts have been influenced by 
the skills learned, techniques applied and capacity built during my time with MYLO. 
 
Most of all the priorities of participatory practice, reflective learning and academic rigour 
are those I have taken forward from this project. I now share such processes and tools 
with hundreds of practitioners in diverse settings across the international development 
community. My satisfaction and relative professional success are in no small part owed 
to the providers, partners and (most of all) participants of the Melbourne Youth Learning 
Opportunities Project. 
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 Project Summary 
Project Origins 
In June 2000 RMIT University held a search conference to explore the issue of marginalised young people 
in Melbourne’s Central Business District. Participants included representatives of various departments within 
the university and interested parties from the city’s community at large. The conference sought ‘a way 
forward’ for the visible community of young people out of touch with education and employment. 
Recognising the significant physical and social presence of the university in the city area, it was envisaged 
that partnerships could be formed within and around RMIT that would lead to the productive usage of 
existing resources in reaching the specified target group. 
 
Among the conference outcomes were a series of networking lunches, hosted by RMIT, held to discuss and 
act upon the apparent enthusiasm for reaching Melbourne’s marginalised youth. This network determined 
that issue required greater focus and commitment, and the Melbourne Youth Learning Opportunities 
(MYLO) Project was the result. The university allocated seeding funding to employ a worker two days per 
week for twelve months to establish and the develop the project goals. 
Goal 
The strategic intent and primary goal of the MYLO project may be best summarised by the following vision 
statement: 
 
We (the MYLO Project Team) will develop and implement a strategy for access to learning by 
marginalised young people in Melbourne’s Central Business District and environs. The project 
seeks to reach both transient and resident populations of young people, particularly those not 
currently engaged in employment or education. The resulting strategy will present learning 
opportunities that are not limited to the current physical facilities of the university and will include 
technology-facilitated access. 
Objectives and Proposed Outcomes 
The MYLO project scope document outlines a series of objectives and outcomes developed to achieve the 
goal outlined in the vision statement. The project objectives seek to establish the core tasks of the project 
team and include the following: 
 
• Identification of existing curriculum and facilities with RMIT that may be of most value to the project 
vision 
• Development of a complimentary funding strategy for concurrent and future project funding 
• Development of strategic links between the university and key agencies/community groups 
• A clear and demonstrable process of reflective practice ensuring project activity is researched, 
evaluated and documented effectively 
• Development and expansion of novel ideas that may effectively reach the target group 
• Development and expansion of the communication and consultation processes established within 
the MYLO network. 
 
The proposed project outcomes represent the expected results from implementation of project objectives. 
These include the following: 
 
• A summary of the activities, curriculum and facilities within RMIT of most value to the target group 
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• Formalised partnership with both external and internal stakeholders 
• Further funding (in partnership with key external stakeholders) 
• A project brochure, summarising key project objectives 
• A strategy document, reflecting project results and forward planning 
• A series of results and evaluations from consultations with young people, youth service providers 
and the community at large 
• A series of results and evaluations from the piloting of MYLO project learning and access models 
 
The reflective, action-research processes of the MYLO project (see Methodology) encourage flexibility when 
determining the nature of project outcomes. As such, it is possible the project outcomes may alter 
somewhat in shape or content over the life of the project. 
Situational Analysis 
Project Partnerships 
The success of the MYLO project is greatly dependent on the development and maintenance of key internal 
and external partnerships. Such partnerships relate not only to the funding strategy and economic future of 
the project, but also to the success and acceptance of the project within RMIT and the CBD community at 
large. Several project partners pre-exist the project in its current form, given the history of the conference 
and networking forum that created MYLO as it now stands. 
 
Internal partnerships take a number of forms in the MYLO project. In the first instance, a partnership exists 
between the project owner (RMIT Vice-Chancellor), the project manager (Director of Community Services 
and Regional Partnerships) and the project team. The project team consists of several RMIT staff (project 
officer, project supervisor etc) and members of the reference group. Other examples of critical internal 
partnerships include links to the related academic faculties, namely Education Language and Community 
Services (Higher Education) and Social and Community Services (TAFE sector). Given the obvious 
relationship between youth work/youth research and the project, a natural affinity exists between the project 
and these academic streams. The project will also rely on effective communication between the project 
team and RMIT curriculum or facilities that may be attractive to the target group. Examples include, though 
are not limited to, the department of Access and Preparatory Studies, RMIT Union (& Student Services) and 
the RMIT Apprenticeship and Traineeship Unit.  
 
Externally, MYLO will seek to develop practical partnership arrangements with key providers of services to 
marginalised young people in the CBD area. Organisations such as Melbourne Youth Support Services, the 
Young People’s Health Service and the Young People’s Legal Service will play the role of a conduit 
between MYLO and the young people the project seeks to reach. Other external partnerships will be forged 
with relevant government departments or agencies that have links to the city’s youth. Such institutions 
include the Victoria Police, the Department of Employment, Education and Training, the Department of 
Justice and the Department of Human Services. In these and other examples, partnerships with the MYLO 
project may lead to funding opportunities but may also ensure consistency between the project aims and 
external activities related to the project objective. Further external partnerships will include those with 
interested parties from the city business precincts, the Police Community Consultative Committee (PCCC) 
and members of the MYLO Networking Forum. 
Working with and for Marginalised Young People 
Central to the success of the MYLO initiative is an awareness of issues for marginalised young people and 
the skills required to effectively reach this group. It is significant to note that the project officer has both 
formal youth work qualifications and extensive community experience as a practitioner with disenfranchised 
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young people. Furthermore, the strong links with key youth service providers that are central to the MYLO 
approach (see Project Partnerships section) will ensure project activities are undertaken with a sympathetic 
regard for the ‘real life’ needs and expectations of the target group. 
 
In exploring the issue of young people, public perceptions and public space, Rob White (1990) suggests 
broad range of responses by young people to their social position and their relative lack of economic, 
political and social power. These include membership of ‘spectacular’ sub-cultures; ‘opting out’ strategies 
(such as suicide and the taking of drugs or alcohol); engaging in crime and, in some instances, the seeking 
of religious ‘salvation’ (p 195). Such responses are seen as typical of the visible community of marginalised 
young people frequenting Melbourne’s CBD and environs, and evoke a degree of panic in the community at 
large. The MYLO project seeks to move away from the historic youth work function White describes as 
“containing youth problems”(p 174) to recognise the basis from which these visible responses stem, and 
then strategically create new and attractive options. 
 
The concepts of empowerment and participation that are central to contemporary youth work practice and 
theory bring with them their own risks. Irving, Maunders and Sherington (1995) discuss a theoretical and 
administrative construction of ‘youth’, for the purposes of age-based social analysis late last century, that 
sought to empower young people according their common needs. They warn that such a construction could 
actually lead to disempowerment for young people through “the creation of an artificial community which 
ignored the different bases for identity among young people”(p 340). MYLO is required to build mechanisms 
for participation and empowerment that are respectful of the many different circumstances and skill bases 
which may have led to membership of the project target group.  
 
Organisational Change 
Innovation and organisational change requires adequate planning and transparency in actions. Such 
processes provide all constituent agents with a clear understanding of their new roles and the reasons 
behind them. Sensitivity to the difficulties often encountered when seeking organisational change is perhaps 
central to one’s eventual success. The MYLO project seeks to explore new territory within the organisation 
itself, with objectives that are clearly outside the university’s ‘core-business’ of teaching/learning and 
research/development. The project aims include the development of a new and enhanced profile for the 
university as a ‘player’ amongst providers of programs in the city area. Whilst similarities are visible between 
current or historic activities of the university and various MYLO objectives, the project is primarily seeking 
change outside existing parameters. 
 
Morrish (1976) identifies a broad and complex range of variables consistently found in processes of 
educational change. Most simply, these may be broken down and classified into participants, structures, 
roles and relationships (p 48). In the case of MYLO, participants can be identified as partners in the process 
(see Project Partnerships section). Formal structures include RMIT, the network of local youth services 
providers, the economic and legal legislative environment for young people and any external funding 
partners that may contribute to the project. Informal structures are perhaps less obvious, but include such 
components as the social fabric of the youth community in the CBD and the informal networks within youth 
service provision. By identifying the roles of each participant and structure in the process of creating 
change, MYLO will seek to work within the boundaries and expectations of all when meeting the project 
goals. Similarly, careful nurturing of new or pre-existing relationships between the agents of change is likely 
to enhance the project’s potential of meeting objectives. 
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Research Methodology 
Action Research Concept 
The MYLO project seeks to employ an action research model in achieving its outcomes and objectives. 
Action research may be described as a continuous cycle of planning, action and review of the action 
undertaken (Cherry, 1999). The review of action may be further broken down into the steps of reflection and 
analysis, where the opportunity is taken to carefully consider the detail of the action experience before 
considering the implications of this for current and future actions. This ‘Research Cycling’ process of 
planning, action, reflection and analysis promotes a necessary objectivity when considering significant 
project steps, yet need not be confined to the core stages of a research project. Cycling can occur on a 
weekly, daily or even hourly basis throughout the life of a project to the point where ‘reflection has become 
integrated into every aspect of the action research cycle’ (Cherry, 1999). 
 
Stephen Kemmis recognises that in reality the spirals of research cycling are likely to be fluid and 
responsive, not necessarily neat and self-contained throughout the life of a project. Stages overlap and 
plans may quickly alter in the light of new learning (Kemmis, 1995 p 35). This researcher also identifies a 
separation in action research activities between those grounded in ‘functional reason’ (where rational-
purposive actions are taken in order to “get on with the job”) and those grounded in ‘critical reason’ (where 
communicative actions are employed to allow greater reflection on “what the job is and what it might 
otherwise be”). Kemmis argues that in the process of research cycling functional reasoning and critical 
reasoning may alternate with (and complement) each other (p 41-2). The MYLO project will seek to co-
ordinate these two approaches by focussing on substantial practical outcomes whilst undertaking broad 
communicative reflection. 
 
Kemmis (in Reason & Bradbury, 2000) also identifies three categories by which action research processes 
may be defined. Among these are  
 
• technical, where research targets functional improvement measured by changes in particular 
practice outcomes;  
• practical, where technical aspirations are included yet a broader goal exists to inform the decision 
making of practitioners; 
• emancipatory, where research seeks to achieve functional improvements and inform practitioners, 
whilst also providing a critique of practitioners work or work settings (p 5) 
 
The MYLO project is most appropriately placed in the ‘practical’ category. The proposed outcomes include 
the evaluation and measuring of specific functional models, yet the broader project aim is to inform the 
practice of the university and its partners over time. The development of a strategy document and forward 
plan is central to the MYLO vision. 
Within the action research framework and central to the MYLO project will be a process of narrative inquiry. 
The reflective cycle will bounce between technical observations and the narrative reflections of key 
participants (the researcher, the reference group, young people themselves). Joy Goodfellow argues that 
narrative inquiry provides opportunities for an individuals “self” to be actively or thoughtfully involved when 
gaining insight into phenomena, and that the richness or resonance of narrative data enhances a study’s 
credibility (Higgs, 1997 p 82).  
 
Given the qualitative action-research paradigm central to the MYLO project, quantitative research criteria 
are clearly inappropriate mechanisms with which to judge results. The project will seek to employ alternative 
mechanisms for research quality that ensure credibility when interpreting narrative and other qualitative 
data. Smith (cited in Higgs, 1997 p 97) offers five key criteria which are necessary for quality in qualitative 
research. They include 
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• Rigour (consistent, systematic research and reporting) 
• Consistency (research consistent with canons/assumptions identified in methodology) 
• Validity (ensuring the readers/audience are able to understand/connect with research) 
• Evidence (a clear/visible basis for any claims made in the research) 
• Interest (the research reported is interesting to the readers/audience)  
 
These and similar criteria will be employed through each cycle of the action-research process, and the 
eventual report and strategy documents will closely reflect these concerns.  
 
The MYLO Action Research Cycle 
The spiralling, cyclical approach (central to the action research paradigm employed for the MYLO project) 
will be demonstrable alongside the project plan throughout the life of the study. Whilst core tasks for each 
week, month and stage of the project can be described in tasks and outcomes (see ‘Step by Step’ section), 
a parallel process of research cycling can also be seen. For each core task or action, and for each smaller 
step within such stages, the cycle of reflection, analysis, planning and action will continue. In the first 
instance, this will be undertaken by the project officer when interpreting results and choosing the next step. 
On a more substantial level, the project team (approximately once a fortnight) and the project reference 
group (once a month) will provide a mechanism for considering the steps most recently undertaken and 
employing these reflections in planning the next action. 
 
Appendix One (Figure One) displays the action-research spiral that will operate alongside the more clinical 
project plan. Based on the cycling model of a similar action research project (Bond, 2000), this figure 
demonstrates eight ‘core actions’ and the reflective processes that accompany each of these. It is important 
to recognise that the creation of models and development of the strategy may also be seen as one full cycle 
(i.e. reflection, planning, analysis and action on the largest scale). 
Data Collection and Ethical Safeguards 
As identified in the project plan (see ‘The MYLO Action Research Cycle’ and ‘Step by Step’ sections), there 
are three primary processes of data collection. Firstly, a process of record keeping and reflection will occur 
during the exploration of relevant literature and the development of key partnerships. Next, the consultation 
stage of the project will involve a three-tiered strategy of information collection across the three sections of 
the community seen as most valuable to the project outcomes. The three data collection methods include: 
 
• Surveys 
• Interviews, using the survey model as a guide 
• Focus Groups 
 
The three community groups approached will include 
 
• Marginalised Young People 
• Youth Service Providers 
• Interest Groups from the Community at Large 
 
It is anticipated that there will be minimum of five youth focus groups and five service provider focus groups. 
According to apparent demand or enthusiasm within the broader communities of interest, anywhere from 
two to four focus groups will be held with these participants. The project will seek a minimum of 100 surveys 
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and interviews with young people from the target group and a similar number with service providers. Smaller 
numbers of surveys and interviews are expected from other interest groups in the community. 
 
Mechanisms will be put in place early in the life of the project to secure pathways for effective consultation 
with each of the specified groups. Young people will be contacted through existing links with project partners 
(service providers, police, community facilities). Youth Service Providers will be reached through established 
partnerships and through the network operations already in place for services in the city area. The 
community at large will have the opportunity to contribute through three avenues, namely: 
 
• The MYLO networking forum 
• The Police Community Consultative Committee (PCCC) 
• The “Business Precinct” bodies already established in key city areas. 
 
Finally, in trailing the models for learning opportunities that are developed out of MYLO’s early 
investigations, data collection will take place in a number of ways. Records will be kept of attendances, 
return rates, enthusiasm and apparent strengths or weaknesses of the model. Young people will be 
consulted pre and post participation and asked a series of unobtrusive questions regarding their experience 
within the models. Similar consultations will be undertaken with any project partners participating in or 
witnessing the models trials. At project’s end, interested participants (partners, reference group, networking 
forum, community at large, young people themselves) will be invited to reflect on the project as a whole and 
comment on direct or incidental implication of the study. The project officer will seek evaluative contributions 
from all people involved in the study, from consultation to closure. 
 
Among the ethical concerns associated with qualitative social research is the issue of informed consent. 
Allan Kimmel explains that informed consent is considered by many the central norm governing the 
relationship between investigator and research participant. Originally designed for biomedical research, the 
procedure can be less readily applicable in social research as it is often difficult to assess the degree of risk 
involved (Kimmel, 1988 p66-68). The nature of inquiry proposed in the MYLO project offers virtually no risk 
to participants, however steps will be taken to ensure subjects are more than adequately informed. 
Specifically, three criteria identified by Kimmel (p 69) as critical to informed consent will be maintained. 
These include: 
 
• A Statement offered to subjects indicating that participation is voluntary 
• A Description offered to subjects of what can be expected (in terms of purposes, methods, risks, 
benefits and alternative procedures) 
• A Statement offered to subjects inviting questions and explaining the freedom to withdraw at any 
time 
 
Of similar ethical concern in social research is the process of participant selection. Kimmel (1988) identifies 
that a danger exist of ‘coercing individuals from among the most powerless groups in society into programs 
researchers consider to be beneficial to them.’(p 77) He suggests the possibility that researchers, influenced 
by their own confidence in the potential strength of a particular technique or program, may make promises 
whilst recruiting that cannot be guaranteed (p 77). Conscious of this concern, the MYLO project officer will 
ensure that all subjects are advised that although the project has a reasonable chance of creating positive 
change (and little or no chance of producing negative effects), no guarantees can be made about the 
benefits for any given individual. It is the MYLO premise, furthermore, that the relative strength or weakness 
of project interventions is central to the investigation itself and participants should be encouraged to be as 
honest as possible in their appraisals. 
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Risks of negative effects through the project are further nullified through a number of important factors. The 
extensive professional experience of the project officer as a practitioner with the target group (marginalised 
young people) ensures the project will be sensitively prepared and undertaken. Those project partners likely 
to come into direct contact with young participants (either during the consultation or trailing stages) are also 
those most skilled in sound practice with this group. All contributions to the research (consultation, model 
trial or evaluation) will be strictly confidential, and no personal details will be kept with the data collected. 
Furthermore, there will be no component of the consultation or program delivery with the potential to raise 
unattainable hopes or promote unreasonable expectations. As a final safeguard, mechanisms will be set in 
place to provide timely referrals should any issues arise (outside of the project scope) that require support. 
Project Planning 
Step by Step 
The MYLO project seeks to work flexibly within a clearly structured strategic plan. The project plan, as with 
other key elements of the project, is determined through reflective processes within the project team, the 
reference group and the MYLO Network. It is anticipated that components of the project plan may alter 
somewhat when responding to reflections and research findings. 
 
For clarity, the MYLO project plan has been broken down into five sections beginning with Project 
Preparation and progressing through Stages One, Two, Three and Four. The theory and practice identified 
in the methodology section of this proposal are consistently represented in each of these five stages. For 
each stage the tasks, timelines, responsibilities and record keeping mechanisms have been established and 
are under cyclic review by the project reference group. This plan has been carefully prepared to achieve the 
project outcomes within the 52-week (12 month) timeline. It is regarded as highly likely that the project will 
be extended to approximately 78 weeks (18 months), in which case the timelines will be accordingly 
extended to allow for more substantial results. 
Project Preparation: Pre-Dates 52 week Timeline 
 
Preparation for the project involves five basic steps to set up the framework from which the project may 
develop. These five steps are determined in consultation with the MYLO Network, and include the following: 
• Develop project worker position description and recruitment processes 
• Prepare draft project scope document and vision statement 
• Appoint Project Officer 
• Establish Reference Group 
• Establish Secretariat 
 
Stage One: Weeks One to Twelve 
 
Stage One involves the establishment of key project partnerships and the initial development of all tasks 
outlined in the project objectives. This stage includes: 
• Undertaking an audit of existing RMIT curriculum and facilities of relevance to the MYLO project. 
• Initiating contact with key internal and external partners 
• Explore potential opportunities for complimentary funding (ongoing) 
• Begin discussions and reflective processes regarding possible project models 
• Review and finalise Project Scope document 
• Review and finalise Project Vision Statement 
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Stage Two: Weeks Thirteen to Twenty Six 
 
Stage Two sees the extension of partnerships, strategies and actions identified in Stage One. Furthermore, 
this stage focuses on the creation and implementation of the MYLO consultation strategy and the 
development of MYLO learning models. Actions include: 
• Development of a project brochure 
• Extension of contact with (and submissions to) possible providers of complimentary funding 
• Extension of contact with government departments regarding partnerships, possible models and 
funding support 
• Extension of contact with other external and internal partners regarding possible project models 
and support with the consultation process to follow 
• Development of a consultation strategy that reaches young people, service providers and 
interested elements of the community at large 
• Development of evaluation mechanisms for consultation strategy 
• Undertaking of project consultations 
• Interpretation of consultation results, before combining with previous reflections and research 
findings 
• Finalisation of models for trial  
 
Stage Three: Weeks Twenty-Seven to Forty-Four 
 
This stage is perhaps the most critical in terms of the final outcomes and potential value of the MYLO 
project. Stage three includes the learning model trials and evaluations that will form the basis of the strategy 
document and the forward plan. The stage also involves a reflective review process for the internal and 
external partnerships central to the MYLO project. Specific steps include: 
 
• Development of model evaluation mechanisms 
• Undertaking of learning model trials 
• Documentation of trial findings 
• Documentation of evaluation findings 
• Review and documentation of internal and external partnerships 
• Review and documentation of changes to funding and future funding opportunities 
 
Stage Four: Weeks Forty-Five to Fifty-Two 
 
The final stage, this component of the project is primarily one of summarising the project activity and 
meeting key project outcomes. Actions include: 
 
• Undertaking final consultations/evaluations with internal and external project partners 
• Exploration of final reflections by project team, reference group, networking forum and other 
interested project participants 
• Preparation and distribution of draft strategy document for comment 
• Preparation of final strategy document reflecting on project activities and comparing results with 
proposed outcomes. 
• Launching of MYLO Strategy and forward plan. 
 
The potential exists for the project to move immediately on to a new stage, should funding bodies and the 
project owner seek implementation of the forward plan. In this instance, a new implementation plan will be 
drawn up. 
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 Appendix One 
 •Establishment of Reference Group and Project Officer Position
•Beginning of informal consultations with stakeholders 
•Analysis and planning by Reference Group and Worker 
CORE ACTIONS  
 
 
 
 
 
1. 
Review Lit & Scope 
•Consider project evaluations 
•Reflection, analysis and planning by worker, RG & Network 
•Final consultation with participants 
•Consider progress, plan post-trial evaluations 
•Reflection, analysis and planning by worker & reference group 
•Consideration of Strategy Document 
•Review of funding status 
•Reflection, analysis and planning by worker and reference group  
•Development of models & pre-trial questions 
•Consideration of models ideas (ongoing) 
•Reflection, analysis and planning by worker, reference group 
and MYLO networking forum 
•Consideration of model ideas (ongoing) 
•Consideration of partner advice 
•Reflection, analysis & planning by worker and reference group 
•Consideration of possible external partners 
•Consideration of project funding options & strategy 
•Reflection, analysis and planning by worker and reference group 
•Establishment of key (internal) RMIT partners 
•Reflection, analysis and planning by worker, reference group 
and MYLO networking forum  
 
 
 
2. 
Audit RMIT facilities 
 
 
 
 
3. 
Contact partners/funders
 
 
 
 
 
4. 
 C
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reflection, Analysis, Planning and Action 
 
onsultation Strategy 
5. 
Consultations 
6. 
Models: creation/trial 
7. 
Model Evaluations 
8. 
Strategy and Report 
•Submission of draft report 
•Reflection, analysis and planning by worker, RG and MYLO 
networking forum regarding launch and forward plan. 
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Draft Youth Questionnaire 
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MYLO Youth Questionnaire: DRAFT QUESTIONS 
 
Later this year, the MYLO Project is going to try out a few different types of learning models for young people in the 
city. A “Learning Model” is some sort of activity or group that helps you learn about the things you want to know. We 
don’t know exactly what they’ll be like yet and we need your assistance. By answering the following questions you can 
help us make the models fun and interesting. You can also help us make them popular things to do. Please answer 
honestly, and ask someone for help if you don’t understand a question. 
Making MYLO fun and worth coming back to! 
What can MYLO do to attract young people to the learning model trials (i.e. pizza, rewards etc)? 
…………………..……………………………………………………………………………………………………… 
What factors would make learning opportunities more entertaining or ‘fun’ (i.e. sports activities, short spells of 
work etc)? 
………………………………………………………………………………………………………………………… 
What would make you keep coming to a MYLO Learning Model (i.e. Good feedback, Answers to questions 
etc)? 
………………………………………………………………………………………………………………………… 
Who should present the Learning Models (i.e. Workers you know, “experts” in different things etc) ? 
………………………………………………………………………………………………………………………… 
What other sort of help would you need to participate in a Learning Model (help with housing, money, 
reading)? 
………………………………………………………………………………………………………………………… 
What rewards would you like for participation in model trials (i.e. certificates, prizes, show bags etc)? 
…………………………………………………………………………………………………………………………… 
 
IDEAS FOR LEARNING MODELS 
MYLO wants to know what the most important things to include in Learning Models are. You can help by 
looking at the lists below and numbering the three you think are most important. Put 1,2 and 3 next to your 
choices in each list. 
What are the most important learning issues to focus on in model trials? 
• Computers (including email or the internet) 
• Help with getting a job 
• Groups with other young people, deciding what to learn as you go 
• Help with getting Traineeships or Apprenticeships 
• Help with getting back into education (in TAFE or UNI or school) 
• Help with education outside of TAFE, UNI or School 
• Help with Living Skills (like paying bills, looking after your health etc) 
• Something Else?……………………………………………………………………… 
What would be the best type of learning environment? 
• Drop in Computer programs 
• Drop in information programs (about courses, jobs etc) 
• Peer Support Programs (groups with other young people, with various topics) 
• Recreation-Activities (Arts/Sports) 
• Recreation Activities (Excursions) 
• Information Sessions with “Experts” in different things 
• Regular Group Gatherings (combining all of the above) 
• Something Else?……………………………………………………………………… 
•  
Specific Ideas For Models MYLO is already thinking about a number of different Learning Models types. These model 
ideas are not definite though and the project wants to know how good you think they are. Please answer by circling the 
response that is the closest to how you feel. 
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Information Technology and the Internet 
Computers and the Internet are important for young people to learn about. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
A Learning Model with computers and the Internet would be popular with young people 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
Young people would want to keep coming to a Learning Model with computers and the Internet. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
 
Peer Support Programs 
Group meetings of young people (deciding their own topics for discussion and learning) would help young 
people learn about important things. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
These group meetings would be popular with young people in the city. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
Young people would want to keep coming groups like this if they chose their own topics. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
 
Recreational Models 
Recreational activities, with learning sessions, are an important way of helping young people. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
Recreational activities, with learning sessions, would be popular with young people in the city. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
Young people would want to keep coming to recreational activities (such as arts, sports and excursions) with 
learning sessions. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
 
Supported Email Groups 
Support with accessing, learning about and using email is important for young people  
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
A supported email group would be popular with young people in the city. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
Young people would want to keep participating in a supported email group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly Disagree 
 
Model Regularity 
The trials of MYLO Learning Models will not be available forever… they’ll go for about two months (maybe up to six 
months if we can get enough money). Try to remember this when you answer the following questions. Just circle the 
answer you like the most for each question. 
How many young people should make up a group to share any one learning opportunity? 
2  4  6  8  10 Another Number…… 
How regularly should learning opportunities be held to maintain all interest and meet expectations? 
3 per week 2 per week 1 per week 1 per  fortnight  1 per month Other?……. 
 
Thankyou for helping us with our project. Your assistance will make sure the Learning Models that 
we trial are useful and popular with young people in the city. 
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Draft Adult Questionnaire 
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MYLO Service Provider Questionnaire: DRAFT QUESTIONS 
 
The Melbourne Youth Learning Opportunities (MYLO) Project seeks to develop and trial a series 
of models over the later months of 2001. The models are to be ‘Learning Opportunities’ for 
marginalised young people and may take a variety of forms. Answers to the following questions 
will inform the shape, style and content of the models themselves. Please consider your 
understanding and experience of the target group when responding. 
Education Styles and Model Presentation 
MYLO seeks to present the models for trial in an attractive and interesting manner that 
encourages participation and ‘repeat’ participation. Consider the following questions in 
the context of short term trials. Please circle the answer you consider most accurate for 
each question, or write your own. 
 
What can MYLO do to attract young people to the learning model trials (i.e. food, rewards 
etc)? 
…………………..……………………………………………………………………………………………
………………. 
What factors would make learning opportunities more entertaining or ‘fun’ for the target 
group (i.e. recreational components, short spells of work etc)? 
…………………………………………………………………………………………………………………
……………. 
What steps might be taken to encourage continued or ‘repeat’ participation (i.e. 
acknowledgement, feedback etc)? 
…………………………………………………………………………………………………………………
……………. 
Who should present the learning opportunities (i.e. known workers, relevant experts etc) ? 
…………………………………………………………………………………………………………………
…………… 
What support mechanisms will be required to enable participation in trials (i.e. referral 
protocols, proximity to other services etc)? 
…………………………………………………………………………………………………………………
…………… 
What rewards would be appropriate for participation in model trials (i.e. certificates, prizes, 
show bags etc)? 
…………………………………………………………………………………………………………………
…………… 
 
General Ideas for Models 
Whilst a number of specific model types are being considered, MYLO is interested to hear 
what ideas are perceived to be most valuable by service providers. Please rank your 
answers 1,2 and 3, marking only those 3 most important. 
 
What, in your view, are the most important learning issues to focus on in model trials? 
• Support & Access to Information Technology 
• Support & Access to Job Seeking  
• Support & Access to Peer Education Programs 
• Support & Access to Traineeship/Apprenticeship Programs 
• Support & Access to Formal Education Opportunities 
• Support & Access to Informal Education Opportunities 
• Support with Independent Living Skills & Personal Goal Setting 
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What, in your view, would be the most attractive style of learning opportunity for the target 
group? 
 
• Drop in Information Technology programs 
• Drop in Education Access Programs 
• Peer Support Programs (with weekly themes, i.e. accessing 
education) 
• Recreation-Based Learning (Arts/Sports) 
• Recreation Based Learning (Excursions) 
• Facilitated Information Sessions  
• Regular Group Gatherings (combining all of the above) 
 
Specific Ideas For Models 
A number of learning opportunity models are currently being considered by MYLO, based 
on advice from relevant literature and key project partners. These model ideas are not 
definite inclusions for the trial period, and the project seeks to assess their relevance to 
the target group. Please answer the following series of positive statements by circling the 
response that best reflects how you feel. 
 
Information Technology and the Internet 
Information technology is an important learning need for marginalised young people. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Information technology is a learning need that is attractive to the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Information technology, including online learning programs, is a useful vehicle for 
engaging the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
 
Peer Support Programs 
Peer Support Programs, with learning themes or topics determined by participants, would 
address important learning needs of marginalised young people. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Peer Support Programs would be attractive to the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Peer Support Programs, including self-determined topics and the use of ‘experts’ where 
desired, would be a useful vehicle for engaging the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
 
Recreational Models 
Recreational activities, with learning components, could address a variety of learning 
needs for marginalised young people. 
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Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Recreational activities, with learning components, would be attractive to the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
Recreational activities (such as arts, sports and excursions) with learning components 
would be a useful vehicle for engaging the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
 
Supported Email Groups 
A supported email group, including co-ordinated information sharing, would address an 
important learning need for marginalised young people. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
A supported and affordable email group would be attractive to the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
A supported email group (with themes of electronic community, education, living skills 
etc) would be a useful vehicle for engaging the target group. 
Strongly Agree  Agree  Uncertain Disagree  Strongly 
Disagree 
 
Model Regularity 
The model trials will be held over periods of approximately two months, with the likelihood 
that at least one model will operate for up to six months (funding dependent). Please 
consider the following questions in the context of these time limitations. 
 
How many young people should make up a group to share any one learning opportunity? 
 
2  4  6  8  10 Another Number…… 
 
How regularly should learning opportunities be held to maintain all interest and meet 
expectations? 
 
3 per week 2 per week 1 per week 1 per  fortnight  1 per month Other?……. 
 
Thankyou for participating in this data collection. Your contributions will assist in the 
development of learning opportunities that are both relevant and attractive to the young 
people we seek to reach. 
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Focus Group Prompts 
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Focus Group Prompts: MYLO Consultation Strategy. 
Preparatory introductions should explain the basic expectations of the project and the 
focus groups, and what the likely outcomes are. An explanation of the concepts 
“Learning Opportunity” and “Barriers to Success” should be offered. Examples of models 
should also be offered for clarity, however it should be stressed that these examples are 
in no way exhaustive.  
 
Education: 
What would make learning more fun?  
 
What can MYLO do to attract young people to learning model trials? Rewards? 
 
What would make young people lose interest? 
 
What sort of things would marginalised young people require to assist with their learning 
experiences? 
 
What things might stop young people from trying out a new learning opportunity? 
 
Environment: 
If sessions with other young people were in groups, how many would be a good 
number?  
 
What sort of place would make young people feel comfortable trying something new 
out? 
 
Are there particular days of the week or times of the day that are good times to provide 
an information session or new learning opportunity?  
 
If a worker was present during learning opportunities, what would help young people 
trust them and feel comfortable asking questions? 
 
What other services might young people need help from to be able to try a new learning 
opportunity? 
 
Model Ideas: 
What sort of thing would young people most enjoy learning about? 
 
What examples come to mind of the most pressing learning needs for young people? 
 
What, of the following, do you regard as most important: 
 
• Support & Access to Information Technology 
• Support & Access to Job Seeking  
• Support & Access to Peer Education Programs 
• Support & Access to Traineeship/Apprenticeship Programs 
• Support & Access to Formal Education Opportunities 
• Support & Access to Informal Education Opportunities 
• Support with Independent Living Skills & Personal Goal 
Setting 
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Particular Model Examples: 
 
A number of ideas are being considered for trial in the MYLO project. The following four 
models covered are in no way an exhaustive list, but represent the strongest ideas 
coming out of the project so far. Focus Group responses will assist in determining the 
level of interest in each idea and how best they may be presented should they eventually 
be included in the trials. In discussing each, the facilitator should seek out a sense of 
value, attractiveness and potential barriers to model success. 
 
Computers and Information Technology: 
Do marginalised young people know enough/much about computers and the Internet?  
 
Would you/they like to learn more about computers and the Internet? Is this attractive? 
 
Are there particular computer skills you/they would most like to learn about? 
 
What would make you/them feel most comfortable if you were learning to use a 
computer?  
 
What barriers might exist for an IT learning model? 
 
Email Support Groups: 
Would a supported email facilities provide an attractive and valuable learning option for 
young people? 
 
What are the main barriers to participation in such a group? (PC access, Cost etc) 
 
If barriers can be overcome, what areas are the most important aspects of participation 
in such a group (computer skills, information provision, contact with services, sense of 
community etc)? 
 
Peer Education/Peer Support: 
Would a self-determining peer-support model be an attractive learning option for young 
people? 
 
What sort of things should be talked about in a group of this kind? 
 
What barriers might exist in presenting such a model? 
 
What sort of workers would be most helpful? 
 
Would it be better to have a series of sessions mapped out or to decide at each session 
what to discuss at the next session? 
  
Recreational Model 
What sort of recreational activities would attract young people to a learning opportunity? 
 
How regularly should recreation based learning opportunities be offered? 
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How best might learning opportunities be built into recreational activities? 
 
Model Presentation: 
 
Of the following options, how would you prefer a learning opportunity presented: 
 
• Drop in Information Technology programs 
• Drop in Education Access Programs 
• Peer Support Programs (with themes, i.e. accessing 
education) 
• Recreation-Based Learning (Arts/Sports) 
• Recreation Based Learning (Excursions) 
• Facilitated Information Sessions  
• Regular Group Gatherings (combining all of the above) 
 
Does it matter who presents the learning opportunity? 
 
How can MYLO make a learning opportunity attractive to you/them? 
 
What would make young people follow up after (or keep coming to) a MYLO Learning 
Opportunity? 
 
What would you/they most like to achieve out of a new learning opportunity? 
 
 
PLEASE NOTE: These ideas are presented in this way to encourage feedback and 
reflection from the focus group. The focus group itself will determine which prompts are 
most relevant and how long might be spent on each issue. Within reason (as determined 
by the focus group facilitator) conversation may extend beyond the prompted clues. 
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Reduced Consultation Results: Quantitative 
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Reduced Consultation Data for consideration by the MYLO Reference Group 
Quantitative Results Summary 
 
With the assistance of the Centre for Youth Affairs research and Development at RMIT, the consultation 
questionnaires were coded and displayed for the MYLO project. The displayed data consisted of 34 pages 
of frequency distributions, percentage totals and coded text in line with each component of the 
questionnaire. These results have been summarised to approximate percentages below. Of young people 
responding, 66% were female and 34% male, with 20% aged 18 or less, 36% aged 19-21 and 44% aged 22-
25. Of the adults responding, 49% represented community agencies working with young people, 16% were 
members of the MYLO Network, 12% represented RMIT University and the remaining 23% were from other 
parts of the inner-Melbourne community. Quantitative responses are summarised below. Qualitative 
responses have been combined with the focus group and interview responses in a separate qualitative 
consultation results summary. 
 
A. Information Technology/ Internet activities (Learning with computers) 
Do you think information technology  and Internet skills will be seen as relevant by young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 52 % 39% 6% 1% 0  
Do you think that learning about information technology is attractive to young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 29% 56% 15% 0 0 
Summary: Over 90% of respondents agree that IT & Internet activities will be seen as relevant to young 
people, and over 85% of respondents believe it to be attractive to the group  
 
B.  Peer Support Programs (Learning in groups of young people) 
Do you think that Peer Support Programs, with learning themes or topics chosen by participants, will be 
seen as relevant by young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 30% 42% 22% 3% 1%  
Do you think that learning through Peer Support Programs is attractive to young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 20% 50% 26% 3 % 1% 
Summary: Less comprehensive than the IT question, however at least 79 % of respondents peer support 
programs will be relevant and attractive to young people. At least 1 in 4 respondents are uncertain or 
disagree.  
 
C.  Recreational Models (Learning during recreational activities) 
Do you think that recreation focused learning activities will be seen as relevant by young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 25% 56% 18% 1% 0 
Do you think that learning through recreation activities is attractive to young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 30% 54% 14% 1% 0  
Summary: over 80% of respondents agree that Recreational models of learning are both relevant and 
attractive to the target group. Almost no respondents disagree with either point. 
 
D.  Supported Email Groups 
Do you think that a supported email group, including message boards and other facilities, will be seen as 
relevant by young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 32% 54% 14% 1% 0  
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Do you think that learning through a supported email group is attractive to young people? 
Strongly agree Agree Uncertain Disagree Strongly disagree 
 24%  33%  39%  4%  0 
 
Summary: Whilst more than 85% of respondents perceived email groups as relevant to young people, 
some 40% felt uncertain that this would be attractive. 
 
E. General Ideas for Models 
Question One: What, in your view, are the most appropriate learning activities to focus on? More than one 
idea may be assessed as highly appropriate. 
 1 2 3 4 5 
     Not    Highly 
     appropriate    appropriate 
Help, Support or Assistance with… 
 
Computers/Information Technology Activities 1% 4% 14% 35% 45% 
Employment/Job Seeking Activities 3% 6% 21% 35% 35% 
Peer Education/Support Programs 3% 3% 13% 36% 45% 
Traineeship/Apprenticeship Programs 3% 3% 15% 34% 45% 
Access to Formal Education (Uni, TAFE etc) 3% 13% 28% 29% 26% 
Informal Education Opportunities/Activities 1% 1% 22% 30% 45% 
Independent Living Skills Programs 3% 4% 9% 34% 50% 
Recreation Programs 1% 3% 16% 42% 38% 
 
Summary:  Ranking on a scale of 1-5 (from not appropriate to highly appropriate) more than 80% of 
respondents ranked IT, Peer Education, Independent Living Skills and Recreational Activities with either a 4 
or a 5. Whilst most categories were seen as generally appropriate (more than 70% of respondents ranking 
then 4 or 5) there was some doubt Job Seeking activities (30% ranking this 1-3) and, especially, Access to 
Formal Education (34% ranking this 1-3). 
 
Question Two: The other issue important issue for MYLO is how we provide the learning models 
themselves. Please assess how appropriate the following learning environments might be. You may assess 
several approaches as appropriate and several approaches may be combined in the one model trial. 
 
 1 2 3 4 5 
    Not    Highly 
    appropriate    appropriate 
Models presented with… 
Informal ‘Drop In’ approach 5% 9% 15% 33% 38% 
Peer Support Group approach 7% 1% 22% 29% 41% 
Recreation-Based approach 0  3% 23% 41% 33% 
Formal classroom approaches 30% 25% 25% 14% 6% 
Information Sessions with Facilitators 5% 9% 35% 35% 15% 
Small Group work activities 1% 4% 10% 50% 33% 
 
Summary: The suggested models for presenting learning programs met with mixed responses. The 
informal, peer support and recreation based approaches all received rankings of either 4 or 5 (appropriate-
highly appropriate) from 70% or more of respondents. The idea of small group work activities was seen as 
resoundingly appropriate, with over 80% of respondents ranking it as a 4 or 5. There was some doubt about 
the facilitated information sessions with 35% ranking this in the middle (“3”) and formal classroom 
approaches were seriously questioned with 80% ranking this as a 1 to a 3 (not appropriate to uncertain 
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Reduced Consultation Results: Qualitative 
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Reduced Consultation Data for consideration by the MYLO Reference Group 
Qualitative Results Summary 
 
The results from focus groups, interviews and the qualitative aspects of the MYLO questionnaire have been 
reduced and tabulated below for your consideration. As discussed previously, the data has been gathered 
according to our deductive themes of inquiry and then coded and further reduced under inductive themes 
emerging from the responses. Emerging themes are listed accordingly to their popularity amongst 
respondents as ‘Very Common” (more than six references), “Common” (4-6 references) and “Occasional” 
(less than three references) 
 
Deductive Theme: Making Learning Models More Attractive 
 
Emerging Themes: Very Common 
? There must be respect for young people, regardless of their skills or circumstances 
? There must be a connection, one on one, between facilitator and participant 
? Offer Food 
? It must be a relaxed environment 
 
Emerging Themes: Common 
? Facilitator must there to help individuals, not just the group 
? Do not apply too much pressure 
? Familiar and accessible venues 
? Offer Incentives & “treats” (drinks, tram tickets, vouchers, groceries) 
? Recognise achievements. 
? Some sort of qualifications as an outcome 
?  “if they (the facilitator) are willing to listen, the student will be willing to learn” 
? Variety: too much of the same thing is boring. 
 
Emerging Themes: Occasional 
? Recognition for participation, recognition for more than just participation 
? Financial Incentive 
? Formal feedback at the end 
? Recreation and Games are important 
 
 
Deductive Theme: What would stop young people participating? 
 
Emerging Themes: Very Common 
? Unapproachable teachers/facilitators. 
? If it’s like school, no-one will come “lots of people who might come didn’t like school, maybe for 
good reasons, so it can’t be like that” 
? If there was no respect 
? If there was no flexibility 
? Too many rules 
 
Emerging Themes: Common 
? If there was no mutual understanding 
? If there was no personal element 
? If there was too much pressure 
? Not enough rules 
 
Emerging Themes: Occasional 
? Inflexible hours: always having to come 
? If you always had to be doing something: “some days you might want to come but not do anything.” 
 
Deductive Theme: Session Structure 
 
Emerging Themes: Very Common 
? Regular time and place 
? Have to know when it’s going to happen and how often 
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? Must have flexibility in the sessions themselves 
? No penalties 
? Approachable and friendly teachers/facilitators 
 
Emerging Themes: Common 
? Some Routine is a good thing 
? A calm, non threatening environment 
? Must have regular breathers: “Lots of people don’t have much attention span” 
? It must be your own choice (coming or not and what tasks you do) 
 
Emerging Themes: Occasional 
? They should be able to choose for themselves how it all works 
? Facilitators: be good at giving advice and be willing to consult about individual needs 
? Opportunities to change it around to keep it interesting  
 
 
Deductive Theme: Getting young people to come back again 
 
Emerging Themes: Very Common 
? Incentives 
? An established rapport with facilitator 
? Must have connection with group  
? Respect 
 
Emerging Themes: Common 
? Options for when and how often you come 
? No trouble if you haven’t been coming 
 
Emerging Themes: Occasional 
? A changing schedule to keep it interesting 
? Rules: Respect each other, respect opinions, non-judgemental communication, safety 
 
 
Deductive Theme: Group Size 
 
Emerging Themes: Very Common 
? No more than 10 per worker 
? Has to be small enough to allow for plenty of one-to-one 
 
Emerging Themes: Common 
? 5 per worker 
 
Emerging Themes: Occasional 
? Bigger groups invite friction and clashes: has to be small enough to deal with that 
 
 
 
Deductive Theme: Session Times 
 
Emerging Themes: Very Common 
? No more than two-to-three hour sessions 
? Mid-morning at the earliest 
 
Emerging Themes: Common 
? Afternoons are good 
? Once a week 
? Attention spans are short 
? Must be brief enough to keep interest 
 
Emerging Themes: Occasional 
? Some discipline in the timing is probably good. 
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? Should allow for extra time afterwards for individuals that want it 
 
Deductive Theme: Participation and Ownership 
 
Emerging Themes: Very Common 
? Input into decision making 
? Outings that the group choose 
 
Emerging Themes: Common 
? Invitation to set up program 
? Regular updates, one way or another, on what’s happening 
 
Emerging Themes: Occasional 
? Things to look forward to will make people feel more attached 
 
 
 
Deductive Theme: General Advice on Learning Models 
 
Emerging Themes: Very Common 
? Must be comfortable for young people 
? Young people must be able to enjoy themselves, whatever they’re learning. 
 
Emerging Themes: Common 
? “Platform” idea: one basic starting point with options within or away from that. 
? Must be a social thing as well as a learning thing 
? Should include a focus on social skills and getting along with the group 
 
Emerging Themes: Occasional 
? Might help with literacy: but got to be careful of different levels of literacy 
? Careful of different levels of skills. 
? Computers are a good idea 
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MYLO Trial Flyer 
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Are You A Bit Bored Hanging Around The City? Wanna Be Part Of A 
Project Just For Young People? Come Along To… 
MYLO! 
Every Wednesday afternoon the MYLO! group meets on 
Bourke Street. MYLO! is an opportunity for young people to 
chill out, talk about stuff that interests them and think about 
things they would like to learn more about. We are putting a 
newspaper and web page together. If you want some help 
sorting out your own, personal learning goals, you can get that 
at MYLO! too! In MYLO! you can: 
 
? Write a newspaper article 
? Have some free pizza! 
? Help with the paper layout 
? Get an email address 
? Learn computer and internet skills 
? Have some free soft drink and chips! 
? Learn about journalism and graphic design 
? Go on excursions doing fun things 
? Get help with education and courses  
? Get help for anything at all to do with learning! 
 
…and lots of other stuff. 
 
Where/When?  Every Wednesday at 2pm, Salvation Army, 69 
Bourke Street, City. Starting Wednesday October 31st. 
 
How Much?  Absolutely Free! Free Food & Drinks Too! 
More Information?  Phone Glenn Bond on 9925 9541 
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Appendix 15 
Examples of Personal Learning Plans 
 
 
 
 
 
 1
  2
 
 
 
 3
 
 
 4
 
 
 
Masters of Education 
MYLO Project 
Glenn Bond 
 
 
 
 
 
 
 
 
 
 Durable  
Record 
 
 
 
 
 
 
 
 
 
Appendix 16 
Examples of Pathways Planning Tools 
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Appendix 17 
MYLO First Contact Forms 
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MYLO Initial Contact Form 
Name? Age? Gender? 
Living Circumstances? School Achievement? 
How did your hear about MYLO? Why did you come? 
Interest in Group Learning or Group Project? 
Interest in Personal Learning & Support? 
Particular interests or skills? 
Remember: All questions voluntary, All answers confidential, All attitudes respected. 
 
 
MYLO Initial Contact Form 
Name? Age? Gender? 
Living Circumstances? School Achievement? 
How did your hear about MYLO? Why did you come? 
Interest in Group Learning or Group Project? 
Interest in Personal Learning & Support? 
Particular interests or skills? 
Remember: All questions voluntary, All answers confidential, All attitudes respected. 
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Appendix 18 
Platform Session Journal Template 
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Appendix 19 
Welcome to MYLO Handout 
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RMIT Certificates 
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INSERT HARD COPY OF RMIT MYLO 
CERTIFICATE HER 
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‘Keep Walking’ Magazine 
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Appendix 22 
Trial Participant Data Summary 
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Trial Outcomes: Participant Facts and Figures 
 
The age of MYLO Platform participants ranged from 14 to 25 years with an average age 
of just over 18 years. These young people most commonly heard about MYLO through 
Frontyard Youth Services, Salvation Army Urban Heart or by word-of mouth. Over the 
sixteen weeks of the MYLO trial forty-three young people from the target group 
participated in the MYLO Platform sessions. This figure far exceeded the expectation of 
workers, partners and the MYLO reference group. Of these forty-three young people; 
 
? thirty-six (80%) either came back to the MYLO platform or made 
appointments outside the MYLO group for pathways support. 
 
? thirty took at least the first step into pathways support, including 
identifying barriers to education and employment. 
 
? eighteen participated in the MYLO “keep walking” group project. 
 
? twenty-six individuals joined the email-support sub-group and/or 
developed IT learning plans (including many first-time email 
users). 
 
? thirteen young people enrolled in formal courses (including VCE, 
CAE literacy, alternative year 10 and others). 
 
? nine were referred to alternative learning/pathways/support 
programs. 
 
? five found work. 
 
? one enrolled in an informal information technology course. 
 
? one undertook a summer tutoring program before returning to 
school. 
 
? six have been referred to creative arts and/or personal 
development programs (including writing, dance and music 
classes). 
 
These facts and figures represent the substantial formal outcomes from the sixteen 
weeks of MYLO and Pathways activity. It is also worthy of note that the opportunities for 
social interaction were very highly regarded by the participants (see section 7.1). Whilst 
such statistics are not easily demonstrated, MYLO presented all forty-three participants 
with a weekly opportunity for a calm, friendly and respectful social intercourse. This filled 
a tangible absence in the lives of many marginalised young people. This is particularly 
true in the case of those participants who required time to build confidence before 
identifying learning needs and desires. 
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Evaluation Interview Prompts 
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MYLO MODEL TRIAL: Participant Evaluation 
How did you hear about 
MYLO? 
Age and Gender? Group Project Participant? 
The MYLO Model Itself: 
? Did you find the weekly MYLO sessions comfortable and inviting? 
 
? Did you feel welcome when actually in the MYLO sessions? 
 
? Did you benefit from the opportunity to participate in the group and/or the group 
project? 
 
? What did you most like about MYLO? 
 
? What would you most like to change about MYLO?  
 
Broader MYLO involvement: 
? Did you participate in other learning activities through the MYLO trial? 
 
Email Support?         Pathways Support?     Other IT Support?      Other Personal 
Learning? 
 
? Was your involvement in other MYLO learning activities enjoyable and satisfying? 
 
? What would you change about your involvement in other MYLO Learning Activities? 
 
Outcomes for MYLO Participants: 
? What was the best outcome for you, personally, after participating in MYLO? 
 
? What goals did you achieve during the trial of the MYLO Model? 
 
? Are there any things that could be done better to improve your personal outcomes? 
 
Attracting Young People to MYLO? 
? Did MYLO succeed in attracting young people to participate? 
 
? What could MYLO do better when attracting young people to participate? 
 
The Future For MYLO: 
? As you know, the trial of the MYLO Model lasted only four months. What do you think 
should happen with the MYLO Model now that the trial is finished? 
 
? If you think MYLO should keep going, Why? 
 
? Would you be involved over a longer time if MYLO kept going or started again? 
 
? Any ideas for other group projects (like the Magazine in the MYLO trial)? 
 
DO YOU HAVE ANY OTHER COMMENTS ABOUT MYLO? 
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Appendix 24 
Reference Group Evaluation Prompts 
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MYLO MODEL Reference Group Evaluation 
DATE Present Apologies 
The MYLO Project: 
? Did we meet our core goal of developing and implementing a strategy for engaging 
marginalised young people in informal learning opportunities? 
 
? What would you regard as the best outcomes generated by the MYLO project? 
 
? What do you believe the MYLO project should seek to do better in the event of future 
MYLO activity? 
 
The MYLO Model: 
? Did the MYLO model succeed in attracting and engaging young people in informal 
learning? 
 
? Did the MYLO model accurately reflect your understanding of the advice provided in 
the research /consultation leading up to model development? 
 
? With hindsight, what would alterations would you make to the MYLO model of informal 
learning? 
 
 
Reference Group and the reflective practice model: 
? Was your involvement in the MYLO reference group appropriate and satisfying? 
 
? What were the greatest strengths of the reference group/ reflective practice model? 
 
? What would you seek to change about the MYLO process in the event of future MYLO 
activities? 
 
Limitations of the research: 
? Please outline any limitations you felt impeded the progress of the MYLO Project. 
 
? Please outline any solutions you may have to address these limitations. 
 
 
The Future For MYLO: 
? What do you think should happen with the MYLO Model now that the project is 
finished? 
 
? If you think MYLO should keep going, Why? 
 
? Would you be involved over a longer time if MYLO kept going or started again? 
 
 
DO YOU HAVE ANY ADDITIONAL REFLECTIONS OR COMMENTS ABOUT MYLO? 
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Appendix 25 
Evaluation Respondent List: Participants 
 
 
 
  
MYLO Evaluation Participant List: Young People 
 
 1
# Gender Age Group Project? Personal Support? Weeks Involved 
and best outcome 
 
1 
 
Male 
 
25 
 
Yes 
 
Email, Pathways, 
PLP 
 
17: Course 
enrolment 
 
2 
 
Male 
 
18 
 
Yes 
 
Email, Pathways, IT
 
10: School 
Enrolment 
 
3 
 
Female 
 
16 
 
Yes 
 
Email, Pathways 
 
6: Hairdressing 
Course 
 
4 
 
Male  
 
21 
 
Yes 
 
Email 
 
8: Social 
Opportunity 
 
5 
 
Male  
 
19 
 
Yes 
 
Email, Pathways 
 
13 Accomplishing 
Pathways goals 
 
6 
 
Female 
 
19 
 
Yes 
 
Email, Pathways, 
IT, PLP 
 
7: Getting work 
and ideas for 
study 
 
7 
 
Male 
 
20 
 
Yes 
 
No 
 
9: Name in Print 
and friends 
 
8 
 
Female 
 
22 
 
Yes 
 
Email, Pathways, 
PLP 
 
14: Article in 
magazine 
 
9 
 
Female 
 
17 
 
No 
 
Email, Pathways 
 
6: Social Skills & 
Email  
 
10 
 
Female 
 
17 
 
Yes 
 
No 
 
12: Friends 
 
11 
 
Male 
 
19 
 
Yes 
 
Email, Pathways 
 
14: Work 
 
12 
 
Female 
 
23 
 
Yes 
 
Pathways 
 
5: Course 
Information 
 
13 
 
Male 
 
21 
 
Yes 
 
Email, Pathways 
 
13: Magazine 
 
14 
 
Male 
 
18 
 
Yes 
 
Email, IT 
 
7: IT skills 
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Appendix 26 
Evaluation Respondent List: Reference Group 
 
 
 
 
 1
 
 
 
 
   MYLO Evaluation Participant List: Reference Group Members 
 
Number Name   Organisation 
 
1 
 
Trish van Lint 
 
RMIT CIECAP 
 
2 
 
Barry Pullen 
 
Good Shepard Y&FS 
 
3 
 
Dave Hamra 
 
Melbourne City Council 
 
4 
 
Kellie Smith 
 
Office for Youth 
 
5 
 
Mark Keen 
 
Victoria Police 
 
6 
 
Catherine Burnheim 
 
RMIT Chancellory 
 
7 
 
Simon Le Page 
 
Frontyard Youth Services 
 
8 
 
Jim Downing 
 
RMIT Whereveruni 
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PREPARED BY STUART LOWE 
Senior Development Consultant 
RMIT UNIVERSITY 
TEL NO: (03) 9925 5277 
FAX NO: (03) 9925 2548 
Email: stuart.lowe@rmit.edu.au 
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RMIT University - Making a difference since 1887
RMIT was established in June 1887 as the Working Men’s College, through the foresight 
and generosity of Frances Ormond.  After 95 years as Victoria's leading technological 
educator and having offered degree courses for over 30 years, RMIT was granted formal 
university status under the Royal Melbourne Institute of Technology Act 1992.  Today 
more than 55,000 students and 3,300 staff work and study at RMIT University. 
 
RMIT's mission is to be a world-class university at the forefront of technical and 
professional education that develops people for employment and leadership and to 
undertake research programs that address “real-world challenges” within an international 
and community context. 
 
We receive support and funding from all sectors of the community, including State and 
Federal Government, Companies, Charitable Trusts and Foundations, Civic and 
Community Organisations and Individuals. 
 
MYLO - Project Background 
Melbourne Youth Learning Opportunities or (MYLO) is the project that we would like 
the R. E. Ross Trust to consider funding.  MYLO is an initiative led by RMIT University 
that has researched, developed and implemented a strategy for engaging marginalised 
young people in informal learning.  The project developed out of a concern of RMIT and 
other organisations based in Melbourne’s Central Business District (CBD) that young 
people frequenting this area had very limited access to learning and training 
opportunities. 
 
The city area is particularly popular with young people not engaged with any form of 
work or education.  Increasing attention has been placed on this community of 
disenfranchised youth over recent years, particularly as their street presence has become 
more profound.  Perceptions of dropping community safety have set the created 
significant disquiet between the business and professional community and the young 
people using the city area as their public space. 
 
Of these detached young people, increasing numbers appear to be joining into ‘high risk’ 
circumstances, such as homelessness and substance abuse.  In 1996, Melbourne Youth 
Support Services (a key provider of youth services in the city area) was averaging 
between 400 and 450 homeless clients per annum, however estimates of the homeless 
population of the city area currently vary between 1000 and 4500 depending on the 
measuring device.  There has been a consistent increase in illicit drug use in the city over 
recent years, and the injecting drug users in Melbourne CBD are generally younger than 
those in outer city regions (including approximately 50 percent aged under 20 years).  
Frontyard (a consortium of health, housing welfare and legal youth services based in the 
centre of the city) suggest that approximately 80 percent of their clients are regular drug 
users. 
 
To explore these issues, RMIT held a conference in June 2000 attended by various 
members of the University and interested organisations from the broader community.  
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The conference aimed to develop new services for the homeless community of young 
people in the centre of Melbourne, who were out of touch with education and 
employment.  Given the physical and social commitments of RMIT, it was foreseen that 
partnerships could be formed with the University to reach the target group.  Through the 
conference a network, hosted by RMIT was established to look at possible solutions to 
the needs of this problem.  Following a number of meetings the network group 
established that the young people concerned had very limited access to learning 
opportunities, either as a result of their own often negative experiences of formal 
education or a lack of appropriate alternative options.  Learning requirements of this 
group were extremely complex and extend beyond a simple focus on education, 
employment and training.  In order to find an appropriate solution to this problem further 
research was needed to identify an approach that would engage young homeless people in 
education. 
 
Research and Consultation 
RMIT allocated seeding funding to establish, develop and implement a model that would 
allow the possible achievement of this goal.  This funding allowed for the recruitment of 
one worker in November 2000 to work part time for three days a week over the lifetime 
of the project.  MYLO’s project officer initial activities comprised a wide ranging 
consultation with key stakeholders that included several city based youth services as well 
as members of the target group themselves to establish the form of MYLO. 
 
The consultations took place in June and July 2001 and involved one hundred 
participants, with a roughly equal split between marginalised young people and 
representatives from community organisations working with youth at risk.  Outcomes 
from the consultation gave the key characteristics that would form the MYLO model.  
Amongst the central themes that were needed in order to engage the target audience are: 
• An appropriate venue for young people with a relaxed, respectful and non-
threatening environment; 
• Incentives for participation (food, certificates, recognition); 
• A clear and spoken separation from formal education styles and environments; 
• Freedom for participants to own, determine and change goals; 
• Flexibility in expectations regarding attendance and achievement. 
 
The findings from the consultation process were presented to the network group and 
endorsed by them.  These findings became the basis for the MYLO model. 
 
MYLO Model 
The model has a central platform as its key component.  The platform is a regular weekly 
meeting of young people determining their own learning needs and being supported by 
guest speakers, group activities and rewards for ongoing participation.  Within this 
environment we deliver activities in accordance with the themes mentioned above 
necessary to engage marginalised young people.  The platform allows the group if they 
deem it necessary, the means to identify and conduct a group learning project with both 
individual and group learning outcomes. 
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Individual learners can then determine their specific learning needs outside of the regular 
group meetings.  These are be met through a referral to a specific learning stream or 
program that has been identified by each individual completing a basic learning plan 
supported by MYLO, RMIT and/or the partner organisation delivering the program. 
 
The key learning needs that we identified in the research and consultation phase are for 
pathways planning; information technology; personal development and email and web 
support.  Referral to pathways planning gives the participants information on future long 
and short-term education and training courses that they may wish to undertake.  Referrals 
to IT and email and web support reflect the popularity of modern technology that is 
prevalent in all groups of this age, including those who are marginalised from learning 
and homeless or at risk of homelessness.  A personal development program will reflect 
individual interests that are not catered to through the group activities and may cover 
more practical aspects. 
 
The MYLO Trial 
Salvation Army’s Urban Heart Community Centre on Bourke Street was the venue for 
the sixteen-week trial that started in November 2001.  Discussions with the Centre prior 
to commencing the trial identified there would be suitable space for the running of 
informal learning sessions.  Additionally the Centre with its location in the CBD also 
provided a number of other services beneficial to the model, including Internet-enabled 
computers, emergency relief facilities for food and clothing and a comfortable 
community lounge.  To gain participants for the trial, advertising was conducted through 
the contacts that MYLO had with youth service providers. 
 
Initial activities in the trial focused on what the participants thought the project could 
achieve, rules for the group and possible activities for a group project.  By the fourth 
week of the trial, MYLO already had fourteen members and a single-issue magazine had 
been confirmed as the focus for the group project.  A number of individuals were already 
determining their individual learning needs through referrals to the learning streams for 
pathways planning and email support. 
 
In weeks seven and twelve outside speakers attended the sessions and advised on issues 
relevant to the production of the magazine.  In the final week of the trial the magazine 
entitled “Keep Walking” was launched and the contributions of all those involved was 
recognised. 
 
Evaluation and Reflections of the Trial 
The overriding aim of the MYLO project and the trial of its model were to engage 
marginalised young people in learning.  The success of the model can be shown by the 
following statistics:  
• Forty-three marginalised young people participated in the group, ranging in age 
from 14 to 25 with an average of just over 18 years; 
• Eighty percent of whom either came back to the MYLO platform or made 
appointments outside the MYLO group for pathways support; 
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• Thirteen young people enrolled in formal education courses; 
• Nine were referred to alternative learning/pathways support programs; 
• One enrolled in an informal information technology course. 
 
There were many lessons learnt from the trial.  Given the personal circumstances of the 
participants, the fact that they may have to move from one crisis accommodation option 
to another at short notice or be living in squat housing, attendance at MYLO sessions 
every week was not always a priority.  The model was design with this in mind and 
participants were reminded that all contributions were voluntary.  In this way, those most 
marginalised of young people were engaged and re-engaged in MYLO activities in the 
full knowledge that they would not lose face or importance if they were not able to follow 
through on every occasion.  Whilst perhaps obvious to practitioners of youth work, this 
approach is not common in educational settings and was seen by the Platform members 
and facilitators as a great strength.  The trial also demonstrated the need for a longer 
operational period, as in many instances the MYLO project was over before willing 
participants were able to return. 
 
The success of the model is also demonstrated that the most efficient form of marketing 
for the project was through word of mouth.  Members were enthused and excited by the 
opportunities given to them and encouraged others to attend.  The project officer 
recognised this and consistently used this as the preferred method of advertising in the 
trial. 
 
The difficulties experienced in the trial occurred namely when there was a large number 
of participants.  In week five eighteen members attended and the session was hard to 
control.  The number of participants was above the preferred ratio of one worker to ten 
participants and given the location, space was tight.  Given the current facilities and 
staffing, the trial has taught that each session is optimised when no more than twelve 
members attend and when a worker/student ratio of 1:6 can be maintained. 
 
The numbers involved in the project show there is a clear need for a project such as 
MYLO and that as a model it is successful in engaging the target group in education.  The 
overriding lesson learnt from the trial being that space and resources are more pressing 
limitations than the numbers of willing participants. 
 
The Future for MYLO 
To build on the successes MYLO enjoyed in its trial and learn from the problems that 
occurred, we would like to conduct a year long pilot of the project.  This would allow the 
project officer to study young people who left the group and then returned to the group.  
Additionally a pilot of this length would allow a number of group activities to be 
conducted and thus engage a greater number of marginalised young people as more 
diverse projects are instigated. 
 
Over the course of the year we would be to set up a support network of members that had 
successfully participated in MYLO and were able to act as mentors to new members.  The 
young people that were successfully reengaged in education and learning as a result of 
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MYLO will also be studied to evaluate their experiences of further education upon 
leaving the project and the long term benefits that they had derived from MYLO.  The 
project workers will conduct a full evaluation of the pilot after six-months, this will be 
used to secure the funding from a combination of Government, Philanthropic and 
Corporate sources to ensure the long –term sustainability of MYLO. 
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The R. E. Ross Pilot 
 
Following the launch of the MYLO Report in March 2002, members of the Project 
team used the documented findings in the preparation of funding submissions to 
a number of sources. In July 2002, the University found a likely funding source in 
the form of a philanthropic trust with a keen interest in youth and education (the 
R.E. Ross Trust). The successful submission led to a funding grant for a twelve-
month pilot of the MYLO Model as it was applied during the MYLO trial. 
 
In August 2002 the reference group was re-established, the project researcher 
was re-employed as Project Co-ordinator and a position for a supporting project 
officer was developed and filled. With the arrival of the second worker, MYLO 
platform sessions began once more in late September of 2002. 
 
The project Team sought to apply the same reflective, action research 
methodology to the pilot program as it had done in the research, development 
and trial of the MYLO Model. Appendix Two demonstrates the manner in which 
reflective learning was formalised to become central to the programmatic 
planning and service delivery decision making. Whilst elements of reflective 
practice are common in most workplaces, MYLO has sought to vigorously apply 
such notions to the formal and informal management of the pilot. 
 
The project staff, the project team and the project reference group each made 
time to employ those fundamental steps of reflection, analysis, planning and 
action throughout the pilot. On each level those involved sought to review actions 
in the light of all the lessons learnt during research and development of the 
model. In this way programmatic challenges and weekly issues were never 
addressed without consideration of the fundamental pillars on which MYLO was 
built. To maintain this rigour during the day to day hurdles of service delivery was 
challenging at times, particularly when the group was seen to stall or lose 
momentum, however the eventual success of the pilot can be directly related to 
this willingness to maintain group-governance principles. 
 
Reflective practice was further enhanced by the introduction of key topics for 
reflection at each of the monthly reference group meetings. In tandem with the 
usual analysis of recent events and planning of steps to follow, key issues of 
interest to the MYLO staff were formally flagged for discussion each month.  
 
Those elements of good practice central to the development of the MYLO Model 
were borne out in their practical application through the MYLO Trial. These 
fundamental lessons are the pillars of the Model and have remained fundamental 
to the delivery of pilot program. By rigorously maintaining a focus on respectful, 
flexible and individualised engagement the pilot has continued to reach and 
retain those most marginalised of young people. Self-determination and 
ownership of the group by the group has been consistent and is well justified by 
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the eventual outcomes. The opportunity for calm and enjoyable social interaction 
is still seen as rare in the lives of our target group and is particularly popular as a 
result. Perhaps most importantly, a priority outcome of the MYLO project is that 
participants, including those that might only participate once, recognise 
themselves as the owners of the group and as stakeholders in any outcomes 
achieved by the group as a whole. 
 
Outcomes and Statistics 
 
At total of over one hundred homeless and marginalised young people took part 
in the forty MYLO learning sessions held during the pilot period. Significantly over 
80% of these young people returned to participate again. Approximately 60% of 
the total group became members of the email support group, sharing news and 
information about MYLO and personal learning goals over the Internet. 
Approximately 40% of the total participants were successfully engaged in 
individual support exploring education, training and personal development 
pathways. Given the complex needs and marginalised position of the young 
people MYLO reaches, these results are particularly impressive. 
 
The most substantial group project was the development of the MYLO website 
(www.mylo.net.au) that offers opportunities for young people to express 
themselves, provide social comment, advise other young people in crisis and 
gather technical expertise. As with the Magazine developed during the MYLO 
trial, the website was chosen and developed by the participants themselves and 
was broad enough to cater for a variety of group and personal learning 
outcomes. A smaller group project was also developed late in the pilot in the form 
of a segment for community television. MYLO members explored the issue of 
homelessness drawing on facts, experiences, statistics and public opinion. 
 
External experts were drawn into the group environment for topical learning 
sessions on legal issues, television production and Information Technology skills. 
MYLO members held a public launch of the MYLO website, which included a 
public question and answer forum on informal learning. The MYLO group also 
enjoyed many weeks of planning, discussing and acting on group learning goals 
and projects. Substantial developments were witnessed in terms of 
connectedness, resilience, self-esteem and confidence. 
 
For the 42 individuals involved in personal pathways support, outcomes were 
many and varied. All received advice on employment, education and training 
options and all received assistance with pathways and barrier planning. More 
than 50% took part in supported, onward referrals to other services that might 
assist with identified pathways needs. Significantly, particularly given the 
complex needs of the MYLO target group, approximately 30% took up 
enrolments in formal education. A further 10% were referred or placed in short 
courses of one sort or another. More than 10% of those receiving personal 
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support were in voluntary work, apprenticeships, part-time work or full-time work 
at the time of the pilot closing. Together, these results provide the necessary 
evidence that the experience of the MYLO trial can be repeated and extended 
over time. 
 
Pathways Outcomes Table: 
 
Employment, Education 
and Training Advice 
Pathways and 
Barrier Planning 
Formal 
Education Employment 
Short 
Courses 
Onward 
referrals 
 
42 
 
42 
 
13 
 
5 
 
4 
 
23 
 
Key to Pathways Outcomes Table 
 
Employment, Education and Training Advice: refers to advice and counselling 
regarding possible steps towards EET outcomes, including research and 
advocacy on behalf of clients. 
 
Pathways and Barrier Planning: refers to the process of identifying areas of 
interest for personal or professional development, identifying steps that might be 
taken towards such outcomes and recognising the barriers that must be 
overcome in this regard.  
 
Formal Education: refers to any enrolment in a formal education environment that 
has been supported or engineered with the assistance of the MYLO program. 
Such outcomes include various certificate courses in Community Services (4 
clients), various VCE courses (5 clients), Certificates of General Education for 
Adults (CGEA- 2 clients), a certificate course in Multimedia (1 client) and a 
certificate course in information systems (1 client). Other formal education 
enrolments were also possible at the time of the pilot closing. 
 
Employment: Refers to full-time, part-time or voluntary work that has been 
supported or engineered with the assistance of the MYLO program. Includes one 
full time job, two part time jobs, an apprenticeship and regular voluntary hours for 
a fifth client. 
 
Short Courses: refers to any short course supporting personal or professional 
development. Includes a fork-lift course, a radio production course, learners 
permit testing and a music course. 
 
Onward referrals: refer to those clients that were supported to continue receiving 
assistance from other pathways or EET services. In particular this includes JPET 
services (most commonly) and other employment agencies or educational 
institutions. 
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MYLO Members Living Arrangements 
 
It is of great interest to the MYLO Program to understand the living 
circumstances of young people when they make contact with the program. Given 
the focus on young people experience housing instability or crisis, such a study 
offers insight to the program’s effectiveness at reaching the target group. Of 100 
participants some 71 were homeless, with a further 16 in either transitional 
housing or supported housing environments. Access to such programs is 
generally granted on the grounds of homelessness. Only 11 of the 100 young 
people suggested they enjoyed secure housing conditions. Two young people 
declined to provide details of their living arrangements. 
 
Living Arrangements Table: 
 
Emeregency 
Accommodation 
 
43 
Sleeping 
Rough/Squatting 
 
7 
Office of 
Housing 
 
1 
Relatives 
or friends 
 
14 
THM or 
YHP 
 
16 
Unstable 
Housing 
 
7 
Stable 
Housing 
 
10 
 
KEY to Living Arrangements Table: 
 
Emergency Accommodation: refers to young people staying in refuges and 
hostels, along with other Emergency Accommodation measures such as Hotels 
and Caravan Parks 
Sleeping Rough and Squatting: refers to any participant who has no formal 
shelter at all 
Office of Housing: anyone with a permanent lease in Public Housing 
Relatives and Friends: anyone who is staying temporarily in these 
environments, including “couch surfers”. 
THM and YHP: anyone staying in Transitional Housing independently or housed 
in transitional Accommodation through a supported Youth Housing Program 
Unstable Housing: anyone at home or in private rental who suggests they are at 
risk of homelessness 
Stable Housing: anyone who feels stable at home or in Private Rental, anyone 
in some other form of Accommodation regarded as stable. 
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Case Studies 
 
By way of example, three case studies are provided below offering some insight 
into the success of the MYLO intervention. Names have been changed to protect 
anonymity.  
 
Peter 
Peter had just turned 20 at the time of engaging in MYLO. Family breakdown 
had led to homelessness, and he was residing in a short-term youth refuge. 
Although obviously bright and apparently very capable, Peter was unsettled and 
restless at the time of coming in contact with the program. Participation in the 
group environment unearthed dramatic change in his confidence and 
communication skills, and within a very short time Peter was among the most 
active participants in the group. A generous contributor of time and energy, he 
was central to the success of the group project. With this development came a 
new sense of optimism. With extensive one-to-one pathways support, barriers 
were overcome and a manageable plan of re-entering formal education was 
formulated. With the assistance of a JPET service and the MYLO worker, 
enrolment was secured in a community services certificate course. Peter has 
since blossomed in his line of work, having had field placements and recently 
securing casual work in the field. He is proud and appreciative of his work and 
success as a member of MYLO. 
 
Paul 
Paul is 17 and highly transient with very complex support needs. Paul has not 
successfully made the step into pathways planning, nor has he found a formal 
education opportunity that suits his needs. He has, however, been successfully 
engage in a calm, respectful group environment where he has demonstrated 
extraordinary developments in communication and self-confidence. As a 
detached and often unhappy young man, involving Paul in any learning 
opportunity presents something of a challenge. In the MYLO environment 
however, he has become willing to listen to others, willing to wait his turn and 
willing to contribute an opinion without fear of criticism. He has also attempted to 
consider personal development pathways that might help him progress to 
independence. Whilst not as tangible as other outcomes for MYLO clients, the 
success of the MYLO model as an intervention in Paul's life is no less valuable. 
He is proud of his participation and is stronger as a result. 
 
Mary 
Mary was seventeen years old when she first arrived at MYLO. Complex 
circumstances had led her to homelessness, and she had only just secured 
housing support through a youth housing program. Having been frustrated by 
the formal education environment of her secondary school, she had dropped out 
mid semester. Although shy and obviously frustrated by her circumstances, she 
found MYLO a welcoming and supportive environment. In particular, she found 
the opportunity to meet new friends in a safe environment a real benefit of the 
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program. Mary participated in the group project and took up the opportunity for 
one-to-one pathways support, where she was quickly able to express her 
learning needs. Specifically, she wanted to complete her VCE in an adult 
environment where her lifestyle and relative maturity would be advantages 
rather than disadvantages. After much support and advocacy by the MYLO 
worker, including securing financial assistance and attending enrolment 
interviews, Mary was able to convince an adult education provider that she was 
bright enough and responsible enough to secure an adult place in spite of her 
age. She is now well on the way to successfully completing her VCE studies. 
 
Additional Achievements 
 
The MYLO project has drawn national and international attention over the last 
twelve months, with enquiries from across Australia and several from overseas 
regarding the program. The MYLO Co-ordinator has recently returned from 
presenting a paper at "Connections that Count: An International Conference on 
Young People, Social Capital and Empowerment" in Glasgow, Scotland. The 
Scottish Youth Issues Journal has requested an article based on the conference 
paper for publishing. The MYLO Co-ordinator was also invited to be a part of an 
international action-research panel on young people and youth work practice 
based at the University of Ulster in Northern Ireland. Within Australia, an 
invitation has been received to write a journal article on MYLO for Youth Studies 
Australia whilst additional interest has also been received from program 
providers in several states. 
 
Partnerships are another significant achievement of the R.E. Ross Pilot, with the 
bolstering of those key links created during research and development of MYLO. 
Key partner providers include the JPET services operating within inner 
Melbourne, education providers in the city and surrounding areas (especially the 
CAE and TAFE providers) and a variety of health and welfare agencies working 
with young people from our target group. Perhaps most important, however, are 
the links created with Melbourne City Mission (MCM) and the Capital City LLEN. 
By relocating sessions to MCM's Frontyard Youth Services, MYLO has not only 
placed itself in the best possible position for reaching young people from the 
target group, the program is also very well placed for a long-term role in the 
community infrastructure of Melbourne. Having signed a co-location agreement 
with Frontyard, MYLO has the potential to entrench itself as a key element of the 
holistic supports offered across this agency. Combined with support from the 
Capital City LLEN, MYLO should, given adequate operational time, become 
integral to the funding of the youth sector in the city area. 
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 A Program Proposal 2004-2005: Key Learnings In 
Practice 
 
A New Formula 
Key learnings of the R.E. Ross Pilot are central to the proposal for MYLO's 
operations over the next two years. It is a learning of the pilot that to enhance 
opportunities for the target group it would be appropriate to offer two, rather than 
one, weekly MYLO sessions. Limitations in staff availability have also been seen 
to detract from the successful uptake of pathways support in some instances, 
and it is felt that a five-day per week presence would enhance MYLO 
effectiveness for more clients. An allowance for group projects is in the current 
budget and needs to be maintained, just as session costs such as food, drink 
and materials are included in this proposal. Costs and arrangements for staff 
accommodation, staff resources, session accommodation and staff hours at 
Frontyard will be met by RMIT and MCM. 
 
The proposed funding formula includes two workers, one employed at .6 EFT 
(three days per week) and one employed at .8 EFT (four days per week). This 
would allow for a five day office presence should the workers overlap on two 
days only. One worker would be employed in senior (co-ordinator) capacity. 
Wages for staff have been brought down to maintain affordability whilst 
increasing the presence of MYLO staff. The new formula also asks for two 
weekly MYLO sessions, obviously to be run on two of the days when both 
workers are available. It is anticipated that sessions would run on 44 of the 52 
funded weeks, totalling 88 sessions in a year. Finally, an additional budget line is 
included that allows the project to support some of the clients with enrolment 
expenses where this cost cannot be met elsewhere in the community. This 
addresses a learning that in some instances accessing enrolment costs proves 
as difficult as accessing enrolment opportunities themselves. 
 
Outcomes and Objectives 
The overlying objectives of the MYLO program proposal are to engage 
marginalised young people from the CBD area in informal learning. A particular 
emphasis is placed on those young people experiencing homelessness. Young 
people will be encouraged, at their own pace, to take up opportunities for 
personal pathways support exploring employment, education and personal 
development options. Where possible and appropriate, young people will be 
further supported to make the transition into formal learning environments. Both 
group and individual learning opportunities will include a focus on enhancing 
feelings of connectedness, resilience, self-esteem and community. 
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Specific Program Outcomes will include: 
 
? 2 Weekly MYLO sessions, 44 weeks per year for 2 years (176 
sessions) 
? 1 major group production or project per year (2 major projects) 
? 2 minor group projects per year (4 minor projects) 
? Daily availability for personal pathways support 
? Employment, Education and Training advice for ALL Pathways Clients 
? Support and Negotiation of formal enrolments wherever possible 
? Ongoing monitoring and evaluation of progress 
? Statistical upkeep demonstrating progress against targets 
? A target of 200 participants over the two year period 
 
Broader Objectives and Outcomes 
MYLO is seeking a permanent future as a key education and learning link for 
marginalised young people in central Melbourne. As such, partnerships must be 
maintained and enhanced throughout the life of the program and every effort 
must be made to promote a secure funding future for the program. MYLO has 
also demonstrated an ability to reach traditionally dislocated young people in a 
way that has potential relevance in other geographic areas. As a result, it is also 
appropriate that MYLO seek to promote and replicate the MYLO model in other 
areas. 
 
Broader Program Outcomes will include: 
 
? Continued negotiation with State and Federal Governments 
? Continued negotiation with Key Partners, particularly MCM and the 
Capital City LLEN, regarding a sustainable future for MYLO 
? Regular dissemination of MYLO’s progress through Youth Service 
Networks and Peak Bodies 
? Development and dissemination of a program guide for implementing 
MYLO in other areas 
? Negotiation with other providers and other regions regarding the 
relevance of the MYLO model in achieving local goals 
 
 
Methodology, Staffing and Evaluation 
Should funding be secured, the MYLO Program would seek to maintain the 
reflective methodology currently used in the management of the project. This will 
include a monthly reference group of key experts and stakeholders undertaking 
reflection, analysis, planning and action in a constant, rigorous cycle throughout 
the life of the project. Staff will include professionals with qualifications and 
experience in the combined fields of youth work and education, the more senior 
worker (co-ordinator) also being well versed in the management and 
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development of new or emerging programs. Evaluation will be cyclical, with 
expertise provided by RMIT to analyse progress and efficiency in an ongoing 
manner throughout the life of the project. Formal evaluation will also occur at the 
end of the first and second 12 months periods of operation.  
 
Replicating MYLO: The SYLO Partnership 
 
Through a partnership with SPAN Community House in Darebin, an analysis has 
recently been undertaken to assess the viability of replicating the MYLO program 
in that area. Substantial support from key local providers suggests this may be 
entirely appropriate and SPAN have been supported with funding templates, 
strategic plans, program toolkits and a comprehensive partner analysis towards 
this end. It is anticipated that SPAN and partners may seek funding for a SPAN 
Youth Learning Opportunities (SYLO) program sometime in early 2004. It would 
be appropriate and valuable for RMIT (CIECAP) to play a role in assisting and 
advising with any such developments. The partnership and analysis has been 
well documented and would be readily re-applied should another organisation or 
community seek to explore MYLO replication elsewhere. 
 
Status and Prospects for the MYLO Program 
 
The experience of the R. E. Ross Pilot provides compelling evidence of the need 
for learning alternatives for this target group, and further evidence of the 
appropriateness of the MYLO Model for facilitating this role. The partnerships 
generated as a result of the project are particularly solid, as is the goodwill 
among the cohort of MYLO clients. MYLO quite purposefully falls into a gap in 
services (and funding) between homelessness and education, with the result that 
ongoing financial support is difficult to secure. It is the belief of all parties 
associated with the MYLO project that further funding should be sought through 
philanthropic or corporate sponsors to continue building the program’s place in 
the community. It is the contention of the project team that over adequate time 
this will lead to recurrent government funding on some level. 
 
The positioning of MYLO within the Frontyard Youth Services Consortium, 
ongoing support and commitment from Melbourne City Mission Management, 
close and supportive ties to the Capital City LLEN and continuing awareness 
raising across relevant government departments all contribute to a sense of 
optimism about MYLO's funding future. The reality, however, is that establishing 
a new program into an already extended welfare and education system is a slow 
process and this is further complicated by MYLO's position in the service gap 
between education and welfare. Nonetheless, given a further 24 (rather than 12) 
months to promote this goal and work towards it, the opportunities to entrench 
the program are substantially improved.  
 
Hopes for a new funding arrangement with the R. E. Ross Trust were dashed 
when the Trust Board rejected our submission in December 2003. Whilst they 
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may be willing to be a partner in supporting the program, it seems they are not 
willing to be the sole supporter. Copies of relevant program documents are now 
in the hands of the RMIT Development group and a list of possible alternative 
funding sources has been drawn up. Similarly, key members of the project team 
(CIECAP, MCM and the CCLLEN) are representing MYLO in negotiations with 
various government funding streams as opportunities arise. It is hoped that a 
pool of resources, from a single or combined sources, will be found to regenerate 
MYLO into 2004 and beyond. 
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